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ᑕᑯᖅᑯᑎᖃᕐᓂᖅ ᕿᑭᖅᑕᓂ ᓱᓕᔪᒥᒃ ᑭᒡᓕᓯᓂᐊᕐᓂᕐᒧᑦ
Introduction to the Qikiqtani Truth Commission

The Qikiqtani Truth Commission (QTC) was established and funded by the Qikiqtani Inuit 
Association (QIA) in October 2007 and is the first Inuit-led and -funded commission in 
the country. Committed to unearthing and spreading the truth of the history of the eastern 
Arctic, the QTC gathered oral histories and personal accounts informed by in-depth, rich, 
and historically accurate Inuit perspectives. The work details the colonial practices and 
policies that were imposed by the Government of Canada on Inuit in the Qikiqtaaluk region 
between 1950 and 1975. These practices permanently altered Inuit ways of life and included 
forced relocation, family separation, and the killing of qimmiit (sled dogs).1 In 2010, the 
commission’s work concluded, and the QIA board of directors accepted Justice James 
Igloliorte’s recommendations for action and final report, Achieving Saimaqatigiingniq.2

It is important to understand that for many years, the Canadian government rejected Inuit 
calls for an inquiry into the unjust colonial policies and practices forced upon them.  
In 2000, the QIA and the Makivik Corporation of Nunavik requested that an inquiry be 
launched into the killing of qimmiit between 1950 and 1975.3 This inquiry was denied. In 
March of 2005, the Commons Standing Committee on Aboriginal Affairs and Northern 
Development called for the federal government to inquire into the alleged Inuit qimmiq 
slaughter.4 The Royal Canadian Mounted Police (RCMP) were then directed by the Canadian 
government to investigate these allegations. The RCMP produced a report that contradicted 
and rejected Inuit accounts of this history.5 In response to the report and after years of the 
truth being suppressed, the QIA established and funded the QTC.

1	 “Campaigns and Advocacy,” Qikiqtani Inuit Association, accessed February 23, 2024, https://www.qia.ca/what-we-do/campaigns/.
2	 “QTC Final Report: Achieving Saimaqatigiingniq,” Qikiqtani Inuit Association, accessed March 17, 2025.  
https://www.qtcommission.ca/en/reports/qtc-final-report-achieving-saimaqatigiingniq
3	 “The Commission,” Qikiqtani Truth Commission, accessed February 23, 2024, https://www.qtcommission.ca/en/about-us/the-com-
mission. 
4	 Qikiqtani Truth Commission, “The Commission.” 
5	 Qikiqtani Inuit Association, “Campaigns and Advocacy.”
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ᖃᓄᐃᒻᒪᑦ ᐱᓕᕆᔾᔪᑎ ᓴᓇᔭᐅᓐᓂᖅᐸ? 
Why Was This Resource Developed?

The goal of this resource is to support Nunavut educators in incorporating QTC content 
directly into classroom learning. The resource is grounded in Inuit perspectives and will 
help students build strong and developmentally appropriate understandings of what has 
happened to communities in Nunavut over the last eight decades.

This resource covers several of the social studies Learning Outcomes outlined in the made-
in-Nunavut curriculum. As such, this resource can be used throughout the year and will be 
an essential tool for implementing the Social Studies Curriculum. It also provides educators 
with opportunities to make cross-curricular connections to other subject areas, such as 
the Inuktut Language Arts 1st Language, English Language Arts 1st Language, Science, 
and Physical Education, Health, and Wellness curricula. This will ensure that it is easy for 
educators to implement the QTC's work in their everyday program. 

By using this resource, elementary students will gain a wealth of knowledge about 
their community, their rights and responsibilities, and how the past shaped what their 
community looks like today. This understanding will serve as a foundation to help 
contextualize the challenging subject matter of their community's history as they are 
introduced to it in later grades.

For middle and high school students, this resource will serve as a tool that will help facilitate 
their participation in an empowered and informed learning of their history, highlighting their 
ability to become advocates for social and cultural equity.
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ᐊᒃᑐᐊᓂᖏᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓄᑦ
Connections to Inuit Qaujimajatuqangit 

Social studies is a particularly rich subject area for teaching Inuit Qaujimajatuqangit (IQ) 
because of its broad and multidisciplinary nature. Although IQ has been organized into eight 
principles, its holistic nature must always be kept in mind. The principles would not be necessary 
in a traditional Inuit pedagogy; however, they are necessary in the structure of the current 
curriculum. The Social Studies Curriculum has been organized into three strands: Community, 
Stories, and The Land. Each of these strands connects clearly with specific IQ principles. 

•	 Community: inuuqatigiitsiarniq (people living well together). This principle is the 
foundation of the Major Understanding of this strand. Inuuqatigiitsiarniq involves 
valuing diversity and recognizing one another’s rights, needs, and responsibilities.

•	 Stories: pilimmaksarniq (developing skills through observation, mentoring, practice, 
and effort). Stories have always been the means of transferring knowledge and 
wisdom to others, especially between generations. 

•	 The Land: avatittinnik kamatsiarniq (taking care of the environment). The purpose 
of this strand is based entirely on this IQ principle. The land will take care of you if 
you take care of it.

The other five principles are integrated throughout the curriculum and have important 
roles during different parts of the learning process. Piliriqatigiinniq, for example, plays a 
strong role in collaborative inquiry outcomes. The Community strand also has very strong 
connections to aajiiqatigiinniq (consensus building and decision-making through the 
governance field of learning), pijitsirniq (serving through responsibilities and leadership 
aspects), and tunnganarniq (being welcoming and open to building a healthy community). 
Qanuqtuurniq (innovative solution seeking) can be applied everywhere.

Please be aware that the IQ principles that connect most organically in each lesson 
have been identified; however, other principles are also present.
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ᐊᒃᑐᐊᓂᖏᑦ ᐃᓅᖃᑎᒌᓄᑦ: ᐃᓕᓐᓂᐊᕈᑦ 
ᐃᓄᖕᓃᖖᒑᖅᑐᖅ
Connections to Inuuqatigiit: The Curriculum from 
the Inuit Perspective

Inuuqatigiit: The Curriculum from the Inuit Perspective was 
developed in 1996 by the Northwest Territories Department of 
Education, Culture and Employment for Kindergarten to Grade 
12. It was the first curriculum of its kind and served as a map for 
future curricular development. It continues to be an important 
part of Nunavut’s approved curriculum, as it contains critical 
Learning Outcomes developed by many Inuit Elders. It can be 
viewed as a key step toward Inuit empowerment. The goal of 
helping children understand the significance of maintaining a 
healthy community is central to Inuuqatigiit. Ultimately, the goal 
of maintaining a healthy community serves as a cornerstone for 
the resource in its entirety. The connections between the lessons 

and objectives of Inuuqatigiit are too numerous to include in this document, but educators 
are advised to read through the resource prior to teaching this unit.
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ᓱᔪᒃᑎᑕᐅᓯᒪᓂᕐᒥᒃ-ᑐᑭᓯᐅᒪᓗᓂ ᐃᓕᓴᐃᓂᖅ
Trauma-Informed Teaching

This teaching guide supports educators in teaching about Inuit experiences in Canada 
since the 1950s with Nunavummiut students. In an age-appropriate manner, it addresses 
important and sensitive topics, including forced relocation, qimmiq slaughter, and the  
short- and long-term impacts of government policies on Inuit communities.

A trauma-informed approach is essential as the content requires a responsive and 
thoughtful approach to teach these difficult and important subjects.

ᑭᓲᖕᒪᑦ ᓱᔪᒃᑎᑕᐅᓯᒪᓂᕐᒥᒃ-ᑐᑭᓯᐅᒪᓗᓂ ᐃᓕᓴᐃᓂᖅ?
What Is Trauma-Informed Teaching?
Trauma is a complex response to difficult, distressing, or harmful events that can affect 
feelings, behaviour, and ability. It impacts those who have experienced a distressing event 
directly and those affected by distressing events endured by someone else, such as family 
members. 

Trauma-informed teaching recognizes and responds to trauma’s impacts on student 
learning and well-being. Educators create safe and supportive learning environments where 
students feel valued and understood. They approach difficult topics with cultural sensitivity 
and deliver lessons with care, accuracy, and respect.

This approach builds trust and emotional safety while supporting student strength and 
avoiding retraumatization. Educators recognize signs of trauma and respond with 
empathy and appropriate interventions. By acknowledging the impact of historical and 
intergenerational trauma, they support students’ emotional well-being and help them 
connect to content in ways that honour the strength of Inuit communities and their ongoing 
healing journey.
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At its core, trauma-informed teaching prioritizes responsive education, compassion, 
relationship-building, and a deep respect for diverse cultures, traditions, and ways of 
knowing.

ᖃᓄᖅ ᐊᑐᕈᓐᓇᕐᒪᖔᑦ ᓱᔪᒃᑎᑕᐅᓯᒪᓂᕐᒥᒃ-ᑐᑭᓯᐅᒪᓗᓂ ᐱᓕᕆᓂᖅ
The Importance of Trauma-Informed Teaching in Nunavut
Trauma-informed teaching helps educators understand the impacts that colonization, 
forced relocations, and other events had on collective and intergenerational trauma in Inuit 
communities. This approach is crucial in Nunavut, where Inuit students comprise most of 
the population.

For decades, residential schools were one of many tools used to disempower Inuit. The 
residential school system disrupted traditional knowledge transmission and erased 
languages, cultures, and identities. This trauma continues to impact Inuit communities 
across generations. Educators must understand the complex relationship between Inuit 
and formal schooling, including its structure and expectations. To practise trauma-informed 
teaching effectively, be aware of colonization's lasting effects and the challenges Inuit 
students face both in and outside the classroom. Learning spaces are only as successful as 
they are reflective, responsive, and supportive of students’ unique experiences.

A Note for Educators New to the North:

Educators new to the North need to approach teaching Inuit history with 
cultural humility and sensitivity. Understanding Nunavut’s unique context 
is essential, as students’ experiences often differ significantly from those of 
students in other parts of Canada.

Prioritize listening, learning, and adapting your teaching to respect Inuit 
traditions, values, and ways of knowing. A supportive and trauma-informed 
environment enables open and empathetic dialogue that acknowledges 
community challenges and honours Inuit resilience and strength. Collaborate 
with local knowledge keepers and Elders to ensure lessons are accurate, 
meaningful, and culturally relevant. 
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ᓱᔪᒃᑎᑕᐅᓯᒪᓂᕐᒥᒃ-ᑐᑭᓯᐅᒪᓂᕐᒥᒃ ᐃᓕᓴᐃᔾᔪᓯᕐᒥ ᖃᓄᖅ 
ᐱᓇᓱᒍᓐᓇᕐᒪᖔᖅᐱᑦ
How to Apply the Trauma-Informed Approach
A trauma-informed approach creates a safe, supportive, and inclusive environment for 
all students, particularly those affected by trauma. These practices help ensure teaching 
remains effective and supportive and fosters continuous reflection and growth.

Before teaching:
•	 Familiarize yourself with Inuit culture, language, and history in Nunavut. 

Consider exploring the following websites:

-	 Inuit Qaujimajatuqangit (www.nirb.ca/inuit-qaujimajatuqangit) 
-	 The Qikiqtani Inuit Association (www.qia.ca)
-	 The Kitikmeot Inuit Association (www.kitia.ca)
-	 The Kivalliq Inuit Association (www.kivalliqinuit.ca)
-	 Isuma TV (www.isuma.tv/) 
-	 Inuktut Tusaalanga (www.tusaalanga.ca/) 
-	 Videos about Inuit culture on the National Film Board of Canada (www.nfb.ca) 

•	 Engage in ongoing research about Inuit experiences of colonization.  
Consider reading the following resources: 

-	 QTC Final Report: Achieving Saimaqatigiingniq by the Qikiqtani Inuit Association
-	 ᐃᓄᙳᖅᓴᐃᓂᖅ: ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᓯᖓᑦ / Making a Whole Person: Traditional 

Inuit Education by Monica Ittusardjuat

•	 Recognize signs of trauma in students. Withdrawal, difficulty concentrating, or 
sudden outbursts can all be signs of trauma. Offer emotional support to students in 
need, a safe physical space, or access to school or community resources. 

•	 Reflect. Be prepared to encounter difficult feelings from your students and yourself, 
particularly if you are not Inuit. Ensure you acknowledge these feelings.

•	 Attend community events. Engaging with the community can help build trust with 
your students.

•	 Familiarize yourself with support resources for Nunavummiut.  
Consider exploring the following resources:

-	 Isaksimagit Inuusirmi Katujjiqatigiit Embrace Life Council (www.inuusiq.com) 
-	 Representative for Children and Youth (www.rcynu.ca/)
-	 Department of Family Services (www.gov.nu.ca/en/department-family-services) 
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During teaching:
•	 Acknowledge you don’t have all the answers and you are learning together. 

By learning and teaching Inuit history and experiences, you are participating in the 
reconciliation process.

•	 Be mindful of triggers to prevent retraumatization. 

-	 Show empathy and recognize that students’ behaviours may be linked to 
trauma. 

-	 Modify or pause activities if they trigger any students. Allow students time to 
process their emotions and end the activity if needed.

-	 Avoid language, actions, or situations that may trigger traumatic memories. 

•	 Create a safe environment. Ensure the classroom is a safe and welcoming space 
where students feel comfortable expressing themselves. 

-	 Build strong relationships. Get to know each student individually. Emphasize 
trust, consistency, and positive interactions.

-	 Provide consistent routines and structure. The classroom should be 
predictable and stable for students. For example, start every lesson with a 
check-in or group discussion.

-	 Set clear expectations that prioritize respect and kindness. Have students 
create rules for respectful sharing and listening. Students will feel in control and 
safe while learning and sharing.

-	 Encourage open communication. Facilitate open, honest, and judgement-free 
group discussions. Use check-in questions at the beginning or end of each day 
to anchor your lessons.

-	 Normalize emotions. Reinforce that it’s okay for students to feel a range of 
emotions during and after the lessons. 

-	 Model emotional regulation. Show students how to self-regulate and manage 
difficult emotions using techniques like deep breathing, counting down, and 
movement breaks.

-	 Build resilience. Develop student confidence and coping strategies by building 
a tool box they can access for support.

-	 Create quiet spaces. Provide a calm and quiet space for students to go when 
they face a difficult emotion or need a break so they can safely self-regulate.

-	 Use positive reinforcement. Celebrate student effort and sharing, acknowledge 
participation, and highlight thoughtful contributions.

Read the Creating an Inclusive Learning Environment section for additional 
ideas on creating a safe and welcoming classroom environment. 
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•	 Offer emotional support. If any students appear particularly affected by a lesson, 
check in with them individually and recommend they meet privately with you, a 
trusted school counsellor, or an Elder to process their feelings. 

•	 Maintain confidentiality. Respect students' privacy by keeping any discussions 
about their emotional or behavioural responses confidential, unless there is a need 
to involve parents or professionals.

•	 Connect with support resources. Connect students with school counsellors, Elders, 
or mental health professionals trained to offer trauma support.

After teaching:
•	 Connect with support networks. Consult counsellors, Elders, and community 

support services for advice and guidance on how to address student needs or 
challenging situations that arise during the lesson.

•	 Foster healing. Include self-regulation activities, such as mindfulness exercises, 
storytelling, and art, in your teaching to help students express and process their 
emotions.

•	 Encourage reflection. Provide opportunities for students to reflect on the lesson 
and share how it made them feel. This can be done through journaling, group 
discussions, or one-on-one conversations.

•	 Self-reflect. Reflect on how you felt during the lesson, how students responded, 
and whether any content may have been triggering. 

•	 Adapt teaching accordingly. Use student feedback and your own reflections 
to identify better approaches and adjust upcoming lessons accordingly. Revisit 
content to identify any potential triggers that might have been overlooked, and plan 
alternative ways to approach these topics in the future.

•	 Practise self-care. Recharge after emotionally intense teaching through activities 
like walking or connecting with family, friends, and fellow educators. Set boundaries 
and practise self-compassion so you can provide the best care for yourself and your 
students.



12

ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑎᑦᑎᓂᖅ ᐃᓚᓕᐅᔾᔨᓂᕐᒥᒃ
Creating an Inclusive Learning Environment

Students learn and express themselves in different ways. To create an inclusive learning 
environment that engages all students, educators must understand each student’s learning 
preferences, strengths, and areas of growth. By incorporating different instructional 
strategies, educators can gather more comprehensive information about student learning 
and use it to inform their continued instruction. Acknowledging and accommodating 
differences in how young people learn maximizes their learning potential and ensures every 
student has equal access to education. 

Incorporating traditional Inuit knowledge and language into the classroom makes lessons 
more meaningful and affirms students’ identities. When students feel empowered to 
express themselves comfortably, they are more likely to actively participate in class activities, 
express their ideas freely, and take ownership of their learning process. 

The better that educators know their students’ learning preferences, interests, and goals, 
as well as their socio-economic, familial, personal, and community contexts, the better that 
they can create an inclusive learning environment. 
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Before teaching, ask yourself questions like:

•	 Does this activity give every student an opportunity to succeed? 

•	 How can I design this lesson to accommodate every learning style? 

•	 Can my students see themselves in the texts and resources?

•	 Are there opportunities to engage with various ways of being and knowing? 

•	 Does my language carry any assumptions? 

Responding to students’ unique needs and identities restores their agency and ownership 
over the learning process and ultimately facilitates a learning space designed by and for 
students. Below are a few strategies to support the development of healthy classroom 
communities where students feel seen, safe, and supported.

Strategy What Does This Look Like in the Classroom?

Plan for 
meaningful 
community 
engagement.

•	 Invite guest speakers to your classroom to share their 
knowledge.

•	 Celebrate progress by allowing students to apply what they 
have learned in the community, like organizing a community 
cleanup, presenting work to a school leader or other 
community member, or visiting Elders.

•	 Engage families and parents whenever possible.

•	 Incorporate Inuit traditions and stories into the classroom. 
This could include playing Inuit games or doing crafts, like 
sewing or beadwork, with members of the community.

•	 Encourage land-based learning whenever possible by taking 
students outside on a community walk or arranging for a 
guest to accompany you to lead an activity.

•	 Encourage students to share what they know and what they 
are learning in school with the adults or Elders in their lives. 
They can get varying perspectives by telling others what they 
have learned, asking questions, and asking others if they have 
had similar experiences.
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Facilitate open 
discussions 
around why 
students are 
learning what 
they are learning.

•	 Encourage students to ask questions about the content they 
are learning. Model asking open-ended questions that allow 
for discussion and extended learning. For example, “What 
would happen if __________?”; “Why is it important that we 
learn about the past?”; “How did this event change what our 
community looks like today?”; “How can we use what we 
know to help others?”

•	 When reading stories or looking at photos, encourage 
students to make connections between the text and their 
personal lives and communities. This way, students can see 
themselves reflected in their learning, which will enhance 
understanding.

•	 Help students think about what they know, what they have 
learned, and what they still want to know by using student 
reflection sheets.

•	 Encourage inquiry- and interest-based learning by allowing 
students to direct the flow of lessons. If students are 
interested in a particular area in the unit, spend more time 
developing ideas, researching, and exploring the topic. For 
example, visit the library or computer lab as a class, engage 
with community members, or provide opportunities to learn 
on the land.

Provide students 
with the 
opportunity to 
demonstrate 
understanding in 
a variety of ways.

•	 If a student is developing fine motor skills, ask them to tell you 
what they know during a writing task as you scribe for them.

•	 If a student is developing written skills, ask them to draw and 
label instead of writing a full sentence.

•	 If a student expresses themselves more confidently  
one-on-one, put them in a small group or conference with 
them instead of asking them to share in a large group.

•	 Plan for hands-on or kinesthetic activities that help students 
demonstrate their understanding of a concept. For example, 
gross motor games, collecting berries, using modelling or 
building materials like plasticine or playdough, and so on.

•	 If a student requires longer processing time, allow additional 
time for activities.

•	 Allow students to choose how to best show their learning by 
providing options for expression, such as songs, games, art, 
presentations, and projects.
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Use visual 
supports. 

•	 Keep anchor charts, pictures, posters, success criteria, maps, 
or written instructions in a visible place for students to refer to 
easily.

•	 Use a variety of books, videos, and photos to enhance student 
understanding. If possible, create a designated space where 
materials are available to students, like in your class library or 
social studies materials area.

•	 Use culturally relevant visuals or vocabulary walls around 
the classroom to promote the development of Inuktitut and 
English vocabulary.

Incorporate 
various learning 
approaches.

•	 For visual learners, use photos, storybooks, manipulatives, and 
charts.

•	 For auditory learners, engage in class discussions and play 
songs and videos.

•	 For kinesthetic learners, include hands-on activities that allow 
them to move around the classroom, such as group games, 
learning outdoors, or activities.

•	 Provide choice when it comes to assignments and flexibility 
when assessing.

•	 Set up learning centres based on different topics to promote 
inquiry and exploration.
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ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ
Grade 1: My Healthy Community

ᐱᓕᕆᔾᔪᑎᐅᑉ ᑐᕌᒐᖏᑦ
The Goal of This Resource
The goal of this resource is to help build a positive foundation for understanding what a 
healthy community looks like. Students will learn about the different features of a healthy 
community and preview parts of their history in an age-appropriate way. This will build their 
capacity to contextualize and learn difficult parts of their history and the history of Nunavut 
as they age.

While engaging in rich tasks informed by IQ, Inuit culture, and QTC content, students will:

•	 Build a connection to their community, the land, and themselves. 

•	 Explore how community is built on respect, responsibility, tradition, and belonging.

•	 Develop an understanding of the people, places, stories, and land that make their 
community unique by exploring their past and present. 

•	 Explore community responsibilities and learn how their history has shaped how 
their community looks today. 

Inuktut is foundational to student identity and culture, making it essential to 
prioritize the language throughout all aspects of instruction. Educators should 
actively incorporate Inuktut terminology, concepts, and ways of knowing 
in these lessons, recognizing that language preservation strengthens both 
academic learning and cultural continuity for Nunavut students.
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ᐱᓕᕆᔾᔪᑦ ᖃᓄᖅ ᐊᑐᕆᐊᖃᕐᒪᖔᑦ
How to Use This Resource
The Grade 1 unit, My Healthy Community, includes 20 lesson plans with accompanying 
support materials and a culminating task. This resource can be used to explore the My 
Community Learning Context from the made-in-Nunavut Social Studies Curriculum and 
includes Learning Outcomes from the Community, Stories, and The Land strands. There are 
opportunities for cross-curricular connections to the Inuktut Language Arts 1st Language; 
English Language Arts 1st Language; Physical Education, Health, and Wellness; and Science 
Curricula. Lessons include books, videos, and photos that prompt engaging discussions and 
activities. The estimated instructional time is approximately 20 hours. 

Students will develop foundational knowledge to answer several guiding questions from the 
Social Studies Curriculum. The guiding questions that students will focus on are:

•	 What makes a healthy community? 

•	 How can I participate in and contribute to my community?

•	 What are the stories of my community, past and present?

•	 How can our actions affect relationships with the land?
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ᐊᖓᔪᖅᑳᓄᑦ/ᐱᒪᔨᓄᑦ ᑐᓴᒐᒃᓴᖅ ᐅᐸᓗᖓᐃᔭᕐᓂᖅ 
ᐊᒃᑐᖅᑕᐅᓐᓇᖅᑐᓂᒃ ᐃᑲᔪᖅᓯᖅᑕᐅᖁᓪᓗᒋᑦ ᐊᖏᕐᕋᒥ 
ᐅᖃᒪᔭᐅᑕᐅᑐᐃᓐᓇᕆᐊᓕᖕᓂᒡᓗ
Parent/Guardian Communication: Preparing for sensitive 
content and supporting home-school discussions
The following page contains a template letter to send to parents and guardians before 
beginning your social studies unit. 

This letter:

•	 Tells families what their children are learning at school and helps prepare them for 
questions their children might ask

•	 Shares tips on how parents/guardians can support learning at home



ᐊᒃᑐᖅᑕᐅᓐᓇᖅᑐᓂᒃ ᐃᓗᓕᓕᒃ 

ᑖᓐᓇ ᑐᓴᒐᒃᓴᖅ ᐅᐸᓗᖓᐃᔭᐃᔪᖅ ᕿᑐᕐᖓᐃᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᐸᑦ ᐊᒃᑐᖅᑕᐅᓐᓇᖅᑐᓂᒃ ᐱᓚᐅᖅᑐᓂᒃ 
ᐅᖃᐅᓯᐅᓯᒪᔪᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂᑦ ᐃᓅᓯᓕᕆᓂᕐᒥ. ᑖᒃᑯᐊ ᐅᖃᒪᔭᐅᑎᑦ ᐃᒃᐱᖕᓇᑐᐃᓐᓇᕆᐊᖃᕐᒪᑕ ᐃᓚᔮᕇᓄᑦ 
ᐊᑐᖅᑕᐅᓯᒪᔪᓂᒃ ᐃᓅᓯᖏᓐᓂ. 

ᐊᒃᓱᕈᓕᕈᑎᒋᒍᕕᒋᑦ ᐅᖃᒪᔭᖕᓂᖃᖅᑎᓪᓗᓯ ᑖᒃᑯᓂᖓ ᐱᔾᔪᑎᓕᖕᓂᒃ, ᐃᒪᓐᓇ ᐱᔪᓐᓇᖅᐳᑎᑦ: 

● ᓄᖅᑲᑲᐃᓐᓇᕐᓗᑎᑦ 
● ᐅᖃᐅᓯᕆᓗᒋᑦ ᐃᒃᐱᒋᔭᑎᑦ ᑕᑎᒋᔪᓐᓇᖅᑕᕐᓄᑦ ᐱᖃᓐᓇᕆᔭᕐᓄᑦ ᐃᓚᖕᓄᓪᓘᓐᓃᑦ 
● ᐃᑲᔪᖅᓯᕈᓐᓇᖅᑐᖅᓯᐅᕐᓗᑎᑦ 

● ᐃᑲᔪᖅᓯᕈᓐᓇᖅᑐᑦ ᐅᑯᐊ, ᑲᒪᑦᓯᐊᖅᑐᒃᑯᑦ ᐅᖄᓚᕕᐅᔪᓐᓇᖅᑐᑦ ᖃᖓᓕᒫᖅ, 1-800-265-3333 

ᐅᖃᓪᓚᒍᒪᒍᕕᑦ.   



SENSITIVE CONTENT 

This information prepares you for conversations your child may initiate about sensitive historical topics 
from their social studies unit. These discussions may trigger emotional responses in families with 
personal connections to these historical experiences. 

If you find yourself experiencing distress while engaging with this material, please consider: 

● Taking a break before continuing 
● Discussing your feelings with a trusted friend or family member 
● Reaching out for support 

For additional support, the Kamatsiaqtut Helpline is available 24/7 at 1-800-265-3333 for anyone 
needing to talk.  

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᒧᑦ/ᐱᒪᔨᒋᔭᐅᔪᒧᑦ, 
 
ᖁᕕᐊᑦᑕᒃᓯᒪᕗᒍᑦ ᐅᖃᐅᑎᔪᒪᓪᓗᑎᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑕᖓᓂᒃ ᐃᓅᓯᓕᕆᓂᕐᒥ: ᖃᓄᐃᙱᑦᑎᐊᖅᑐᖅ 
ᓄᓇᓕᒐ. ᐱᓇᓱᐊᕈᓯᕐᓂ ᐊᒡᒋᖅᑐᓂ, ᐃᓕᓐᓂᐊᖅᑎᑦ ᐃᓕᓐᓂᐊᕐᓂᐊᕐᒪᑕ ᓄᓇᓕᖕᒥᓂᒃ − ᖃᓄᖅ ᐊᐅᓚᓂᖃᕐᒪᖔᑦ, 
ᖃᓄᖅ ᓄᓇᖅᑲᑎᒋᔭᐅᑦᑎᐊᕈᓐᓇᕐᒪᖔᑦ, ᐱᓚᐅᖅᑐᓂᒡᓗ. ᑖᓐᓇ ᐅᐸᓗᖓᐃᔭᐃᓂᐊᖅᐳᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ ᐱᓚᐅᖅᑐᓂᒃ ᐊᒻᒪ ᕿᑭᖅᑕᓂ ᓱᓕᔪᒥᒃ ᑭᒡᓕᓯᓂᐊᖅᑏᑦ ᓇᓂᓯᒪᔭᖏᓐᓂ ᖁᑦᑎᖕᓂᖅᓴᓄᑦ 
ᑐᕌᖓᔪᑦ. 
 
ᑕᕝᕙᓂ, ᕿᑐᕐᖓᓯ ᑕᑯᓇᖕᓂᐊᖅᑐᑦ ᐅᑯᓂᖓ: 

● ᖃᓄᖅ ᖃᓄᐃᙱᑦᑎᐊᕈᓐᓇᖅᐸᑦ ᓄᓇᖅᑲᑎᒌᑦ 
● ᐱᔭᒃᓴᖏᑦ ᓄᓇᓕᖕᓂ 
● ᐊᑐᖅᓯᒪᔪᑦ ᒫᓐᓇᓗ ᐅᓂᒃᑳᕆᔭᐅᔪᑦ ᓄᓇᖅᑲᑎᒌᓂᑦ  
● ᖃᓄᐃᔾᔪᑕᐅᔪᓐᓇᕐᓂᖏᑦ ᐊᑐᖅᓯᒪᔭᖏᑦ 

 
ᐃᓕᖅᑯᓯᐅᖕᒪᑦ ᓄᑕᖅᑲᑦ ᐅᖃᐅᓯᖃᕈᒪᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ ᐃᓕᖕᓄᑦ. ᑖᒃᑯᓂᖓ ᑐᓴᖅᑎᑦᑎᓇᓱᒃᑐᒍᑦ 
ᐅᐸᓗᖓᐃᖅᓯᒪᖁᓪᓗᓯ ᐊᐱᖅᓱᓕᕐᓂᖅᐸᑕ. 
 
ᐅᑯᓂᖓ ᐊᑐᕐᓗᑎᑦ ᐃᑲᔪᖅᓯᕈᓐᓇᖅᐳᑎᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᖓᓂᒃ: 

• ᐊᑦᑕᕐᓇᙱᑦᑐᒥ ᐅᖃᓪᓚᒍᓐᓇᖅᑎᓪᓗᒋᑦ   
● ᐊᐱᕆᕙᒡᓗᒋᑦ ᐅᓪᓗᕆᖅᑲᐅᔭᖓᓂᒃ ᑭᓱᒥᒡᓗ ᐃᓕᓐᓂᐊᖅᑲᐅᖕᒪᖔᑦ  
● ᐅᓂᒃᑳᕐᕕᒋᕙᒡᓗᒋᑦ ᐃᓚᔮᕇᓯᒍᑦ ᐊᑐᖅᓯᒪᔭᔅᓯᓐᓂᒃ ᓄᓇᖅᑲᑎᓯᓗ  
● ᐱᔭᒃᓴᖏᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᑎᑦ ᓄᓇᖅᑲᑎᒌᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ  
● ᐱᓱᑲᑕᖃᑎᒋᓗᒍ ᓄᓇᔅᓯᓐᓂ ᐅᓂᒃᑲᐅᑎᕙᓪᓕᐊᓗᒍ ᐱᓚᐅᖅᑐᓂᒃ  
● ᐅᖃᓕᒫᕐᕕᒋᕙᒡᓗᒍ ᓄᓇᓕᔅᓯᓐᓂᒃ ᐱᔾᔪᑎᓕᖕᓂᒃ ᐱᖅᑯᓯᔅᓯᓐᓂᒡᓗ 
● ᐃᓚᐅᕙᒡᓗᓯ ᓄᓇᔅᓯᓐᓂ ᐱᓕᕆᐊᖑᔪᓂ ᐊᒻᒪ ᖃᓄᐃᓕᐅᕐᓂᕐᓂ 

 
ᐅᐱᒋᕙᕗᑦ ᐃᓚᐅᑦᑎᐊᕐᓂᕆᔭᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᓂ. ᐃᒃᐱᒍᓱᒃᑯᕕᑦ ᕿᑐᕐᖓᐃᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᕐᓂᖅᐸᑦ 
ᐅᖃᒪᔭᐅᑕᐅᔭᕆᐊᖃᕆᔭᕐᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ, ᖃᐅᔨᑎᓐᓂᐊᖅᐸᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᑦᑎᐊᖁᓪᓗᑕ ᓄᓇᕗᒻᒥ 
ᓯᕗᓕᖅᑎᒃᓴᓂᒃ. ᐃᑲᔪᖅᑎᒌᒡᓗᑕ, ᐃᑲᔪᕈᓐᓇᖅᐳᒍᑦ ᓄᑕᖅᑲᓂᒃ ᐱᒻᒪᕆᐅᔪᓂᒃ ᐱᔾᔪᑎᖃᕐᓗᑕ ᐅᖃᒪᔭᐅᑎᖃᕐᓂᐊᕋᑦᑕ. 
 
ᖁᔭᓐᓇᒦᒃ ᐃᑲᔪᖅᓯᕐᓂᖃᕋᕕᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᓂᒃ. ᐊᐱᖅᑯᑎᒃᓴᖃᕈᕕᑦ ᐃᓱᒫᓗᒍᑎᖃᕈᕕᓪᓘᓐᓃᑦ 
ᐃᓕᓐᓂᐊᖅᑕᐅᔪᑦ ᒥᒃᓵᓄᑦ, ᐅᖃᐅᑎᔭᐅᔪᓐᓇᖅᐳᒍᑦ. 
 
ᐅᕙᙶᖅᑐᖅ, 
ᐃᓕᓴᐃᔨᐅᑉ ᐊᑎᓕᐅᖅᑕᖓ 
ᐃᓕᓴᐃᔨᑦ ᐊᖓᔪᖅᑳᖓᑕ ᐊᑎᓕᐅᖅᑕᖓ 
ᐃᑲᔪᖅᓯᖅᑎᐅᑉ 



SENSITIVE CONTENT 

This information prepares you for conversations your child may initiate about sensitive historical topics 
from their social studies unit. These discussions may trigger emotional responses in families with 
personal connections to these historical experiences. 

If you find yourself experiencing distress while engaging with this material, please consider: 

● Taking a break before continuing 
● Discussing your feelings with a trusted friend or family member 
● Reaching out for support 

For additional support, the Kamatsiaqtut Helpline is available 24/7 at 1-800-265-3333 for anyone 
needing to talk.  

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᒧᑦ/ᐱᒪᔨᒋᔭᐅᔪᒧᑦ, 
 
ᖁᕕᐊᑦᑕᒃᓯᒪᕗᒍᑦ ᐅᖃᐅᑎᔪᒪᓪᓗᑎᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᐊᖅᑕᖓᓂᒃ ᐃᓅᓯᓕᕆᓂᕐᒥ: ᖃᓄᐃᙱᑦᑎᐊᖅᑐᖅ 
ᓄᓇᓕᒐ. ᐱᓇᓱᐊᕈᓯᕐᓂ ᐊᒡᒋᖅᑐᓂ, ᐃᓕᓐᓂᐊᖅᑎᑦ ᐃᓕᓐᓂᐊᕐᓂᐊᕐᒪᑕ ᓄᓇᓕᖕᒥᓂᒃ − ᖃᓄᖅ ᐊᐅᓚᓂᖃᕐᒪᖔᑦ, 
ᖃᓄᖅ ᓄᓇᖅᑲᑎᒋᔭᐅᑦᑎᐊᕈᓐᓇᕐᒪᖔᑦ, ᐱᓚᐅᖅᑐᓂᒡᓗ. ᑖᓐᓇ ᐅᐸᓗᖓᐃᔭᐃᓂᐊᖅᐳᖅ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ ᐱᓚᐅᖅᑐᓂᒃ ᐊᒻᒪ ᕿᑭᖅᑕᓂ ᓱᓕᔪᒥᒃ ᑭᒡᓕᓯᓂᐊᖅᑏᑦ ᓇᓂᓯᒪᔭᖏᓐᓂ ᖁᑦᑎᖕᓂᖅᓴᓄᑦ 
ᑐᕌᖓᔪᑦ. 
 
ᑕᕝᕙᓂ, ᕿᑐᕐᖓᓯ ᑕᑯᓇᖕᓂᐊᖅᑐᑦ ᐅᑯᓂᖓ: 

● ᖃᓄᖅ ᖃᓄᐃᙱᑦᑎᐊᕈᓐᓇᖅᐸᑦ ᓄᓇᖅᑲᑎᒌᑦ 
● ᐱᔭᒃᓴᖏᑦ ᓄᓇᓕᖕᓂ 
● ᐊᑐᖅᓯᒪᔪᑦ ᒫᓐᓇᓗ ᐅᓂᒃᑳᕆᔭᐅᔪᑦ ᓄᓇᖅᑲᑎᒌᓂᑦ  
● ᖃᓄᐃᔾᔪᑕᐅᔪᓐᓇᕐᓂᖏᑦ ᐊᑐᖅᓯᒪᔭᖏᑦ 

 
ᐃᓕᖅᑯᓯᐅᖕᒪᑦ ᓄᑕᖅᑲᑦ ᐅᖃᐅᓯᖃᕈᒪᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ ᐃᓕᖕᓄᑦ. ᑖᒃᑯᓂᖓ ᑐᓴᖅᑎᑦᑎᓇᓱᒃᑐᒍᑦ 
ᐅᐸᓗᖓᐃᖅᓯᒪᖁᓪᓗᓯ ᐊᐱᖅᓱᓕᕐᓂᖅᐸᑕ. 
 
ᐅᑯᓂᖓ ᐊᑐᕐᓗᑎᑦ ᐃᑲᔪᖅᓯᕈᓐᓇᖅᐳᑎᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᖓᓂᒃ: 

• ᐊᑦᑕᕐᓇᙱᑦᑐᒥ ᐅᖃᓪᓚᒍᓐᓇᖅᑎᓪᓗᒋᑦ   
● ᐊᐱᕆᕙᒡᓗᒋᑦ ᐅᓪᓗᕆᖅᑲᐅᔭᖓᓂᒃ ᑭᓱᒥᒡᓗ ᐃᓕᓐᓂᐊᖅᑲᐅᖕᒪᖔᑦ  
● ᐅᓂᒃᑳᕐᕕᒋᕙᒡᓗᒋᑦ ᐃᓚᔮᕇᓯᒍᑦ ᐊᑐᖅᓯᒪᔭᔅᓯᓐᓂᒃ ᓄᓇᖅᑲᑎᓯᓗ  
● ᐱᔭᒃᓴᖏᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᑎᑦ ᓄᓇᖅᑲᑎᒌᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ  
● ᐱᓱᑲᑕᖃᑎᒋᓗᒍ ᓄᓇᔅᓯᓐᓂ ᐅᓂᒃᑲᐅᑎᕙᓪᓕᐊᓗᒍ ᐱᓚᐅᖅᑐᓂᒃ  
● ᐅᖃᓕᒫᕐᕕᒋᕙᒡᓗᒍ ᓄᓇᓕᔅᓯᓐᓂᒃ ᐱᔾᔪᑎᓕᖕᓂᒃ ᐱᖅᑯᓯᔅᓯᓐᓂᒡᓗ 
● ᐃᓚᐅᕙᒡᓗᓯ ᓄᓇᔅᓯᓐᓂ ᐱᓕᕆᐊᖑᔪᓂ ᐊᒻᒪ ᖃᓄᐃᓕᐅᕐᓂᕐᓂ 

 
ᐅᐱᒋᕙᕗᑦ ᐃᓚᐅᑦᑎᐊᕐᓂᕆᔭᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᓂ. ᐃᒃᐱᒍᓱᒃᑯᕕᑦ ᕿᑐᕐᖓᐃᑦ ᐊᐱᖅᑯᑎᒃᓴᖃᕐᓂᖅᐸᑦ 
ᐅᖃᒪᔭᐅᑕᐅᔭᕆᐊᖃᕆᔭᕐᓂ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ, ᖃᐅᔨᑎᓐᓂᐊᖅᐸᑦᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᑦᑎᐊᖁᓪᓗᑕ ᓄᓇᕗᒻᒥ 
ᓯᕗᓕᖅᑎᒃᓴᓂᒃ. ᐃᑲᔪᖅᑎᒌᒡᓗᑕ, ᐃᑲᔪᕈᓐᓇᖅᐳᒍᑦ ᓄᑕᖅᑲᓂᒃ ᐱᒻᒪᕆᐅᔪᓂᒃ ᐱᔾᔪᑎᖃᕐᓗᑕ ᐅᖃᒪᔭᐅᑎᖃᕐᓂᐊᕋᑦᑕ. 
 
ᖁᔭᓐᓇᒦᒃ ᐃᑲᔪᖅᓯᕐᓂᖃᕋᕕᑦ ᕿᑐᕐᖓᖅᐱᑦ ᐃᓕᓐᓂᐊᕐᓂᕆᔭᖓᓂᒃ. ᐊᐱᖅᑯᑎᒃᓴᖃᕈᕕᑦ ᐃᓱᒫᓗᒍᑎᖃᕈᕕᓪᓘᓐᓃᑦ 
ᐃᓕᓐᓂᐊᖅᑕᐅᔪᑦ ᒥᒃᓵᓄᑦ, ᐅᖃᐅᑎᔭᐅᔪᓐᓇᖅᐳᒍᑦ. 
 
ᐅᕙᙶᖅᑐᖅ, 
ᐃᓕᓴᐃᔨᐅᑉ ᐊᑎᓕᐅᖅᑕᖓ 
ᐃᓕᓴᐃᔨᑦ ᐊᖓᔪᖅᑳᖓᑕ ᐊᑎᓕᐅᖅᑕᖓ 
ᐃᑲᔪᖅᓯᖅᑎᐅᑉ 



Dear Parent/Guardian,  
 
We’re excited to tell you about your child’s upcoming social studies unit: My Healthy Community. In the 
coming weeks, students will learn about their community—how it functions, how to be a respectful 
member, and key aspects of its history. This unit will prepare students for learning about difficult parts 
of Nunavut’s history, such as forced relocations, and the Qikiqtani Truth Commission’s findings in later 
grades. 
 
In this unit, your children will explore:  

● What makes a healthy community  
● Their responsibility within the community  
● Past and present stories of their community  
● How their actions affect the land  

 
It’s natural for children to want to discuss what they’ve learned at school with you. We are sharing this 
information so you can be prepared for questions or conversations your child might bring up.  
 
Ways you can support your child’s learning: 

● Create a safe space for conversations   
● Ask them about their day and what they learned  
● Share family and community stories with them  
● Talk about their role in building a healthy community  
● Walk around your community and talk about its history and important landmarks 
● Read stories about your community and culture together 
● Participate in community activities and events  

 
We value your involvement in your child’s education. If you feel your child asked questions that should 
be discussed in the classroom, please let us know so we can provide the best education for Nunavut’s 
future leaders. Together, we can help children learn about these important topics and have respectful 
conversations. 
 
Thank you for supporting your child’s education. If you have any questions or concerns about what is 
being taught, please don’t hesitate to reach out. 
 
Sincerely, 
Teacher signature(s) 
Principal signature(s) 
Support staff signatures (s) 
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ᐅᖃᐅᓯᓪᓗᐊᑕᑦ
Key Words
The following definitions and examples 
are intended to help educators use this 
teaching guide.

Amauq: the Inuktut word for great-
grandmother or great-grandfather.

Anaana: the Inuktut word for mother.
Anaanatsiaq: the Inuktut word for 

grandmother. Note: Some dialects use 
the word ningiuq for grandmother.

Anecdotal notes: a written record of 
educator observations of student 
learning. Notes are most useful when 
dated, specific, objective, and related to 
defined criteria. Anecdotal notes should 
be used to inform assessment. 

Ataata: the Inuktut word for father.
Ataatatsiaq: the Inuktut word for 

grandfather. Note: Some dialects use the 
term ittuq for grandfather.

Atiq: An atiq (namesake) is part of Inuit 
naming culture. Children receive their 
atiq or soul name, which creates an 
important connection between the child 
and the person they are named after. 
It is believed that the child displays 
characteristics of their namesake after it 
is chosen for them.

Chart paper: large size paper primarily 
used by educators to document student 
ideas, collaboratively brainstorm, or 
create anchor charts or examples. 
Typically displayed on an easel, 
whiteboard, or wall at the front of the 
classroom where students gather.

Community: a group of people living or 
working together that share something 
in common.

Elbow partner: someone sitting close to 
you who you can easily share with.

Elders: In Inuit society, the term Elder 
refers to a person who holds a position 
of respect and authority within the 
community due to their age, wisdom, 
experience, and cultural knowledge. 
Elders play a crucial role in preserving and 
transmitting traditional knowledge, values, 
and practices to younger generations. 
They often serve as advisors, teachers, 
and mediators in resolving conflicts 
and making important decisions for 
the community. Inuit Elders are highly 
esteemed for their wisdom, leadership, 
and contributions to the preservation 
of their culture and way of life. The term 
senior can also be used to describe an 
Elder, especially in non-Inuit settings.

Formative assessment: Formative 
assessment is performed before and 
during learning. This type of assessment 
checks for prior understandings, provides 
opportunities for student reflection while 
learning, and helps educators plan and 
direct focus based on student interests 
and understanding.

Inuit Perspectives: the way Inuit sees or 
think about something and influenced 
by their own experiences, beliefs, and 
background. People can have different 
perspectives on the same situation 
because they might look at it differently. 
Understanding different perspectives 
helps us see things from others’ points 
of view and learn more about the world 
around us.

Dear Parent/Guardian,  
 
We’re excited to tell you about your child’s upcoming social studies unit: My Healthy Community. In the 
coming weeks, students will learn about their community—how it functions, how to be a respectful 
member, and key aspects of its history. This unit will prepare students for learning about difficult parts 
of Nunavut’s history, such as forced relocations, and the Qikiqtani Truth Commission’s findings in later 
grades. 
 
In this unit, your children will explore:  

● What makes a healthy community  
● Their responsibility within the community  
● Past and present stories of their community  
● How their actions affect the land  

 
It’s natural for children to want to discuss what they’ve learned at school with you. We are sharing this 
information so you can be prepared for questions or conversations your child might bring up.  
 
Ways you can support your child’s learning: 

● Create a safe space for conversations   
● Ask them about their day and what they learned  
● Share family and community stories with them  
● Talk about their role in building a healthy community  
● Walk around your community and talk about its history and important landmarks 
● Read stories about your community and culture together 
● Participate in community activities and events  

 
We value your involvement in your child’s education. If you feel your child asked questions that should 
be discussed in the classroom, please let us know so we can provide the best education for Nunavut’s 
future leaders. Together, we can help children learn about these important topics and have respectful 
conversations. 
 
Thank you for supporting your child’s education. If you have any questions or concerns about what is 
being taught, please don’t hesitate to reach out. 
 
Sincerely, 
Teacher signature(s) 
Principal signature(s) 
Support staff signatures (s) 
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Inuuqatigiit: Inuuqatigiit can mean 
somewhat different things, depending 
on how it is used. In Inuuqatigiit: The 
Curriculum from the Inuit Perspective, 
Inuuqatigiit means “Inuit to Inuit, people 
to people, or family to family.” In this 
resource, it could mean community and 
implies unity between people.

Inuktut: all Inuit language dialects 
spoken in Inuit Nunangat. Inuktitut and 
Inuinnaqtun are the two main dialects of 
Inuktut spoken in Nunavut.

Inuit Qaujimajatuqangit: Inuit societal 
values that guide all aspects of social 
living.

Kamiik: traditional boots made of animal 
skin and fur.

Knowledge keepers: a person, place, or 
thing that people can learn from.

KWLS chart: a tool that provides structure 
when learning and organizing new 
information. The Know column contains 
prior knowledge that students share 
when starting a unit. The Want to 
Know column contains questions that 
students share while working through 
a unit. You can use this information to 
guide additional lessons and check for 
understanding. The Learned column 
contains knowledge that students gained 
from the activities during a unit. The Still 
Want to Investigate column contains 
ideas or questions that students want 
to explore after a unit is over. The KWLS 
chart should be referred to and updated 
at several points throughout a unit.

Natsiq: the Inuktut word for a ringed seal. 
The plural form is natsiit.

Qikiqtaaluk: the Inuktut name for Baffin 
Island.

Qilalugaq: the Inuktut word for beluga. 
The plural form is qilalukkat.

Qimmiq: the Inuktut word for dog. The 
plural form is qimmiit.

Qulliq: a lamp that holds cultural, practical, 
and symbolic significance. It is typically 
made from stone, soapstone, metal, or 
other heat-resistant materials and lit 
using oils or animal fats. Long ago, it 
was used for light, warmth, cooking, and 
drying skins. Today, it can be used in 
ceremonies and important meetings or 
while camping. The qulliq is an essential 
tool for providing light and heat in the 
harsh Arctic environment and serves as 
a source of warmth and illumination in 
homes and communal spaces.

Retraumatization: occurs when someone 
is reminded of past trauma and 
experiences the same intense emotions 
they felt during the original event. In 
a classroom, certain words, activities, 
images, or interactions can cause 
retraumatization.

Summative assessment: assessment that 
is performed after learning has occurred. 
This type of assessment is evaluative.

Taqqut: the stick used to shape the wick 
and control the flame of a qulliq.

Traditional wayfinding skills: techniques 
used by Inuit to navigate prior to the 
introduction of non-Inuit technology.

Trauma: a complex response to a difficult, 
distressing, or harmful event that 
can have lasting effects on feelings, 
behaviour, and ability to learn. Trauma 
can be carried by those who have 
experienced a distressing event directly 
and by those who have experienced the 
impacts of a distressing event endured 
by someone else, like a family member.
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Trauma-informed teaching: a teaching 
approach where educators consider 
difficult or harmful events students 
may have endured and how these 
experiences may affect students. This 
approach fosters a caring and predictable 
classroom. Educators using this approach 
build trust with their students, help them 
manage their emotions, and ensure that 
learning happens in a safe and secure 
environment.

Trigger: a word, sound, image, or situation 
that reminds someone of a difficult or 
distressing experience. This reminder 
can cause strong emotions, stress, or 
reactions that may make it hard for a 
student to focus or feel safe.

Unikkaaqtuat: Inuit founding legends or 
traditional stories.

Uvanga: the Inuktut word for me, myself, 
and I.
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ᐃᓅᓯᓕᕆᔾᔪᑎᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᒧᑦ ᐊᒃᑐᐊᓂᖓ 
Social Studies Curriculum Connections
While teaching this unit, you will be able to address various Learning Outcomes in the 
Community, Stories, and The Land Learning Strands. 

Learning Outcomes are end-of-year expectations and should be taught and 
assessed throughout the year.

Community 

1.C.1: Activate prior knowledge about different kinds of communities through 
discussions and questioning.

1.C.2: Demonstrate an understanding of what community means and identify 
characteristics of a healthy community.

1.C.3: Explore various communities in Nunavut and examine different perspectives 
among individuals and groups about issues affecting their local community as well as 
other communities in Nunavut.

1.C.4: Demonstrate respect and sensitivity for diversity through words, images, and 
actions.

1.C.5: Demonstrate an understanding of rights, roles, and responsibilities by exploring 
these concepts in the local community, through inquiry.

1.C.6: Demonstrate an understanding of leadership and give examples of leadership in 
their communities (Elders, mayor, community volunteers, etc.)

1.C.7: Examine how rights, roles, and responsibilities change over time and in different 
situations.
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Stories 

1.S.1: Using the 5 Ws, explore traditional stories of local and other communities.

1.S.2: Identify significant events and figures in the community’s past and present and 
demonstrate how events from the past have influenced the community today.

1.S.3: Explore the local community’s history by gathering information using a variety of 
sources, including Elders, knowledge keepers, and local visitor centers. Describe some 
of the ways that the local community has changed or stayed the same over time.

1.S.5: Demonstrate how events from the community’s past have influenced the 
community today.

The Land 

1.L.1: Explore their understanding of the impact of human actions on the land.

1.L.2: Describe how people use the natural and human-made features in and around 
the community to meet their needs.

1.L.3: Describe how the land shapes life in the community. 

1.L.4: Identify different local Inuktut place names and explain how they describe the 
land. Describe local Inuit landmarks and significant places.

1.L.5: Construct and use maps that represent the local community and the 
surrounding land. Identify significant places on the map, including community 
landmarks.

1.L.6: Make and share observations about the land, including weather, sky, 
animals, plants, water, and ice. Give examples of how daily life is influenced by the 
environment/land.

1.L.7: Collaborate and work together with peers in Authentic Inquiry related to how 
their community's relationship with the land can be strengthened. 
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ᐃᓕᓐᓂᐊᕈᑎᓕᒫᓄᑦ ᐊᒃᑐᐊᓂᖓ
Cross-Curricular Connections

ᐅᖃᐅᓯᕐᖓᓕᖕᓄᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᕈᑦ / Inuktut Language Arts 1st 
Language Curriculum
The success of this unit is dependent on rich and engaging discussions facilitated by the 
educator and inspired by the stories, books, videos, and topics explored in the classroom. 
These resources offer opportunities to make cross-curricular connections to several Learning 
Outcomes in the Inuktut Language Arts 1st Language Curriculum. Consider taking anecdotal 
notes about student learning related to the Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and 
assessed throughout the year.

Oral Communication

1.OC.1.2: Demonstrate active listening and observational skills in familiar situations 
through repeated experiences.

1.OC.2.1: Communicate needs, feelings, and information using non-verbal gestures 
and familiar phrases.

1.OC.3.1: Demonstrate Tunnganarniq and Inuuqatigiitsiarniq with familiar greetings 
and phrases in supported daily social interactions.

1.OC.3.2: Ask and respond to simple questions about personal needs, interests, and 
daily life topics. Focus on Who?, What?, and Where?

1.OC.4.1: Engage in traditional stories told orally and shared through books, songs, 
and chants.
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Reading

1.R.1.1: Respond to texts read aloud in whole-class reading activities using modelled 
comprehension strategies. 

1.R.3.1: Recognize some text forms and purposes, such as signs, labels in the 
classroom, storybooks, recipes, simple notes, and invitations.

1.R.3.2: Recognize and use basic text features to make connections and predictions 
about texts (for example, title, front and back covers, and pictures), with support.

Writing

1.W.1.1: Experiment with drawing and writing by participating in shared writing 
activities for various purposes (for example, to narrate or inform) by contributing 
words, phrases, gestures, or simple ideas.

1.W.1.2: Begin to write short texts using familiar text forms, with support.

1.W.1.3: Begin to explore ways to express information, feelings, or attitudes through 
drawing and writing.

1.W.2.2: Begin to plan for writing and brainstorm ideas with teachers and peers in 
modelled and shared writing activities.

1.W.2.3: Produce writing that demonstrates basic organizing features, such as 
including one noun and one verb, with support.

ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᐅᓯᓕᕆᓂᕐᒥᒃ ᐅᖃᐅᓯᕐᖓᓕᖕᓄᑦ ᐃᓕᓐᓂᐊᕈᑦ / English 
Language Arts 1st Language Curriculum
The success of this unit is dependent on rich and engaging discussions facilitated by the 
educator and inspired by the stories, books, videos, and topics explored in the classroom. 
This creates opportunities to make cross-curricular connections to several Learning 
Outcomes in the English Language Arts 1st Language Curriculum. Consider taking anecdotal 
notes about student learning related to the Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and 
assessed throughout the year.
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Oral Communication

1.OC.1.2: Demonstrate purposeful listening in familiar contexts through modelled 
behaviour.

1.OC.2.1: Communicate thoughts, feelings, information, and opinions through non-
verbal gestures and complete sentences.

1.OC.2.2: Experiment with new vocabulary for different purposes in the classroom 
during guided activities.

1.OC.2.3: Share personal experiences, interests, and ideas with others using modelled 
vocabulary.

1.OC.2.4: Make connections to oral stories about family and community.

1.OC.3.1: Collaborate and work together with peers in small-group and whole-class 
contexts.

1.OC.3.2: Build relationships and shared understanding through Inuuqatigiitsiarniq 
and Tunnganarniq.

Reading and Viewing

1.R.1.1: Respond to texts by expressing feelings, questions, and simple observations.

1.R.1.2: Demonstrate basic comprehension strategies to make meaning from texts, 
with support.

1.R.1.4: Demonstrate pilimmaksarniq by asking questions.

Writing and Representing

1.W.1.1: Begin to create texts for different purposes using modelled vocabulary.

1.W.1.2: Explore a variety of text forms.

1.W.2.1: Begin to plan and develop ideas for writing.

1.W.2.2: Produce texts about familiar topics and experiences, and to tell stories.
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ᐃᖃᐃᓕᓴᕐᓂᕐᒥᒃ, ᐃᓱᐊᕐᓂᕐᒥᒃ, ᖃᓄᐃᖖᒋᓐᓂᕐᒥᒡᓗ ᐃᓕᓐᓂᐊᕈᑦ / Physical 
Education, Health, and Wellness Curriculum
As mental and emotional health and wellness are connected to a healthy community, 
you may find opportunities to make cross-curricular connections to some of the Learning 
Outcomes in the Social Emotional Wellness strand of the Physical Education, Health, and 
Wellness Curriculum. Consider taking anecdotal notes about student learning related to the 
Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and 
assessed throughout the year.

Healthy Living

1.HL.2.4: Demonstrate a personal understanding of the various people who can 
support their health and the health of others (parents, doctor, dentist, surgeon, nurse, 
Elders, etc.) by creating a poster.

Social Emotional Wellness

1.SE.2.1: Describe their personal skills and interests.

1.SE.2.2: Explore and ask who they are named after, if anyone, for their English and 
Inuktut names.

1.SE.2.3: Recognize kinship terms and different types of families.

1.SE.2.4: Demonstrate understanding of the spaces and places that are special to 
them through a verbal presentation (e.g. my two most special places or spaces are...).

1.SE.3.1: Develop Inuuqatigiitsiarniq between themselves and others during activities. 
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ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᕈᑦ / Science Curriculum
Throughout this unit, students will explore the ways that humans can learn from animals 
and the land. Students will also identify animals that are part of their community and 
the importance and historical significance of qimmiit. This creates opportunities to make 
cross-curricular connections to some of the Learning Outcomes in the Science Curriculum. 
Consider taking anecdotal notes about student learning related to the Learning Outcomes 
listed below.

Learning Outcomes are end-of-year expectations and should be taught and 
assessed throughout the year.

Life Sciences

1.LS.1.5: Investigate the relationships between plants, animals, and humans.
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ᐃᓕᓴᐃᔾᔪᑎᓂᒃ ᑕᑯᖅᑯᔾᔨᓂᖅ
Lesson Overviews
Below are lesson titles and brief descriptions of lesson activities. It is suggested that 
the lessons be taught in order, but you may choose to teach lessons at different times 
depending on the needs of your students. 

An asterisk (*) indicates an opportunity to invite an Elder or community member into 
the classroom. Consider inviting guests as much as possible to enrich lesson content and 
engage students. This will involve planning with your administration and the guest. Elders 
are typically remunerated for their time, so make sure to check the protocol for payment 
with your school.

If inviting an Elder to your classroom, ensure that students are familiar with 
the IQ principles of inuuqatigiitsiarniq and tunnganarniq. Have students 
practise how to respectfully greet, speak to, and serve an Elder. Invite an 
interpreter if you do not speak the same language as your guest. Welcome 
your guest with tea and snacks, and prepare questions that will help them 
share stories about life in the past.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 1

ᖃᓄᖅ ᓄᓇᖅᑲᑎᖃᕐᓂᖅ ᑐᑭᖃᕐᒪᑦ? / What Does 
Community Mean? 
Students will discuss the meaning of community. They will begin 
to explore what makes a healthy community.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 2

*ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ (ᐊᕕᒃᓯᒪᓂᖅ 1) / *Knowledge 
Keepers in My Community (Part 1) 
Students will explore the concept of knowledge and knowledge 
keepers. They will acknowledge the importance of learning from 
Elders.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 3

*ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ (ᐊᕕᒃᓯᒪᓂᖅ 2) / *Knowledge 
Keepers in My Community (Part 2)
Students will identify knowledge keepers in their community 
and reflect on who they learn from. They will acknowledge the 
importance of learning from other people.
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ᐃᓕᓴᐃᔾᔪᑦ
Lesson 4

*ᓄᓇᓕᖕᓂ ᐱᓱᔪᖕᓂᖅ / *Taking a Community Walk
Students will go on a community walk and explore important 
places in their community.

Before taking students on a community walk, make sure to 
complete the necessary forms required by your school.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 5

ᐱᔭᒃᓴᖃᕐᓂᖅ / Responsibility
Students will explore the meaning of responsibility and share 
ways they practise this value in their community, at home, and 
at school.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 6

ᓇᒦᑦᑐᓐᓇᕋᒪ? / Where Do I Fit In? 
Students will identify important skills within themselves and 
others. 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 7

*ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᓐᓂ / *Jobs and 
Responsibilities in My Community 
Students will identify the jobs and responsibilities of community 
members.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 8

*ᐃᒻᒪᑲᓪᓚᒃ ᐃᖅᑲᓇᐃᔮᒃᓴᐅᓚᐅᖅᑐᑦ ᐱᔭᒃᓴᓪᓗ / *Jobs and 
Responsibilities from Long Ago 
Students will learn about jobs and responsibilities in the past and 
discuss whether they look similar or different today.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 9

*ᐳᓛᖃᑦᑕᕐᓂᖅ / *Visiting 
Students will explore the practice of visiting and how it 
contributes to personal well-being and a healthy community. 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 10

*ᐱᔨᑦᓯᕐᓂᖅ ᐃᓐᓇᕐᓂᒃ / *Serving Our Elders 
Students will talk about the importance of serving Elders. They 
will make a card for a special Elder in their life.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 11

ᓄᓇᒦᓐᓂᖅ / Using the Land 
Students will explore this Major Understanding from the 
curriculum: Knowing the land and how it sustains us provides a 
sense of identity and responsibility.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 12

ᓄᓇᖖᒍᐊᓕᐊᕆᓗᒍ ᓄᓇᒐ / Mapping My Community 
Students will continue to investigate how the land influences life 
in the community by creating a community map.
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ᐃᓕᓴᐃᔾᔪᑦ
Lesson 13

ᐆᒪᔪᑦ ᓂᕐᔪᑏᓪᓗ ᓄᓇᓕᖕᓂ / Animals and Wildlife in My 
Community 
Students will explore their responsibility to animals. They will 
identify animals in their community and talk about ways animals 
help humans survive.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 14

*ᕿᒻᒦᑦ / *Qimmiit 
Students will learn about the significance of qimmiit and their 
importance to the Inuit way of life.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 15

*ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕐᓃᑦ ᓄᓇᓕᓐᓂ / *Celebrations in My 
Community
Students will explore how Nunavut Day is celebrated in different 
communities. They will develop an understanding of how 
coming together and celebrating is an important aspect of life in 
their community.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 16

*ᐅᓂᒃᑳᖅᑐᐊᑦ / *Traditional Stories 
Students will listen to unikkaaqtuat (traditional stories). They will 
explore how traditional stories teach us important lessons.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 17

*ᓄᓇᓕᓐᓂᑦ ᐅᓂᒃᑳᑦ / *Stories from My Community 
Students will explore a story from Pond Inlet. They will explore 
how learning the stories of our community helps us connect to 
where we live.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 18

ᖃᓄᕐᓕ ᐅᓂᒃᑳᖃᖅᐳᖓ? / What’s My Story? 
Students will explore the significance of naming in Inuit culture. 
They will listen to and tell naming stories. 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 19

ᐊᒃᑐᐊᖃᑎᒌᑦ ᓄᓇᓕᓐᓂ / Connections in My Community 
Students will explore the importance of being connected to 
people in the community and how connection to others helps 
maintain a healthy community.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson 20

*ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ / *My Healthy Community 
Students will celebrate their knowledge by creating a puzzle that 
shows the many ways their community is healthy.
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ᐃᓕᓴᐃᓂᐊᕐᓂᕐᒧᑦ ᐸᕐᓇᖕᓂᖅ
Preparing to Teach
Before teaching a lesson, make sure to prepare all the necessary materials and resources. 
A suggested list of materials and resources can be found in the Materials section at the 
beginning of each lesson plan and in the following table.

At the end of each lesson, there are optional extension activities that can be used to explore 
concepts in more depth or to engage students who finish ahead of time. Make sure to 
prepare any materials or resources needed to support extension activities prior to each 
lesson.

If you are inviting an Elder or community member to your classroom, coordinate with 
your guest and your administration well in advance. Make sure to prepare any materials or 
resources needed to support your guest speaker and the activities they would like to share 
with students.

Videos, photo packs, and other resources are available under the 
Resources tab on the Qikiqtani Truth Commission’s website at https://www.
qtcommission.ca/iu (Inuktitut) or https://www.qtcommission.ca/en (English).

In addition to everyday classroom materials (such as pencils, paper, chart 
paper, markers, crayons, scissors, and glue), it is recommended that you have 
access to a computer and projector to play the suggested videos.

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

1


ᖃᓄᖅ ᓄᓇᖅᑲᑎᖃᕐᓂᖅ ᑐᑭᖃᕐᒪᑦ? / What Does 
Community Mean? 

•	 Book: ᖃᓄᐃᓕᐅᖅᐸᒃᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ / What We Do 
in Our Community �by Inhabit Education

•	 ᑐᓐᓂᖅᓴᒐᖅ 1: ᓄᓇᓕᐅᑉ ᒥᒃᓵᓄᑦ ᐊᐱᖅᑯᑎᑦ / 
Handout 1: Community Questions 

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / 
Handout 2: Draw and Write (extension activity) 



https://www.qtcommission.ca/iu
https://www.qtcommission.ca/iu
https://www.qtcommission.ca/en
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ᐃᓕᓴᐃᔾᔪᑦ
Lesson

2 
 

ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ (ᐊᕕᒃᓯᒪᓂᖅ 1) / 
Knowledge Keepers in My Community (Part 1) 

•	 Book: ᐊᓈᓇᑦᓯᐊᖅ, ᖃᓄᖅ ᖁᓪᓕᖅ ᐃᑯᒻᒪᒃᐸᒃᐱᐅᒃ? / 
Grandma, How Do You Light the Qulliq? �By Jeanie 
Joanasie

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

3 

ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ (ᐊᕕᒃᓯᒪᓂᖅ 2) / 
Knowledge Keepers in My Community (Part 2)

•	 ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᕙᒃᐳᖓ? / Handout 3: 
Who Do I Learn From? 

•	 ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a 
List (extension activity) 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

4


ᓄᓇᓕᖕᓂ ᐱᓱᔪᖕᓂᖅ / Taking a Community Walk 
•	 ᑕᕐᕆᔮᒃᓴᖅ 1: ᓄᓇᕗᒻᒧᑦ ᑐᖖᒐᓱᒋᑦ! ᑕᕐᕆᔮᒃᓴᑦ / Video 1: 

Welcome to Nunavut! video series 
•	 ᑐᓐᓂᖅᓴᒐᖅ 5: ᓄᓇᓕᖕᓂ ᐱᓱᔪᒡᓗᑎᒃ ᓇᐅᑦᑎᖅᓱᕈᑎ / 

Handout 5: Community Walk Observation Sheet 
•	 ᑐᓐᓂᖅᓴᒐᖅ 6: ᓄᓇᓕᒐ / Handout 6: My 

Community 
•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: 

Question and Answer (extension activity) 



ᐃᓕᓴᐃᔾᔪᑦ
Lesson

5


ᐱᔭᒃᓴᖃᕐᓂᖅ / Responsibility 
•	 Book: ᒦᐊᒃᑯᑦ ᑑᕐᖓᐃᓪᓗ: ᑑᕐᖓᐃᑦ ᐃᑲᔪᖅᑎᒌᒃᑐᑦ / Mia 

and the Monsters: The Monsters Help Out �by Neil 
Christopher

•	 ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᓂᕆᐅᖕᓂᕐᓗ / Handout 8: 
A Star and a Wish (student reflection sheet) 



ᐃᓕᓴᐃᔾᔪᑦ
Lesson

6


ᓇᒦᑦᑐᓐᓇᕋᒪ? / Where Do I Fit In? 
•	 Book: ᖃᓄᖅ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᖃᖅᐳᖓ? / What’s 

My Superpower? �By Aviaq Johnston
•	 ᑐᓐᓂᖅᓴᒐᖅ 9: ᐋᖅᑭᒃᓱᒐᖅ ᐱᓕᕆᐊᒃᓴᖅ / Handout 9: 

Puzzle Activity 





38

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

7



ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᓐᓂ / Jobs and 
Responsibilities in my Community 

•	 Book: ᐃᖅᑲᓇᐃᔮᑦ ᐃᓚᒌᑎᒍᑦ / Jobs in My Family �by 
Inhabit Education

•	 Photo Pack: ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community Helpers Now and 
Long Ago in the Camps

•	 ᑐᓐᓂᖅᓴᒐᖅ 10: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᓐᓂᑦ / 
Handout 10: Jobs and Responsibilities in My 
Community 





ᐃᓕᓴᐃᔾᔪᑦ
Lesson

8 

ᐃᒻᒪᑲᓪᓚᒃ ᐃᖅᑲᓇᐃᔮᒃᓴᐅᓚᐅᖅᑐᑦ ᐱᔭᒃᓴᓪᓗ / Jobs 
and Responsibilities from Long Ago 

•	 Photo Pack: ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community Helpers Now and 
Long Ago in the Camps

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

9 
  

Amauq
Visiting

ᐳᓛᖃᑦᑕᕐᓂᖅ / Visiting 
•	 Book: ᐅᖃᓕᒫᒐᖅ ᐳᓛᕐᓂᖅ ᐊᒪᐅᕐᒥᒃ / Visiting Amauq 

�by Meeka Aqqiaruq and Ken Beardsall

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

10 

ᐱᔨᑦᓯᕐᓂᖅ ᐃᓐᓇᕐᓂᒃ / Serving Our Elders 
•	 Book: ᐸᓪᓗᖅ ᕿᓕᖅᑎᓗ ᐃᑲᔪᖅᑑᒃ ᐊᓈᓇᑦᑎᐊᕐᒥᓂᒃ / 

Palluq and Qiliqti Help Their Anaanatsiaq �by 
Jeela Palluq-Cloutier

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

11 

ᓄᓇᒦᓐᓂᖅ / Using the Land 
•	 ᑐᓐᓂᖅᓴᒐᖅ 11: ᓄᓇᒦᓐᓂᖅ / Handout 11: Using 

the Land

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

12 

ᓄᓇᖖᒍᐊᓕᐊᕆᓗᒍ ᓄᓇᒐ / Mapping My 
Community 

•	 ᑐᓐᓂᖅᓴᒐᖅ 12: ᓄᓇᓕᑦᑎᓐᓂ ᐅᐸᒐᐃᑦ / Handout 12: 
Places in Our Community 
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ᐃᓕᓴᐃᔾᔪᑦ
Lesson

13 

ᐆᒪᔪᑦ ᓂᕐᔪᑏᓪᓗ ᓄᓇᓕᖕᓂ / Animals and Wildlife in 
My Community 

•	 ᑐᓐᓂᖅᓴᒐᖅ 13: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / 
Handout 13: Animal Seek and Find Cards 

•	 ᑐᓐᓂᖅᓴᒐᖅ 14: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / 
Handout 14: Animal Seek and Find 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

14


ᕿᒻᒦᑦ / Qimmiit 

•	 ᑕᕐᕆᔮᒃᓴᖅ 2: “ᕿᒻᒦᑦ” / Video 2: “Qimmiit”
•	 Book: ᐸᓪᓗᖅ ᐃᓄᓗᒡᓗ ᐊᑖᑕᑎᒃ ᐊᖑᓇᓱᒋᐊᖃᑎᖓᑦ / 

Palluq and Inuluk Go Hunting with Their Ataata �by 
Jeela Palluq-Cloutier

•	 ᑐᓐᓂᖅᓴᒐᖅ 15: ᕿᒻᒦᑦ / Handout 15: Qimmiit 
(extension activity)





ᐃᓕᓴᐃᔾᔪᑦ
Lesson

15


ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕐᓃᑦ ᓄᓇᓕᓐᓂ / Celebrations in My 
Community

•	 ᑕᕐᕆᔮᒃᓴᖅ 3: “ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐅᓪᓗᖃᑦᑎᐊᕆᑦ!” / 
Video 3: “Happy Nunavut Day!”

•	 ᑐᓐᓂᖅᓴᒐᖅ 16: ᓄᓇᕘᑉ ᐅᓪᓗᖓ ᐊᑭᓐᓇᕐᒥᐅᑕᕐᓂᒃ 
ᑎᑎᖅᓯᕙᓪᓕᐊᔾᔪᑦ / Handout 16: Nunavut Day Poster 
Checklist



ᐃᓕᓴᐃᔾᔪᑦ
Lesson

16


ᐅᓂᒃᑳᖅᑐᐊᑦ / Traditional Stories 
•	 ᑕᕆᔮᒃᓴᖅ 4 / Video 4: The Owl and the Raven 

(https://www.nfb.ca/film/owl_raven_eskimo_
legend/)

•	 ᑐᓐᓂᖅᓴᒐᖅ 17: [ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ] The Owl and the 
Raven / Handout 17: The Owl and the Raven 

ᐃᓕᓴᐃᔾᔪᑦ
Lesson

17 

ᓄᓇᓕᓐᓂᑦ ᐅᓂᒃᑳᑦ / Stories from My Community 
•	 Book: ᒥᑦᑎᒪᑕᓕᖕᒧᐊᕐᓂᕋ / My Trip to Pond Inlet �by 

Solomon Awa

file:///Users/michelle/Downloads/%20%20ᑕᕆᔮᒃᓴᖅ%205:%20ᐅᒃᐱᒃ%20ᑐᓗᒐᕐᓗ%20https:/www.nfb.ca/film/owl_raven_eskimo_legend
https://www.nfb.ca/film/owl_raven_eskimo_legend/
https://www.nfb.ca/film/owl_raven_eskimo_legend/
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ᐃᓕᓴᐃᔾᔪᑦ
Lesson

18


ᖃᓄᕐᓕ ᐅᓂᒃᑳᖃᖅᐳᖓ? / What’s My Story? 
•	 Book: ᖃᓄᖅ ᐊᑎᖃᖅᐱᑦ? ᐅᖃᓕᒫᒐᖅ ᐃᓄᐃᑦ 

ᐊᑦᑏᔾᔪᓯᖏᓐᓂᒃ / What Is Your Name? �A Book About 
Inuit Naming Practices by Kukik Kusugak, Seth 
Naullaq Benjamin Arreak, Panigusiq Obed, and 
Dominic Tegeapak Bergsma

•	 ᑐᓐᓂᖅᓴᒐᖅ 18: ᐅᕙᖓ / Handout 18: Uvanga 
(extension activity)



ᐃᓕᓴᐃᔾᔪᑦ
Lesson

19


ᐊᒃᑐᐊᖃᑎᒌᑦ ᓄᓇᓕᓐᓂᑦ / Connections in My 
Community 

•	 Book: ᐃᓅᓕᕐᕕᒃᓯᐅᕈᑦ ᕿᓂᖅᑎᑦᑎᓂᖅ / The Birthday 
Scavenger Hunt �by Jenna Bailey-Sirko

•	 ᑐᓐᓂᖅᓴᒐᖅ 19: ᐊᒃᑐᐊᖃᑎᒃᑲ / Handout 19: My 
Connections (extension activity) 



ᐃᓕᓴᐃᔾᔪᑦ
Lesson

20 

ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ / My Healthy Community 
•	 ᑐᓐᓂᖅᓴᒐᖅ 20: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ ᐋᖅᑭᒃᓱᒐᖅ / 

Handout 20: My Healthy Community Puzzle 
•	 Handout 21: My Healthy Community Puzzle Rubric

Keep any chart papers you co-create with students in a safe space to use in 
later lessons or for review.
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ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᐱᓕᕆᐊᖑᔪᓐᓇᖅᑐᑦ
Assessment Considerations 
Effective assessment is an ongoing process. To accommodate all learners, assessment 
should be well structured, fair, and reliable. Students should be provided with authentic and 
diverse learning opportunities in which they can respond to descriptive feedback, reflect on 
individual learning, and demonstrate learning.

Assessment should be performed before, during, and after learning. Assessment that 
is performed before and during learning is called formative assessment. This type of 
assessment checks for prior understanding, gauges student understanding, identifies 
learning gaps, tracks student progress, encourages student reflection, and informs the 
direction and focus of teaching and learning. Assessment that is performed after learning 
has occurred is called summative assessment. This type of assessment is evaluative and is 
meant to measure and assess knowledge and skills that have been consolidated throughout 
the unit.

The goal of assessment is to support and enhance a student’s learning process as well as 
measure academic progress. Use the following assessment tools to help guide students as 
they become capable and engaged meaning-makers.

KWLS chart
A KWLS chart is a tool that provides structure when learning and organizing new 
information. Referring to the KWLS chart throughout the unit is a good way for students to 
reflect on their learning.

Know and Want to Know: In the early stages of the unit, you can use the Know and Want 
to Know columns to check for prior knowledge, explore student interest, and help identify 
areas that may need additional attention or focus. 

Learned: Students and educators will write knowledge gained from the lessons in the 
Learned column after most lessons or after a concept has been taught.

Still Want to Investigate: Students and educators may write questions or topics to further 
explore under the Still Want to Investigate column when the unit is finished.

You should check in with your students by using the KWLS chart after each lesson or 
concept has been explored. As the amount of student learning grows, so will your Learned 
column. Posting the KWLS chart in a visible and accessible place will allow your students 
to watch how their learning grows and evolves as you answer the guiding question for this 
unit: What makes a healthy community?

An example of a KWLS chart for this unit can be found below.
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My Community: ___________________________ 

What Makes a Healthy Community?

Know Want to Know Learned Still Want to 
Investigate

•	 Safety

•	 Playgrounds

•	 Family

•	 Friends

•	 Food

•	 Where do my 
friends live?

•	 Who clears 
the snow?

•	 Where does 
my teacher 
go after 
school?

•	 Where do 
animals sleep 
at night?

•	 Where do the 
airplanes go?

•	 Learning from Elders

•	 Learning from people 
in the community

•	 Being responsible

•	 People using their 
superpowers or 
skills to help their 
community

•	 Jobs 

•	 Responsibilities

•	 Helping others

•	 Traditional work

•	 Visiting

•	 Helping our Elders

•	 Using the land

•	 Animals

•	 Using animals to 
survive

•	 Showing respect to 
animals

•	 Qimmiit

•	 Hunting

•	 Celebrations

•	 Traditional stories

•	 Sharing stories

•	 Sharing and learning 
about name stories

•	 Feeling connected to 
others

•	 Who else am I 
connected to in my 
community?

•	 What are the 
responsibilities 
of my family 
members in the 
community?

•	 What other 
traditional stories 
are told in my 
community?
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ᑎᑎᕋᐅᓯᖃᕐᓂᖅ / Anecdotal Notes
Anecdotal Notes

Student: __________________________________________

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:

During each lesson, consider using the anecdotal notes template to record 
observations about learning or behaviour demonstrated by students. This 
can help you identify the strengths and needs of each student as well as 
with overall assessment of progress over time. Examples of what to record 
include stories that are shared during group discussions, connections 
made to books or other material, collaboration, and active participation. 
A template is provided for you in the Assessment Reproducibles section.

ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᓕᕆᐊᕕᓂᖏᑦ ᐆᒃᑑᑕᐅᔪᑦ / Student Work Samples
ᐊᑎᖅ:  ___________________________________________________

ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᓲᖑᕗᖓ?

ᑎᑎᖅᑐᒐᕆᑦ ᑎᑎᕋᐅᓯᕆᓗᒋᓪᓗ ᒪᕐᕉᒃ ᐃᓕᑦᑎᕕᒋᓯᒪᔮᒃᑭᒃ.

________________________ ᐃᓕᓴᐃᓲᖅ  

_________________________________

_________________________________�

________________________ ᐃᓕᓴᐃᓲᖅ  

_________________________________

_________________________________�

Student work samples, like worksheets, allow students to communicate 
their learning by writing or drawing what they have understood. There are 
many opportunities to integrate this type of learning throughout the unit. 
The worksheets, labelled “Handout #” in the lessons, can be found after 
each lesson plan. Prepare these worksheets prior to the lesson, and keep 
them in a contained space or Duo-Tang while teaching the unit. When the 
unit is finished, use the worksheets together with other assessment tools 
to evaluate student understanding. 

ᐱᓕᕆᐊᒃᓴᒃᑲᓐᓃᑦ / Extension Activities
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Extension Activities:

1. Students can ask someone at home about something in their community that makes 
them happy� Use Handout 7: Question and Answer�

2. Students can ask an Elder what their community was like when they were younger� 
Use Handout 7: Question and Answer�

3. As a class, use Google Earth to explore a community that a relative or friend is a part 
of� Talk about similarities and differences�

If anything was brought up as unsafe (for example, a broken stop sign or a 
road blockage), write a letter as a class to the mayor or a decision-maker in your 
community asking for it to be fixed� 

At the end of each lesson plan, you will find optional extension activities. 
These activities can be explored or assigned at the end of a lesson and 
aim to deepen students’ understanding of concepts, promote critical 
thinking skills, foster creativity, and encourage independent learning. 
Extension activities ensure that students are continuously challenged and 
stimulated in their learning journey. Be sure to prepare any handouts or 
materials needed during the preparation phase of your lesson.

ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓱᒪᔾᔪᑎᑦ: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / Student Reflection Sheet: 
A Star and A Wish

ᐊᑎᖅ:  ___________________________________________________

DRAFT

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ

ᐅᓪᓗᕆᐊᖅ

ᐃᓕᑕᕋ ᐊᑕᐅᓯᖅ:

_______________________________

ᐊᑭᓱᖕᓂᖅ

ᐊᑕᐅᓯᖅ ᖃᐅᔨᒃᑲᓐᓂᕈᒪᓚᐅᖅᑕᕋ:

_____________________________

Be sure to check for understanding at different points throughout the unit. 
Ask students to complete a student reflection sheet whenever it feels like 
a natural moment for students to formally reflect on what they have 
learned. The star will help students think about what they have learned 
and enjoyed, and the wish will help students identify areas to think about 
further. The student reflection sheet will help you understand what 
worked well for students, what may need to be revisited, or what 
misunderstandings need to be cleared up. The student reflection sheet 

can be found in Lesson 5.
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ᐱᓕᕆᐊᒃᓴᒻᒪᕆᒃ: ᓄᓇᓕᒐ ᐃᓱᐊᖅᑐᖅ ᐋᖅᑭᒃᓱᒐᕐᓗ / Culminating Task: My 
Healthy Community Puzzle

ᑐᓐᓂᖅᓴᒐᖅ 20: ᓄᓇᓕᒐ ᐃᓱᐊᖅᑐᖅ ᐋᖅᑭᒃᓱᒐᕐᓗ        ᐊᑎᖅ: ___________________________

1� ᓄᓇᓕᒃᓯ ᐊᑎᖓ ᑭᑉᐹᕆᒃᑐᑯᑖᒃᑯᑦ ᑎᑎᕋᕈᒃ�

2� ᑎᑎᖅᑐᒐᕆᑦ ᓄᓇᓕᒃᓯᓐᓄᑦ ᐃᓱᐊᕈᑕᐅᔪᓐᓇᖅᑐᓂᒃ ᐋᖅᑭᒃᓱᒐᒃᑯᑦ�

You may use the My Healthy Community Puzzle to perform a 
summative assessment at the end of your unit. Students will create a 
puzzle that shows six components of a healthy community. This task 
demonstrates how they have conceptualized what a healthy 
community means in a way that is relevant to themselves and their 
place in the community. The rubric for assessing this task can be 

found in Lesson 20.

ᑎᑎᖅᑐᐃᓂᖅ / Checklists

DRA
FT

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

My Healthy Community | Grade 1 Checklist

Social Studies Curriculum Learning Outcomes: 

Community Stories The Land

1.C.1 1.C.2 1.C.3 1.C.4 1.C.5 1.C.6 1.C.7 1.S.1 1.S.2 1.S.4 1.S.5 1.L.1 1.L.2 1.L.3 1.L.4 1.L.5 1.L.6 1.L.7

Names

1. 

2. 

3.

4. 

5. 

6. 

7. 

8. 

9. 

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

A checklist is a tool used to assess how student Learning Outcomes 
have been met after lessons have been delivered. Gather the KWLS 
chart, your anecdotal notes, student work samples, student reflection 
sheets, and the culminating task, and use them to check for evidence 
of understanding for each Learning Outcome. Two checklist 
templates can be found in the Assessment Reproducibles section. 

One provides you with the Social Studies Curriculum codes for the Learning Outcomes 
explored in this unit. The other has blank spaces for you to fill in curriculum codes if you are 
exploring different Learning Outcomes. Choose the checklist that best suits your assessment 
needs.



ᖃᐅᔨᓴᐅᑎᑦ ᓴᖅᑭᑕᒃᓴᑦ
Assessment Reproducibles 



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

Anecdotal Notes

Student: __________________________________________

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:

Date: Date: Date: Date:
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ᐃᓕᓴᐃᔾᔪᑎᑦ
Lessons
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 1: ᖃᓄᖅ ᓄᓇᖅᑲᑎᖃᕐᓂᖅ 
ᑐᑭᖃᕐᒪᑦ? / Lesson 1: What Does 
Community Mean? 

Time 50 minutes

Learning Goal Students will share what they like to do in their community and begin 
to ask questions about what makes a healthy community. They will 
explore the meaning of community and identify ways their community 
members live well together.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Aajiiqatigiinniq: decision-making through discussion and consensus.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4

Assessment 
Opportunities 

	� Take anecdotal notes of students’ abilities to:

•	 Explore the concept of a healthy community. 
•	 Ask and answer questions about their community. 
•	 Identify people, places, and activities in their community that are 

important to them and their families.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 Chart paper 
•	 Educator markers
•	 Book: ᖃᓄᐃᓕᐅᖅᐸᒃᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ / What We Do in Our 

Community �by Inhabit Education
•	 Bag 
•	 ᑐᓐᓂᖅᓴᒐᖅ 1: ᓄᓇᓖᑦ ᒥᒃᓵᓄᑦ ᐊᐱᖅᑯᑎᑦ / Handout 1: Community 

Questions

Extension Activity Materials:

•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw 

and Write
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Preparation:

1.	 Photocopy and cut ᑐᓐᓂᖅᓴᒐᖅ 1: ᓄᓇᓕᐅᑉ ᒥᒃᓵᓄᑦ ᐊᐱᖅᑯᑎᑦ / Handout 1: Community 
Questions. Add questions that are relevant to your students. Put the questions in a bag. 

2.	 Prepare a class KWLS chart.

3.	 Prepare any extension activity materials you are using.

Create the following KWLS chart on chart paper and post it in the classroom 
for students to reference throughout the unit.

ᓄᓇᓖᑦ ᐊᑎᖓ: / Community Name: __________________________ 

ᖃᓄᖅ ᓄᓇᓖᑦ ᐃᓱᐊᓲᖑᕙᑦ? / What Makes a Healthy Community?

ᖃᐅᔨᒪᔭᑦ / Know ᖃᐅᔨᔪᒪᔭᑦ / Want to 
Know

ᐃᓕᑕᑦ / Learned ᖃᐅᔨᓇᓱᒃᑲᓐᓂᕈᒪᔭᑦ 
/ Still Want to 

Investigate

Steps:

Introduction (5 Minutes)

1.	 Gather students on the carpet and explain that they are going to learn about their 
community. Ask students the following question for group discussion:

ᖃᓄᖅ ᓄᓇᖅᑲᑎᖃᕐᓂᖅ ᑐᑭᖃᕐᒪᑦ? / What does community mean? 

•	 ᐃᓅᖃᑎᒌᑦᑐᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᒌᑦᑐᑦ ᐊᔾᔨᒌᖕᓂᖃᖅᑐᓪᓘᓐᓃᑦ. / A group of people living or 
working together that share something in common. 

Read-Aloud (10 Minutes)

2.	 Read the book ᖃᓄᐃᓕᐅᖅᐸᒃᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ / What We Do in Our Community to the 
class.

3.	 Share student answers to the last question in the book:

ᖃᓄᐃᓕᐅᓲᖑᕕᓯ ᓄᓇᔅᓯᓐᓂ? / What do you do in your community? 
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KWLS Chart (15 Minutes)

4.	 Show students the KWLS chart. Write your community’s name at the top and read 
the guiding question together. Tell students they will learn about many things that 
make communities healthy during this unit.

5.	 Explain that they will be filling in the Know and Want to Know columns of the KWLS 
chart. Ask students the following questions as you fill in your chart:

ᐃᓱᐊᕐᓂᖅ ᖃᓄᖅ ᐃᓕᖕᓄᑦ ᑐᑭᖃᖅᐸ? / What does healthy mean?

ᖃᓄᖅ ᓄᓇᓕᒃᑕ ᒥᒃᓵᓄᑦ ᖃᐅᔨᒪᕕᑦ? / What do you know about our community?

ᖃᓅᕐᖑᓇ ᓄᓇᕗᑦ ᐃᓱᐊᖅᐸ? / In what ways do you think our community is 
healthy?

ᖃᓄᖅ ᑐᑭᓯᔪᒪᔭᖃᖅᐱᑦ ᐃᓱᐊᖅᑐᓂᒃ ᓄᓇᓕᖕᓂ? / What do you want to learn 
about healthy communities? 

The term healthy can refer to many things, such as being physically, 
emotionally, or environmentally healthy. Types of communities may include 
school or classroom communities, municipal communities, faith or cultural 
communities, and clubs or special interest communities, among others. 

Whole-Group Activity (15 Minutes)

6.	 Take out the bag containing the questions. Have students take turns pulling out a 
question. Read the question to the students and discuss the answers as a group.

Reflection (5 Minutes)

7.	 After your group discussion, invite students to revisit the Know and Want to Know 
columns of your KWLS chart. Add any additional thoughts or insights they may have.

Extension Activities:

1.	 Have students get into pairs and talk about their favourite thing to do in their community.

2.	 Have students draw and write about their favourite thing to do in their community. 
Use ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

3.	 Have students draw and write about a community they belong to, such as a club, 
faith, or cultural community. Use ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: 
Draw and Write.



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 1: ᓄᓇᓖᑦ ᒥᒃᓵᓄᑦ ᐊᐱᖅᑯᑎᑦ 

ᓄᓇᓕᒃᐳᑦ ᓇᒦᑉᐸ? ᖃᓄᖅ ᓄᓇᓕᕗᑦ 
ᐱᐅᒋᕕᐅᒃ?

ᑭᒃᑯᑦ 
ᓄᓇᓕᑦᑎᓐᓂᒥᐅᑕᐅᕙᑦ?

ᖃᓄᐃᑦᑐᓂᒃ 
ᐃᖅᑲᓇᐃᔮᖃᖅᐸᑦ 
ᓄᓇᓕᒃᑎᓐᓂᒥᐅᑕᑦ?

ᖃᓄᖅ 
ᓄᓇᓕᒃᑎᓐᓂᒃ 
ᓂᕿᑖᓲᖑᕕᑕ?

ᖃᓄᖅ ᓄᓇᓕᒃᑎᓐᓂ 
ᐃᓕᓐᓂᐊᓲᖑᕕᑕ?

ᖃᓄᖅ ᓄᓇᓕᒃᑎᓐᓂ 
ᐊᑦᑕᕐᓇᖅᑐᒦᑉᐸᖖᒋᓚᒍᑦ?

ᓄᓇᓕᒃᑎᓐᓂ 
ᐱᖅᑯᓯᖃᐅᖅᐱᑕ?

ᓄᓇᓕᒃᑕ ᓯᓚᖓ 
ᖃᓄᐃᑦᑑᓲᖑᕙᑦ?

ᓄᓇᓕᒃᑎᓐᓂᒃ 
ᖃᓄᐃᑦᑐᓂᒃ 
ᐆᒪᔪᓂᒃ ᑕᑯᓲᖑᕕᑕ?

ᖃᓄᖅ 
ᐊᐱᖅᑯᑎᒃᓴᖃᕋᔭᖅᐱᑦ 
ᐊᓯᐊᓄᑦ 
ᓄᓇᓕᖕᒨᕐᓂᕈᕕᑦ?

ᐱᒻᒪᕆᐅᔪᓂᒃ 
ᐅᐸᒐᖅᑕᖃᐅᖅᐸ 
ᓄᓇᓕᑦᑎᓐᓂ?

ᑭᒃᑯᑦ 
ᐃᓱᒪᓕᐅᖅᑎᐅᕙᑦ 
ᓄᓇᓕᒃᑎᓐᓂ?



Grade 1: My Healthy Community

Handout 1: Community Questions

Where is our 
community?

What do you 
like about our 
community?

Who lives in our 
community?

What jobs do 
people have in 
our community?

Where do we 
get food in our 
community?

How do we 
learn in our 
community?

How do we 
stay safe in our 
community?

Do we have any 
traditions in our 
community?

What’s the 
weather like in 
our community?

What animals do 
you see in our 
community?

What questions 
would you have 
if you were 
visiting a new 
community?

What are some 
important 
places in our 
community? 

Who makes 
decisions in our 
community?



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 2: Draw and Write 
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 2: ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ 
(ᐊᕕᒃᓯᒪᓂᖅ 1) / Lesson 2: Knowledge 
Keepers in My Community (Part 1) 

Time 45 minutes

Learning Goal IQ is manifested most clearly in Elders. Students will explore the 
meaning of knowledge and recognize the role of Elders as knowledge 
keepers. They will explore what Elders have to teach us and discuss the 
ways their wisdom strengthens community well-being.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities 

	� Take anecdotal notes of students’ abilities to:

•	 Explore the concepts of knowledge and knowledge keepers.
•	 Identify Elders as respected knowledge keepers. 
•	 Identify and describe learning from Elders as a characteristic of a 

healthy community. 
	� Make note of student suggestions on the KWLS chart.

	� Use student work samples to check for understanding.

Materials •	 Book: ᐊᓈᓇᑦᓯᐊᖅ, ᖃᓄᖅ ᖁᓪᓕᖅ ᐃᑯᒻᒪᒃᐸᒃᐱᐅᒃ? / Grandma, How 
Do You Light the Qulliq? �by Jeanie Joanasie

•	 Chart paper
•	 Educator markers
•	 KWLS chart
•	 Whiteboard
•	 Sticky notes

Extension Activity Materials:

•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1) 
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Consider inviting an Elder into the classroom to teach or tell a story.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask the following question for 
group discussion:

ᑭᓇᒧᑦ ᐅᐸᒍᑎᓲᖑᕕᑦ ᐃᓕᑦᑎᔪᒪᔭᕌᖓᕕᑦ ᖃᐅᔨᒪᖖᒋᑕᕐᓂᒃ? / Who do you go to 
when you want to learn something new? 

2.	 Tell students that people who teach us how to do something can be called 
knowledge keepers. Ask students to think about who the knowledge keeper in the 
book you will read might be. 

Read-Aloud (10 Minutes)

3.	 Read ᐊᓈᓇᑦᓯᐊᖅ, ᖃᓄᖅ ᖁᓪᓕᖅ ᐃᑯᒻᒪᒃᐸᒃᐱᐅᒃ? / Grandma, How Do You Light the 
Qulliq? to the class. 

Whole-Group Discussion (15 Minutes)

4.	 Ask students the following questions:

ᖃᓄᐃᒻᒪᑦ ᔨᒪᐃᒪᐅᑉ ᓂᖏᐅᖓᑕ ᑕᐃᕚ “ᐊᓈᓇᕋᓛᕐᒥᓂᒃ”? / Why did Jemima’s 
grandma call her “my little mom”? 

•	 ᔨᒪᐃᒪᐅᑉ ᐊᓈᓇᑦᓯᐊᖓᑕ ᔨᒪᐃᒪ ᑕᐃᔭᖓ “ᐊᓈᓇᕋᓛᕐᒥ” ᐊᑎᖃᕐᒪᑦ ᐊᓈᓇᑦᓯᐊᖓᑕ 
ᐊᓈᓇᖓᓂᒃ. / Jemima’s grandma called Jemima “my little mom” because she is 
named after her grandma’s mom. 
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ᖃᓄᖅ ᔨᒪᐃᒪ ᐃᓕᑦᑎᓐᓂᖅᐸ ᖁᓪᓕᕐᒥᒃ? / How did Jemima learn about the 
qulliq? 

•	 ᔨᒪᐃᒪᐅᑉ ᐊᓈᓇᑦᓯᐊᖓᑕ ᐃᓕᓴᑎᓚᐅᕐᒪᒍ ᐃᑯᒻᒪᒋᐊᖓ. / Jemima’s grandma taught her 
how to use it.

ᔨᒪᐃᒪ ᖃᓄᖅ ᖁᓪᓕᐅᑉ ᒥᒃᓵᓂᒃ ᐃᓕᑦᑎᓂᖅᐸ? / What did Jemima learn about 
the qulliq? 

•	 ᔨᒪᐃᒪ ᐃᑯᒻᒪᒋᐊᖓ ᐃᓕᑦᑎᖅᑳᓚᐅᖅᑐᖅ. ᐃᓕᑦᑎᒋᓪᓗᓂ ᐊᑐᕆᐊᓕᖕᓂᒃ ᓲᕐᓗ ᐅᖅᓱᖅ, ᓱᐳᑎᓂᒃ, 
ᒪᓂᕐᓂᒃ, ᑕᖅᑯᒻᒥᒃ, ᐃᒃᑭᑎᒥᒡᓗ. ᐃᓕᑦᑎᒋᓪᓗᓂ ᖃᓄᖅ ᐃᓄᐃᑦ ᐊᑐᖅᐸᓚᐅᕐᒪᖔᑕ ᖁᓪᓕᐅᑉ 
ᒥᒃᓵᓄᑦ ᐃᑯᒻᒪᖕᓂᕐᒥᒡᓗ. / Jemima learned how to light the qulliq. She learned about 
all the materials you need, like oil, Arctic willow, dried moss, a taqqut, and a 
lighter. She learned how people used and lit qulliqs long ago.

ᖁᓪᓕᖅ ᑭᓱᒧᑦ ᐊᑐᖅᑕᐅᓲᖑᕙ? / What is the qulliq used for? 

•	 ᐃᒻᒪᑲᓪᓚᒃ, ᖁᓪᓕᖅ ᖃᐅᒪᔾᔪᑕᐅᓲᖑᓚᐅᖅᐳᖅ, ᐅᖅᑰᔾᔪᑕᐅᓪᓗᓂ ᐃᓄᖕᓄᑦ, ᓂᖅᑎᐅᕈᑕᐅᓪᓗᓂ, 
ᐸᓂᖅᓰᔾᔪᑕᐅᕙᒃᑐᓂᓗ ᐊᒥᕐᓄᑦ. ᐅᓪᓗᒥ, ᐊᐅᓪᓛᖅᓯᒪᔪᓄᑦ ᐊᑐᖅᑕᐅᓲᖑᓕᖅᑐᖅ ᒫᓐᓇ 
ᓇᓪᓕᐅᓐᓂᖅᓯᐅᖅᑐᖃᖅᑎᓪᓗᒍᓗ ᑲᑎᒪᔪᖃᖅᑎᓪᓗᒍᓗ. / Long ago, the qulliq was used 
to create light, keep people warm, cook, and dry skins. Today, it is used when 
people go camping or in ceremonies and important meetings.

ᖃᓄᕐᓕ ᔨᒪᐃᒪᐅᑉ ᐊᓈᓇᑦᓯᐊᖓᓕ ᐃᑯᒻᒪᒍᓐᓇᖅᓯᓐᓂᖅᐸ ᖁᓪᓕᕐᒥᒃ? / How did 
Jemima’s grandma learn to light the qulliq?

•	 ᐊᓈᓇᑦᓯᐊᖓᑕ ᐃᓕᓐᓂᐊᖅᑎᑕᕕᓂᖓ. / Her grandmother taught her. 

ᓇᓪᓕᐊᓐᓂᒃ ᐅᖃᓕᒫᒐᑦ ᐅᖃᐅᓯᖃᖅᐸᑦ ᖃᐅᔨᒪᔨᑕᕐᒥᒃ? ᓱᖕᒪᑦ? / Who do you think 
the knowledge keeper in this book is? Why?

ᖁᓪᓕᕐᒥᒃ ᐃᑯᒻᒪᓚᐅᖅᓯᒪᕕᑦ? / Have you ever lit a qulliq? 
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Group Work (10 Minutes)

5.	 Remind students that knowledge keepers are people who can teach us how to 
do something. Ask students the following questions for group discussion. Record 
student answers on chart paper and put the student’s name next to their share.

ᖃᐅᔨᒪᓂᖅ ᖃᓄᖅ ᑐᑭᖃᕐᒪᑦ? / What does knowledge mean? 

•	 ᖃᐅᔨᒪᓂᖅ ᖃᐅᔨᒪᔭᕗᑦ ᐃᓕᑕᕗᓪᓗ. ᐃᓄᐃᑦ ᖃᐅᔨᒪᓂᖃᐅᕐᒪᑕ ᑐᓴᖅᑕᐅᑎᑦᑎᕙᒃᑐᑎᒡᓗ 
ᐃᓕᓴᐃᓂᒃᑯᑦ, ᑕᑯᓐᓇᖅᑎᑦᑎᓂᒃᑯᑦ ᐱᓕᕆᔾᔪᓯᕐᓂᒃ, ᐅᓂᒃᑳᕐᓂᒃᑯᑦ, ᐃᑲᔪᕐᓂᒃᑯᓪᓗ. / Knowledge 
is what we know and learn. People have knowledge and share knowledge 
by teaching, showing others how to do something, telling a story, or helping 
someone. 

ᔨᒪᐃᒪ ᐃᓕᑦᑎᓯᒪᕐᔪᐊᕐᒪᑦ ᐊᓈᓇᑦᓯᐊᕐᒥᓂᑦ. ᓱᖕᒪᑦ ᐃᓐᓇᕗᑦ ᖃᐅᔨᒪᔨᑕᕆᓂᕋᖅᐸᒃᐳᑦ? 
/ Jemima learned a lot from her grandma. Why do we consider Elders 
knowledge keepers?

•	 ᐃᓐᓇᐃᑦ ᐃᓅᑯᑖᒃᓯᒪᖕᒪᑕ ᖃᐅᔨᒪᓪᓗᑎᒡᓗ ᐊᔾᔨᒌᖖᒋᑦᑐᓂᒃ. / Elders have lived a long time 
and know many things. 

•	 ᐃᓐᓇᐃᑦ ᐃᓕᓴᐃᓲᖑᕗᑦ ᐊᑕᖅᑭᒍᓱᖕᓂᕐᒥᒃ, ᐊᔪᕈᓐᓃᕐᓂᕐᒥᒃ, ᓇᒡᓕᒃᑎᒌᖕᓂᕐᒥᒃ, ᖃᓄᕐᓗ 
ᐱᐅᓯᖃᕆᐊᖃᕐᒪᖔᑦᑕ ᐊᖏᕐᕋᒥ ᐃᓕᓐᓂᐊᕐᕕᖕᒥᓪᓗ. / Elders teach us about respect, new 
skills, how to love each other, and how to act at home and school. 

ᐃᓐᓇᕐᒥᒃ ᐃᓕᑦᑎᕕᖃᓚᐅᖅᓯᒪᕕᑦ? / What have you learned from an Elder?

Reflection (5 Minutes)

6.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add to the Learned column (for example, learning from Elders). Add any 
additional student suggestions or questions to the Still Want to Investigate column. 

Extension Activities:

1.	 Have students brainstorm words used to express gratitude and write them on the 
whiteboard. Using the sticky notes, have students draw a qulliq and choose a word 
to write from the board. Students can stick their sticky notes on the whiteboard to 
show gratitude.

2.	 Have students draw and write about something they learned from an Elder. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 3: ᖃᐅᔨᒪᔨᑕᕗᑦ ᓄᓇᑦᑎᓐᓂ 
(ᐊᕕᒃᓯᒪᓂᖅ 2) / Lesson 3: Knowledge 
Keepers in My Community (Part 2) 

Time 45 minutes

Learning Goal Students will explore how knowledge is shared and reflect on their 
personal learning experiences. They will discover the many learning 
opportunities around them and identify the people they learn from in 
their community.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities 

	� Take anecdotal notes of students’ abilities to:

•	 Explore the concepts of knowledge and knowledge keepers.
•	 Recognize different people as knowledge keepers and name their 

roles in the community. 
•	 Identify how learning from community members helps create a 

healthy community. 
	� Make note of student suggestions on the KWLS chart.

	� Use student work samples to check for understanding.

Materials •	 Chart paper
•	 Educator markers
•	 ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᓗᖓ? / Handout 3: Who Do I Learn 

From?
•	 Student writing and student colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1)

Consider inviting a community member into the classroom to teach or tell 
a story.
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare chart paper by writing ᑭᓇᒥᑦ ᐃᓕᑦᑎᕕᖃᓲᖑᕕᑦ? / Who Do We Learn From? 
along the top. 

2.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᕙᒃᐳᖓ? / Handout 3: Who Do I 
Learn From?

3.	 Prepare any extension activity materials you are using.

Steps:

Optional Review

1.	 Begin the lesson by gathering students on the carpet and reviewing the terms 
knowledge and knowledge keepers. 

Introduction (5 Minutes)

2.	 Ask students the following questions for group discussion:

ᖃᓄᖅ ᐱᓕᕆᑦᑎᐊᓲᖑᕕᑦ? / What is something you know how to do well?

ᑭᐊ ᐃᓕᓴᑎᓐᓂᖅᐹᑎᑦ? / Who taught you? 

Whole-Group Discussion (15 Minutes)

3.	 Ask the following question for group discussion and and list student answers on your 
prepared chart paper. Put the student’s name next to their ideas. 

ᐃᓐᓇᐃᑦ ᖃᐅᔨᒪᔨᑕᐅᕗᑦ ᐃᓕᕝᕕᒋᔪᓐᓇᕋᑦᑎᒍᑦ ᐊᒥᓱᐊᓗᖕᓂᒃ. ᓇᑭᑦ 
ᐃᓕᑦᑎᒃᑲᓐᓂᕈᓐᓇᖅᐱᑕ ᐃᓅᓯᑦᑎᓐᓂ? / Elders are knowledge keepers because 
we can learn many things from them. Who else can we learn from in 
our lives?

Model how to make a list. Write or say what other community members teach us 
and what their role is. Give examples of your own, and use examples that students 
provided during group discussion. An example list has been made for you.
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ᑭᓇᒥᑦ ᐃᓕᑦᑎᕕᖃᓲᖑᕕᑦ? 

•	 ᐃᓐᓇᐃᑦ ᐃᓄᑦᑎᐊᕙᐅᓂᕐᒥᒃ ᐅᕙᓐᓂᒃ 
ᐃᓕᓴᐃᕙᒃᑐᑦ. 

•	 ᐊᓈᓇᑦᓯᐊᕋ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᑦ 
ᐃᖃᓗᒐᓱᖕᓂᕐᒥᒃ. 

•	 ᐊᑖᑕᑦᓯᐊᕋ ᐊᖑᓇᓱᖕᓂᕐᒥᒃ ᐅᕙᓐᓂᒃ 
ᐃᓕᓴᐃᕙᒃᑐᖅ. 

•	 ᐊᓈᓇᒐ ᐃᓕᓴᐃᕙᒃᑐᖅ ᐅᕙᓐᓂᒃ ᐅᓗᒥ 
ᐊᑐᕆᐊᖓ. 

•	 ᐊᑖᑕᒐ ᐃᓕᓴᐃᓲᖅ ᐅᕙᓐᓂᒃ 
ᐱᖖᒍᐊᓐᓂᒃ ᑲᒪᑦᑎᐊᕐᓂᕐᒥᒃ. 

•	 ᐊᓂᒐ ᐃᓕᓴᐃᓲᖅ ᐅᕙᓐᓂᒃ 
ᐅᖏᖅᓯᓂᕐᒥᒃ ᐃᓯᒐᐅᔭᖕᓂᒃ. 

•	 ᓇᔭᒐ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ ᕿᒻᒥᓛᕐᒥᒃ 
ᐸᖅᑭᑦᑎᐊᕐᓂᕐᒥᒃ. 

•	 ᐃᓪᓗᕋ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ 
ᑐᒃᑲᕆᐊᓕᒋᐊᖓ. 

•	 ᐊᔭᒐ/ᐊᑦᑕᒐ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ 
ᐅᖅᑯᒃᓴᑦᑎᐊᖅᓯᒪᓂᕐᒥᒃ 
ᓂᒡᓚᓱᒃᑐᐊᓘᑎᓪᓗᒍ. 

•	 ᐊᖓᒐ/ᐊᒃᑲᒐᓗ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ 
ᐊᑦᑕᕐᓇᖅᑕᐃᓕᒪᓂᕐᒥᒃ ᐃᖏᕐᕋᔾᔪᑎᒃᑯᑦ. 

•	 ᐱᖃᑎᒐ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ 
ᐊᕙᒃᑯᑎᖃᕐᓂᕐᒥᒃ. 

•	 ᐃᓕᓴᐃᔨᒐ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᖅ 
ᓈᓴᐃᓂᕐᒥᒃ. 

•	 ᕼᐋᑭᕐᓂᕐᒥᒃ ᐅᖃᐅᔾᔪᐃᔨᒐ ᐅᕙᓐᓂᒃ 
ᐃᓕᓴᐃᕙᒃᑐᖅ ᕼᐋᑭᕐᓂᕐᒥᒃ. 

•	 ᐆᒪᔪᓕᕆᔨᒃᑯᑦ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᑦ 
ᐆᒪᔪᐃᑦ ᒥᒃᓵᓄᑦ. 

•	 ᐊᔪᕆᖅᓱᐃᔩᑦ, ᓯᕗᓕᖅᑎᑦ, ᐃᒪᒻᓗ, 
ᐅᒃᐱᕐᓂᓕᕆᔩᑦ ᐅᕙᓐᓂᒃ ᐃᓕᓴᐃᕙᒃᑐᑦ 
ᐅᒃᐱᕐᓂᐅᑉ ᒥᒃᓵᓄᑦ. 

•	 ᐸᓖᓯᒧᑦ ᐃᓕᓴᖅᑕᐅᓲᖑᔪᖓ 
ᐊᑦᑕᕐᓇᖅᑕᐃᓕᒪᓂᕐᒥᒃ. 

Who Do We Learn From?

•	 Innait (Elders) teach me how to be a 
good person.

•	 My anaanatsiaq (grandmother) 
teaches me how to fish.

•	 My ataatatsiaq (grandfather) 
teaches me how to hunt. 

•	 My anaana (mother) teaches me 
how to use an ulu.

•	 My ataata (father) teaches me how 
to take care of my toys. 

•	 My anik (brother) teaches me how 
to tie my shoes.

•	 My najak (sister) teaches me how to 
look after the puppy. 

•	 My illuq (cousin) teaches me how to 
ride a bike.

•	 My ajak/attak (aunt) teaches me 
how to keep warm on cold days.

•	 My anga/akkagalu (uncle) teaches 
me how to be safe on an ATV. 

•	 My piqati (friend) teaches me how 
to share. 

•	 My ilinniaqtitsiji (teacher) teaches 
me how to count. 

•	 My hockey coach teaches me how to 
play hockey. 

•	 A wildlife officer teaches me about 
animals. 

•	 A priest, minister, imam, or other 
religious leader teaches me about 
faith.

•	 An RCMP officer teaches me about 
safety. 
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Independent Work (20 Minutes)

4.	 Have students find their tables and distribute ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᕙᒃᐳᖓ? / 
Handout 3: Who Do I Learn From? Students will draw and write about two people 
they learn from. Circulate as students work. Offer them support with their writing 
and ask follow-up questions.

5.	 Take time to share student work. Discuss the different people who can be knowledge 
keepers, including students themselves. Emphasize that learning from people is part 
of what makes a healthy community.

Reflection (5 Minutes)

6.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add to the Learned column (for example, learning from people in the 
community). Add any additional student suggestions or questions to the Still Want 
to Investigate column.

Extension Activities:

1.	 Have students draw and write about something they would like to learn. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

2.	 Have students draw and write about someone teaching them something new. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

3.	 Have students make a list of things they would like to learn. Use ᑐᓐᓂᖅᓴᒐᖅ 4: 
ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 3: ᑭᓇᒥᑦ ᐃᓕᑦᑎᓲᖑᕗᖓ?

ᑎᑎᖅᑐᒐᕆᑦ ᑎᑎᕋᐅᓯᕆᓗᒋᓪᓗ ᒪᕐᕉᒃ ᐃᓕᑦᑎᕕᒋᓯᒪᔮᒃᑭᒃ.

________________________ ᐃᓕᓴᐃᓲᖅ  

_________________________________

_________________________________.

________________________ ᐃᓕᓴᐃᓲᖅ  

_________________________________

_________________________________.



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 3: Who Do I Learn From? 

Draw and write about two people you learn from. 

_______________________ teaches me  

how to ___________________________

_________________________________.

_______________________ teaches me  

how to ___________________________

_________________________________.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ

________________________

	⚫  _______________________
_ ______________________

	⚫  _______________________
_ ______________________

	⚫  _______________________
_ ______________________



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 4: Making a List

________________________

	⚫  _______________________
_ ______________________

	⚫  _______________________
_ ______________________

	⚫  _______________________
_ ______________________
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 4: ᓄᓇᓕᖕᓂ ᐱᓱᔪᖕᓂᖅ 
/ Lesson 4: Taking a Community 
Walk 

Time Plan to use a full 
morning or afternoon 
for this activity.

Learning Goal Students will explore their community on a guided walk. They will ask 
and answer questions about their observations, discuss what makes 
their community healthy, and describe a place in their community that 
makes them happy.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Pilimmaksarniq: development of skills through observation, mentoring, 
practice, and effort.
Qanuqtuurniq: being innovative and resourceful. 

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore different parts of their community and why they are 
important.

•	 Talk about something in their community that makes them 
happy.

•	 Ask and answer questions about their community. 
•	 Talk about things that make their community healthy.
	� Use student work samples to check for understanding.

Materials •	 Computer with a projector
•	 ᑕᕐᕆᔮᒃᓴᖅ 1: ᓄᓇᕗᒻᒧᑦ ᑐᖖᒐᓱᒋᑦ! ᑕᕐᕆᔮᒃᓴᑦ / Video 1: Welcome to 

Nunavut! video series
•	 Community map (optional)
•	 ᑐᓐᓂᖅᓴᒐᖅ 5: ᓄᓇᓕᖕᓂ ᐱᓱᔪᓪᓗᓂ ᓇᐅᑦᑎᖅᓱᕈᑎ / Handout 5: 

Community Walk Observation Sheet 
•	 Educator markers
•	 ᑐᓐᓂᖅᓴᒐᖅ 6: ᓄᓇᓕᒐ / Handout 6: My Community 
•	 Student writing and colouring materials

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer 
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Consider inviting a community member into your classroom to share 
knowledge about the origins of your community’s name.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Complete the necessary forms required by your school before taking students on a 
community walk. Invite parents or community volunteers to join you.

2.	 Photocopy an enlarged educator copy of ᑐᓐᓂᖅᓴᒐᖅ 5: ᓄᓇᓕᖕᓂ ᐱᓱᔪᒡᓗᑎᒃ 
ᓇᐅᑦᑎᖅᓱᕈᑎ / Handout 5: Community Walk Observation Sheet.

3.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 6: ᓄᓇᓕᒐ / Handout 6: My Community.

4.	 Prepare ᑕᕐᕆᔮᒃᓴᖅ 1: ᓄᓇᕗᒻᒧᑦ ᑐᖖᒐᓱᒋᑦ! ᑕᕐᕆᔮᒃᓴᑦ / Video 1: Welcome to Nunavut! 
video series. Show the video that focuses on the region you live in within Nunavut. 
Consider showing the videos that explore the other two regions in Nunavut in 
another lesson.

5.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask the following questions 
for group discussion:

ᓇᓂᒥᐅᑕᐅᕕᑦ? / Where do we live?

ᓄᓇᓕᑦᑕ ᐊᑎᖓ ᑭᓲᕙ? / What is our community’s name? 

Video and Discussion (10 Minutes)

2.	 Tell students they will learn about their community and others by watching a video. 
Ask them to listen for their community’s name while the video plays.
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3.	 Show the video you have selected from the ᓄᓇᕗᒻᒧᑦ ᑐᖖᒐᓱᒋᑦ! ᑕᕐᕆᔮᒃᓴᑦ / Welcome 
to Nunavut! video series to the class. Discuss what students heard about their 
community and others. 

Guided Community Walk (30 Minutes)

4.	 Tell students they are going on a short walk to explore their community. Ask students 
to look for people, buildings, types of transportation, and nature. Brainstorm 
examples of each so students know what to look for on the walk.

5.	 Discuss safety rules with students. If possible, use the community map to look at the 
route you will take.

Whole-Group Discussion (15 Minutes)

6.	 When you return, gather students on the carpet and discuss what everyone saw. 
Record answers on ᑐᓐᓂᖅᓴᒐᖅ 5: ᓄᓇᓕᖕᓂ ᐱᓱᔪᒡᓗᑎᒃ ᓇᐅᑦᑎᖅᓱᕈᑎ / Handout 5: 
Community Walk Observation Sheet. Ask questions to guide your discussion. For 
example:

ᐅᓪᓗᒥ ᓯᓚ ᖃᓄᐃᑦᑑᕙ? / What is the weather like today? 

ᐱᓱᔪᒃᑎᓪᓗᑕ ᑭᓇᒥᒃ ᑕᑯᖅᑲᐅᕕᑕ? / Who did we see on our walk? 

ᐱᓱᔪᒃᓯᒪᑎᓪᓗᑕ ᐆᒪᔪᓂᒃ ᑕᑯᖅᑲᐅᕕᑕ? / Did we see any wildlife on our walk? 

ᐱᓱᔪᒃᑎᓪᓗᑕ ᑐᒃᑲᕆᐊᓕᒃᑐᖃᖅᑲᐅᕙ ᐃᖏᕐᕋᔾᔪᑎᒃᑐᖃᖅᑐᓂᓘᓐᓃᑦ? / Was anyone 
riding a bike or ATV while we were on our walk? 

ᖃᓄᐃᑦᑐᓂᒃ ᐃᒡᓗᓂᒃ ᑕᑯᖅᑲᐅᕕᑕ? ᑭᓇ ᐃᓯᖅᓯᒪᓱᕆᖅᑲᐅᕕᐅᒃ? / What kinds of 
buildings or houses did we see? Who do you think was inside? 

ᐱᓱᔪᒃᑎᓪᓗᑕ ᑭᓱᒥᒃ ᑕᑯᒐᕕᑦ ᖁᕕᐊᓱᖅᑲᐅᕕᑦ? / What did you see on our walk 
that made you happy? 

ᐱᓱᔪᒃᑎᓪᓗᑕ ᑭᓱᒥᒃ ᑕᑯᖅᑲᐅᕕᑦ ᓄᓇᓕᑦᑎᓐᓄᑦ ᐃᓱᐊᕈᑕᐅᓲᒥᒃ? / What did you 
see on our walk that makes our community healthy?

ᖃᓄᖅ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᐱᑦ ᓄᓇᓕᒃᑕ ᒥᒃᓵᓄᑦ? / What questions do you have 
about our community?
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Independent Work (15 Minutes)

7.	 Have students find their table and distribute ᑐᓐᓂᖅᓴᒐᖅ 6: ᓄᓇᓕᒐ / Handout 6: My 
Community. Students will draw and label something in their community that makes 
them feel happy.

If going on a community walk is not possible, consider using Google Earth to 
explore your community.

Extension Activities:

1.	 Have students ask someone at home about something in their community that 
makes them happy. Use ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer.

2.	 Have students ask an Elder what their community was like when they were younger. 
Use ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

3.	 As a class, use Google Earth to explore a friend or relative’s community. Talk about 
similarities and differences.

4.	 If anything was brought up as unsafe (for example, a broken stop sign or a 
road blockage), write a letter as a class to the mayor or a decision-maker in your 
community asking for it to be fixed. 



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 5: ᓄᓇᓕᑦᑎᒍᑦ ᐱᓱᔪᒡᓗᓂ ᓇᐅᑦᑎᖅᓲᑦ

ᓄᓇᓕᒃᐳᑦ ᑕᐃᔭᐅᔪᖅ __________________________________________________.

ᐃᓄᐃᑦ ᐃᒡᓗᑦ

ᐊᕙᑎ ᐃᖏᕐᕋᔾᔪᑎᑦ

ᑕᑯᖅᑲᐅᒻᒥᔭᕗᑦ ᐊᓯᖏᑦ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 5: Community Walk Observation Sheet

Our community is called _______________________________________.

People Buildings

Nature Transportation

Other Things We Saw



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 6: ᓄᓇᓕᒐ

ᑎᑎᖅᑐᒐᕐᓗᑎᑦ ᐊᑎᓕᐅᕐᓗᒍᓗ ᓄᓇᓕᖕᓂ ᖁᕕᐊᓱᓕᕐᓇᕆᔭᐃᑦ. 



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 6: My Community

Draw and label something in your community that makes you feel happy.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ

ᐊᐱᖅᑯᑦ _____________________________________________________

ᑭᒡᒍᑦ _______________________________________________________



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

Handout 7: Question and Answer 

Question _____________________________________________________

Answer ______________________________________________________
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 5: ᐱᔭᒃᓴᖃᕐᓂᖅ / Lesson 5: 
Responsibility

Time 45 
minutes

Learning Goal Students will learn about responsibility. They will explore how they can 
be responsible community members and understand the important 
role of responsibility in creating a healthy community.

IQ Focus Inuuqatigiitsiarniq: respecting others.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.
Aajiiqatgiinniq: decision-making through discussion and consensus.

Curriculum 
Connection

Social Studies
1.C.1., 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore the concept of responsibility.
•	 Talk about different ways to show responsibility in a community, 

at home, and at school.
•	 Identify that being responsible is a characteristic of a healthy 

community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

	� Use the student reflection sheet to check for understanding.

Materials •	 Book: ᒦᐊᒃᑯᑦ ᑑᕐᖓᐃᓪᓗ: ᑑᕐᖓᐃᑦ ᐃᑲᔪᖅᑎᒌᒃᑐᑦ / Mia and the 
Monsters: The Monsters Help Out �by Neil Christopher

•	 Chart paper
•	 Educator markers
•	 Student writing and colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / Handout 8: A Star and a 
Wish (student reflection sheet)

•	 ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List  
(can be found in Lesson 3) 
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare any extension activity materials and photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 8: 
ᐅᓪᓗᕆᐊᖅ ᓂᕆᐅᖕᓂᕐᓗ / Handout 8: A Star and a Wish if you will be using it.

Steps:

Read-Aloud (15 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Tell students they will be 
learning about responsibility.

2.	 Read the book ᒦᐊᒃᑯᑦ ᑑᕐᖓᐃᓪᓗ: ᑑᕐᖓᐃᑦ ᐃᑲᔪᖅᑎᒌᒃᑐᑦ / Mia and the Monsters: The 
Monsters Help Out to the class.

3.	 Ask students the following questions for group discussion:

ᒦᐊ ᑑᕐᖓᐃᓪᓗ ᖃᓄᐃᓕᐅᓚᐅᖅᐸᑦ ᓄᓇᓕᖕᒥᖕᓂᒃ ᐃᑲᔪᖅᑐᑎᒃ? / What were 
some things Mia and the monsters did to help their community? 

•	 ᒪᒃ ᓂᖅᑎᐅᖅᑐᓂ ᐆᑎᕆᓪᓗᓂᓗ. / Muck cooked and baked. 

•	 ᖃᓪᓗ ᑑᕐᖓᐃᑦ ᐃᒡᓗᖏᓐᓂᒃ ᓴᓇᓪᓗᓂ ᐅᖅᑰᑦᑎᐊᖃᑦᑕᕐᓂᐊᕐᒪᑕ ᐊᑦᑕᕐᓇᖖᒋᑦᑐᒥᒡᓗ 
ᐊᖏᕐᕋᖃᕐᓗᑎᒃ. / Qallu fixed the monsters’ homes so they could have a warm and 
safe place to live. 

•	 ᐅᑉ ᐃᓕᓴᐃᓪᓗᓂ ᑑᕐᖓᓂᒃ ᓄᑖᓂᒃ. / Oop taught other monsters new things. 

•	 ᑐᓘᑉ ᐊᑲᐅᓯᕚᓪᓕᖅᑎᑦᑐᓂᒋᑦ. / Tulu made people feel better. 

•	 ᒦᐊᑉ ᓄᓇ ᑲᒪᒋᑦᑎᐊᖅᑐᓂᐅᒃ. / Mia took care of the land.
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ᒦᐊ ᑑᕐᖓᐃᓪᓗ ᐊᒥᓱᓂᒃ ᑲᒪᒋᔭᒃᓴᖃᕐᒪᑕ ᓄᓇᓕᖕᒥᖕᓂᒃ. ᖃᓄᖅ ᑲᒪᒋᔭᒃᓴᖅ ᑐᑭᖃᕐᒪᑦ? 
/ Mia and the monsters have many responsibilities in their community. 
What do you think responsibility means? 

•	 ᑲᒪᒋᔭᒃᓴᑦ ᑐᑭᓕᒃ ᐱᓕᕆᐊᕆᔭᖃᖅᑕᑦᑎᓐᓂᒃ ᐅᕙᑦᑎᓐᓂᒃ ᑲᒪᒋᓗᑕ, ᐊᓯᑦᑎᓐᓂᒃ, ᐊᕙᑎᑦᑎᓐᓂᒡᓗ. / 
Responsibility means doing things we are supposed to do by taking care of 
ourselves, others, and the environment. 

ᖃᓄᖅ ᒦᐊ ᑑᕐᖓᐃᓪᓗ ᐃᒃᐱᒍᓱᓚᐅᖅᐸᑦ ᓄᓇᓕᖕᒥᖕᓂᒃ ᑲᒪᑦᑎᐊᖅᑎᓪᓗᒋᑦ? / How 
did Mia and the monsters feel when they took care of their community?

•	 ᖁᕕᐊᓱᓚᐅᖅᑐᑦ ᐱᒃᑯᒍᓱᒃᑐᑎᒡᓗ. / They felt happy and proud. 

Paired Discussion (15 Minutes)

4.	 Have students find an elbow partner and discuss the following questions:

ᑭᓱᓂᒃ ᐊᖏᕐᕋᒥ ᑲᒪᒋᔭᖃᓲᖑᕕᑦ? / What kind of responsibilities do you have 
at home? 

ᑭᓱᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᑲᒪᒋᔭᖃᓲᖑᕕᑦ? / What kind of responsibilities do you 
have at school? 

When asked to find an elbow partner, students find the person who is nearest 
to them or someone they could touch elbows with. 

Whole-Group Discussion (10 Minutes)

5.	 Share responses with the group after students have had time to discuss. Use chart 
paper to make a list of ways students can be responsible.

6.	 Explain that everyone has responsibilities in a community and it is important that 
everyone helps each other and does their part to keep our community healthy, 
happy, and safe. 
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Reflection (5 Minutes)

7.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (such as being 
responsible). Add any additional student suggestions or questions to the Still Want 
to Investigate column.

Consider having students complete ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / 
Handout 8: A Star and a Wish. This will help you understand what worked well 
for students, what you may want to revisit, and what misunderstandings need 
to be cleared up.

Extension Activities:

1.	 In pairs, have students create posters showing different ways to be responsible in 
the classroom, such as tucking in chairs, lining up quietly, or helping a friend.

2.	 In pairs, have students make a list of different ways to show responsibility toward 
the environment, such as picking up garbage or conserving water and energy. Use 
ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List.

3.	 Create a responsibility pledge for your classroom using the ideas students generated 
during your discussion. Have students sign the pledge as a promise to show 
responsibility in their classroom.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ

ᐅᓪᓗᕆᐊᖅ

ᐃᓕᑕᕋ ᐊᑕᐅᓯᖅ:

_______________________________

ᐊᑭᓱᖕᓂᖅ

ᐊᑕᐅᓯᖅ ᖃᐅᔨᒃᑲᓐᓂᕈᒪᓚᐅᖅᑕᕋ:

_____________________________



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 8: A Star and a Wish 

A Star

One thing I learned:

_____________________________

A Wish

One thing I wish I knew more about:

_____________________________
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 6: ᓇᒦᑦᑐᓐᓇᕋᒪ? / Lesson 6: 
Where Do I Fit In?

Time 45 minutes

Learning Goal In traditional Inuit society, everyone had a role to play in keeping 
a strong and healthy community. One’s role would most often be 
based on their skills and strengths. Students will continue to learn 
about responsibility. They will identify personal skills and talents and 
understand their responsibility to share their unique abilities to help 
build a healthy community.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Pijitsirniq: serving and providing for family and/or community.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Share a special skill with the group.
•	 Talk about how people use their skills in a community. 
•	 Identify people using their skills to help others as a characteristic 

of a healthy community. 
	� Make note of student suggestions on the KWLS chart.

	� Use student work samples to check for understanding.

Materials •	 Book: ᖃᓄᖅ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᖃᖅᐳᖓ? / What’s My 
Superpower? �by Aviaq Johnston

•	 ᑐᓐᓂᖅᓴᒐᖅ 9: ᐋᖅᑭᒃᓱᒐᖅ ᐱᓕᕆᐊᒃᓴᖅ / Handout 9: Puzzle Activity
•	 Student writing and colouring materials
•	 Scissors
•	 Glue
•	 Cardboard 
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Photocopy ᑐᓐᓂᖅᓴᒐᖅ 9: ᐋᖅᑭᒃᓱᒐᖅ ᐱᓕᕆᐊᒃᓴᖅ / Handout 9: Puzzle Activity. Each 
student will get one puzzle piece.

2.	 Create an example puzzle piece with your superpower on it.

3.	 Prepare any extension activity materials you will be using.

Steps:

Read-Aloud (10 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Tell students they will be 
reading a book that explores different skills that people have. Ask students to listen 
for the characters’ special skills as you read.

2.	 Read the book ᖃᓄᖅ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᖃᖅᐳᖓ? / What’s My Superpower? to 
the class.

Whole-Group Discussion (10 Minutes)

3.	 Ask students the following questions:

ᓈᓪᕚᓇ ᑭᓱᓯᐅᓚᐅᖅᐸ? / What was Nalvana searching for? 

•	 ᓈᓪᕚᓇ ᕿᓂᓚᐅᕐᒪᑦ ᐊᔪᖖᒋᑕᒥᓂᒃ: ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᒥᓂᒃ. / Nalvana was searching for 
something she was good at: her superpower. 

ᑭᓱᓂᒡᓕ ᐊᓯᖏᑦ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᖃᖅᑲᐅᕙᑦ? / What were everyone’s 
superpowers? 

•	 ᑕᐃᕕᑎ ᐅᓪᓚᒍᓐᓇᖅᑲᐅᔪᖅ ᓱᒃᑲᓕᔪᕐᔪᐊᕌᓘᓪᓗᓂ. / Davidee could run fast, like he had 
super speed. 

•	 ᒫᑕ ᐊᐅᓚᑲᑦᑖᖅᑐᓂ ᐸᐅᖔᓘᖅᑲᐅᔪᖅ ᑎᖏᔪᓐᓇᖅᑐᑎᑐᑦ. / Maata could swing very high, 
like she could fly. 

•	 ᔪᐊᓇᓯ ᐅᔭᕋᓂᒃ ᓂᓚᖕᒥᓪᓗ ᐊᑐᕈᓐᓇᖅᑐᖅ ᑭᓱᑐᐃᓐᓈᓗᖕᓂᒃ ᓴᓇᓪᓗᓂ. / Joanasie could 
use rocks or ice to build all types of things. 

•	 ᐋᑕᒥ ᐊᓂᖅᓵᖅᑕᐃᓕᒪᔪᓐᓇᖅᑐᖅ ᐊᖅᑲᐅᒪᓪᓗᓂ ᐊᑯᓂᐊᓗᒃ. / Adamie could hold his 
breath underwater for a long time.
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ᖃᓄᕐᓕ ᓈᓪᕚᓇ ᐊᑕᖅᑭᒍᓱᖕᓂᕐᒥᓂᒃ ᓴᖅᑭᔮᖅᑎᑦᑎᕙ ᐱᖃᓐᓇᕆᔭᒥᓄᑦ? / How was 
Nalvana showing respect to her friends? 

•	 ᓈᓪᕚᓇᐅᑉ ᐱᖃᓐᓇᕆᔭᓕᒫᖏᑦ ᐅᔾᔨᕈᓱᒃᑎᖅᑲᐅᕙᐃᑦ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖖᒍᔾᔪᑎᖏᓐᓂᒃ 
ᖁᕕᐊᓲᑎᒋᓪᓗᓂᒋᓪᓗ ᐱᔪᓐᓇᕐᓂᖏᑦ. / Nalvana was showing all her friends their 
superpowers and celebrating things they could do with their skills.

ᑭᓲᕙᓕ ᓈᓪᕚᓇᐅᑉ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖖᒍᔾᔪᑎᖓ? / What was Nalvana’s 
superpower? 

•	 ᓈᓪᕚᓇᐅᓪᓕ ᑭᓱ ᐊᔪᖖᒋᑦᑐᕐᔪᐊᖑᔾᔪᑎᒋᕚ? / Nalvana could make other people feel 
good about themselves.

Paired and Whole-Group Discussion (10 Minutes)

4.	 Have students find an elbow partner and discuss their special skill or superpower. 
After two minutes, ask students to find a different elbow partner and discuss the 
same thing with someone new.

When asked to find an elbow partner, students find the person who is nearest 
to them or someone they could touch elbows with.

Circulate while students are discussing their superpowers. Spend time with 
students who are having difficulty and make suggestions of what you have 
seen them excel at in the classroom.

5.	 Invite students to share their special skill, or superpower, with the group, and ask 
students the following question:

ᖃᓄᕐᓕ ᐊᔪᖖᒋᓐᓂᕗᑦ ᐃᑲᔫᑎᒋᔪᓐᓇᖅᐸᕗᑦ ᓄᓇᓕᑦᑎᓐᓄᑦ? / How can we use our 
special skills to help our community? 

•	 ᐅᖅᑲᕆᒃᑐᖅᑕᖃᖅᐸᑦ ᐅᖃᓪᓚᐅᑎᖃᖅᑎᓪᓗᑕ, ᐅᓂᒃᑳᕈᓐᓇᖅᑐᑦ ᐃᑲᔪᕐᓗᑎᒡᓗ ᓄᑲᖅᑎᐅᓂᖅᓴᓂᒃ 
ᐃᓕᓴᐃᓗᓂ. / If someone is good at talking when we are having discussions, they 
could tell stories and help teach younger children. 
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•	 ᕿᓄᐃᓵᒃᑲᖅᑕᖃᖅᐸᑦ, ᐊᑖᑕᒥᓂᒃ ᐃᑲᔪᕈᓐᓇᖅᑐᖅ ᐃᖃᓗᒐᓱᒃᑎᓪᓗᒍ. / If someone is good 
at being patient, they could help their dad when they are fishing. 

•	 ᓴᓇᒃᑲᖅᑕᖃᖅᐸᑦ, ᐃᑲᔪᕈᓐᓇᖅᑐᖅ ᐃᓚᔮᒥᓂᒃ ᒥᖅᓱᕐᓗᑎᒃ ᐊᒡᒍᐊᖅᓯᓗᑎᒃ ᐊᒻᒪᖅᓯᒪᔪᓂᒃ. / If 
someone is good at fixing things, they could help their family sew clothes with 
holes in them.

•	 ᑕᑯᒥᓇᖅᑐᓕᐅᒃᑲᖅᑕᖃᖅᐸᑦ, ᐊᔭᒥᓂᒃ ᐃᑲᔪᕈᓐᓇᖅᑐᖅ ᓴᐸᖖᒋᕆᑎᓪᓗᒍ. / If someone is 
good at art, they could help their aunt when she is doing beadwork. 

•	 ᓴᓇᑐᔪᖅᑕᖃᖅᐸᑦ, ᑐᖅᓲᓕᐅᖅᑐᒥᒃ ᐃᓐᓇᕐᒥᒃ ᐃᑲᔪᕈᓐᓇᖅᑐᑦ. / If someone is good at 
building with blocks, they could help build a front porch for an Elder.

Independent Work (15 Minutes)

6.	 Have students find their table and show them your puzzle piece example. Tell 
students they will write their name and draw themselves showing their special skill or 
superpower on their puzzle pieces. Distribute ᑐᓐᓂᖅᓴᒐᖅ 9: ᐋᖅᑭᒃᓱᒐᖅ ᐱᓕᕆᐊᒃᓴᖅ / 
Handout 9: Puzzle Activity. 

7.	 When finished, help students cut out their puzzle pieces. Glue the puzzle pieces onto 
cardboard to create a class puzzle.

8.	 Brainstorm a title and write it on the top of the puzzle, such as Aaqqiksugaq, We All 
Fit Together, or Our Healthy Community. Display the puzzle in your classroom.

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? As a class, add student suggestions to the Learned column, such 
as aaqqiksugaq (people using their special skills or superpowers to help their 
community). Add any additional student suggestions or questions to the Still Want 
to Investigate column.

Extension Activities:

1.	 Have students draw and write about someone they know using their special skill 
or superpower in their community. Use ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / 
Handout 2: Draw and Write.

2.	 Have students act out their superpower for other students to guess.



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 9: ᐋᖅᑭᒃᓱᒐᖅ ᐱᓕᕆᐊᒃᓴᖅ



Grade 1: My Healthy Community

Handout 9: Puzzle Activity
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 7: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ 
ᓄᓇᓕᓐᓂ / Lesson 7: Jobs and 
Responsibilities in My Community 

Time 45 minutes

Learning Goal Students will continue to learn about responsibility. They will explore 
how shared tasks and responsibilities help create a healthy community 
that meets everyone’s needs.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Pijitsirniq: serving and providing for family and/or community.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities 

	� Take anecdotal notes of students’ abilities to:

•	 Explore the roles and responsibilities of community members.
•	 Ask and answer questions about the responsibilities of 

community members.
	� Use student work samples to check for understanding.

Materials •	 Chart paper
•	 Educator markers 
•	 Book: ᐃᖅᑲᓇᐃᔮᑦ ᐃᓚᒌᑎᒍᑦ / Jobs in My Family �by Inhabit 

Education
•	 Photo Pack: ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ ᐃᒻᒪᑲᓪᓚᒡᓗ / 

Jobs and Community Helpers Now and Long Ago in the Camps
•	 ᑐᓐᓂᖅᓴᒐᖅ 10: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᑦᑎᓐᓂ / Handout 10: 

Jobs and Responsibilities in My Community 
•	 Student writing and colouring materials

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 

•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer (can be found in Lesson 4)
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Consider inviting Elders, parents, or community members to the classroom to 
talk to students about their jobs and how they help the community.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare chart paper by writing ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᖕᓂᓪᓗ ᐃᑲᔪᖅᑏᑦ / Jobs and 
Community Helpers along the top. 

2.	 Prepare pictures from the current day in the ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community Helpers Now and Long Ago in the Camps Photo 
Pack. Set aside pictures from life in the camps. You will use these in Lesson 8. 

3.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 10: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᓐᓂᑦ / 
Handout 10: Jobs and Responsibilities in My Community.

4.	 Prepare any extension activity materials you are using.

Steps:

Read-Aloud (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Remind them that they have 
been learning about different ways to show responsibility in their community. Today 
they will be learning about different jobs people have in their community.

2.	 Read the book ᐃᖅᑲᓇᐃᔮᑦ ᐃᓚᒌᑎᒍᑦ / Jobs in My Family to the class. 
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Whole-Group Discussion (10 Minutes)

3.	 Ask students the following questions and list student responses on the prepared 
chart paper.

ᑭᓱᓂᒃ ᐃᖅᑲᓇᐃᔮᖃᖅᐸᑦ ᐃᓄᐃᑦ ᐅᖃᓕᒫᒐᕐᒥ? / What kind of jobs did people 
have in the book? 

•	 ᐊᖑᓇᓱᒃᑎ, ᐃᓕᓴᐃᔨ, ᓘᒃᑖᖅ, ᖃᑦᑎᕆᔨ, ᐅᓂᒃᑳᖅᑐᐊᖅᑎ, ᒥᖅᓱᖅᑎᓗ. / A hunter, a teacher, 
a doctor, a firefighter, a storyteller, and a seamstress.

ᖃᓄᐃᑦᑐᓂᒃ ᐃᖅᑲᓇᐃᔮᖃᖅᐸᑦ ᐃᓚᔮᑎᑦ? / What kind of jobs do people have 
in your family? 

4.	 Tell students that jobs come with responsibilities and tasks that people must do. 
Use the ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community 
Helpers Now and Long Ago in the Camps Photo Pack to show pictures of community 
members at work. Model how to describe the picture and the responsibility that 
goes with each job, then ask students to try. As students look through the photos, 
ask them to describe other jobs they know about in their community.

•	 ᐃᓕᓴᐃᔨ ᐃᓕᓴᐃᓲᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ. / A teacher teaches students. 

•	 ᐋᓐᓂᐊᖅᓯᐅᖅᑎᐅᑉ ᖃᓂᒪᑎᓪᓗᑕ ᐃᑲᔪᖅᐸᒃᐹᑎᒍᑦ. / A nurse helps us when we’re sick. 

•	 ᐃᓐᓇᐃᑦ ᐅᓂᒃᑳᓲᑦ ᐊᓯᒥᖕᓂᓗ ᐃᓕᓴᐃᓪᓗᑎᒃ. / An Elder tells stories and teaches others. 

•	 ᖃᖓᑕᓲᕐᒥ ᐊᖁᑏᑦ ᐊᖁᓲᑦ ᐱᓕᕆᓪᓗᑎᒡᓗ ᐊᒥᓱᐊᓗᖕᓂᒃ, ᓲᕐᓗ, ᐃᓄᖕᓂᒃ ᓄᒃᑕᕈᔾᔨᓪᓗᑎᒃ 
ᓂᕿᓂᒡᓗ ᑎᑭᐅᔾᔨᓪᓗᑎᒃ. / A pilot flies a plane to do many things, like take people 
places and deliver freight. 

Group Work (15 Minutes)

5.	 After looking at the pictures, add any additional jobs that students brought up to 
your chart paper. Discuss how everyone in the community has a responsibility to 
take care of each other and that this contributes to a healthy community. 

Independent Work (10 Minutes)

6.	 Have students find their tables and distribute ᑐᓐᓂᖅᓴᒐᖅ 10: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ 
ᓄᓇᓕᓐᓂᑦ / Handout 10: Jobs and Responsibilities in My Community. Have them 
choose four jobs or community helpers and draw and label what each of their 
responsibilities are.
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Group Share (5 Minutes)

7.	 When finished, gather students back on the carpet and allow them to share their 
work.

Display the pictures from the ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ ᐃᒻᒪᑲᓪᓚᒡᓗ / 
Jobs and Community Helpers Now and Long Ago in the Camps Photo Pack so 
students can view the pictures and refer to the vocabulary words.

Extension Activities:

1.	 Have students draw and write about a job they would like to have when they grow 
up. Use ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

2.	 Have students ask a family member or friend about their job and what 
responsibilities they have in the community. Use ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / 
Handout 7: Question and Answer.

3.	 As a class, write a list of questions you could ask a community member about 
their job.
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ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ
Jobs and Community Helpers Now and Long Ago 
in the Camps

The Jobs and Community Helpers Now and Long Ago in the Camps photo pack show 
the diverse roles Inuit have held in Nunavut, from traditional camp life to today’s modern 
communities. These photos show students how everyone’s work contributes to the well-
being of the community and emphasize the importance of responsibility and collaboration. 
By exploring these images, students will learn about the connection between work in the 
past and present and how it helps build strong, healthy communities where members take 
care of each other. 

Photocopy and cut out the pictures in this photopack or project the pictures using the 
digital link.



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᒫᓐᓇ / Now

ᐋᓐᓂᐊᓯᐅᖅᑎ / Nurse

ᓂᐅᕕᖅᑎᑦᑎᔨ / Cashier



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᒫᓐᓇ / Now

ᐳᑭᖅᑕᓕᒃ / RCMP Officer

ᐃᓕᓴᐃᔨ / Teacher



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᒫᓐᓇ / Now

ᒥᖅᓱᖅᑎ / Seamstress

ᐊᖑᓇᓱᒃᑎ / Hunter



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᒫᓐᓇ / Now

ᐆᒪᔪᓕᕆᔨ / Conservation Officer

ᐃᒥᖅᑕᖅᑎ / Water Truck Driver



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᐅᐊᑦᑎᐊᕈᐊᓗᒃ ᓄᓇᓕᕋᓛᓂ / Long Ago in the Camps

ᐊᖑᓇᓱᖕᓂᖅ / Hunting

ᐃᖃᓗᒐᓱᖕᓂᖅ / Fishing



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᐅᐊᑦᑎᐊᕈᐊᓗᒃ ᓄᓇᓕᕋᓛᓂ / Long Ago in the Camps

ᐃᒡᓗᓕᓂᖅ / Building an igloo

ᐊᐅᓪᓛᖅᓯᒪᓗᓂ ᐸᕐᓇᖕᓂᖅ ᐸᕐᓇᐃᕐᓂᓪᓗ / Packing and unpacking the camp



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᐱᕈᓐᓇᒃᓴᐃᓂᖅ ᐊᒥᕐᓂᒃ / Preparing animal skins

ᖃᒧᑏᖕᓂᒃ ᐸᕐᓇᖕᓂᖅ / Preparing the sled

ᐅᐊᑦᑎᐊᕈᐊᓗᒃ ᓄᓇᓕᕋᓛᓂ / Long Ago in the Camps



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᕿᒻᒥᓂᒃ ᐸᖅᑭᒃᓯᓂᖅ / Taking care of the dogs

ᓂᕿᓕᕆᓂᖅ / Preparing food

ᐅᐊᑦᑎᐊᕈᐊᓗᒃ ᓄᓇᓕᕋᓛᓂ / Long Ago in the Camps



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 10: ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐱᔭᒃᓴᓪᓗ ᓄᓇᓕᑦᑎᓐᓂ

ᐅᓇ __________________________. ᐅᓇ __________________________.

ᐅᓇ __________________________. ᐅᓇ __________________________.



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 10: Jobs and Responsibilities in My Community 

This is a _____________________. This is a _____________________.

This is a _____________________. This is a _____________________.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 8: ᐃᒻᒪᑲᓪᓚᒃ 
ᐃᖅᑲᓇᐃᔮᒃᓴᐅᓚᐅᖅᑐᑦ ᐱᔭᒃᓴᓪᓗ / 
Lesson 8: Jobs and Responsibilities 
from Long Ago

Time 40 minutes

Learning Goal Students will explore jobs and responsibilities in traditional Inuit camps 
and compare them to present-day communities. They will discover 
how shared duties support community well-being over time.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Pijitsirniq: serving and providing for family and/or community.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6, 1.C.7, 1.S.1, 1.S.2, 1.S.3, 1.S.5

Assessment 
Opportunities 

	� Take anecdotal notes of students’ abilities to:

•	 Explore jobs and responsibilities from long ago.
•	 Talk about jobs and responsibilities from long ago and how they 

are similar to or different from jobs and responsibilities today.
•	 Actively participate while learning about traditional jobs and 

responsibilities from video, discussion, Elders, and images.
•	 Identify jobs and responsibilities as a characteristic of a healthy 

community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 Photo Pack: ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ ᐃᒻᒪᑲᓪᓚᒡᓗ / 
Jobs and Community Helpers Now and Long Ago in the Camps

•	 KWLS chart

Extension Activity Materials:

•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᖅ / Handout 2: Draw and 

Write (can be found in Lesson 1)
•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 

Answer (can be found in Lesson 4) 
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Consider inviting an Elder into the classroom to describe a job or responsibility 
they had when they were younger.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare pictures of life in the camps from the ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community Helpers Now and Long Ago in the Camps Photo 
Pack.

2.	 Prepare any extension activity materials you are using.

Steps:

Introduction (10 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask students the following 
question for group discussion:

ᐃᓅᓯᑦᑎᓐᓂ ᒫᓐᓇ ᐅᖃᐅᓯᖃᕈᑦᑕ, ᐅᖃᓪᓚᐅᑎᖃᕋᑦᑕ ᒫᓐᓇᒥ. ᐅᖃᓪᓚᐅᓯᖃᕌᖓᑦᑕ 
ᐃᓅᓯᐅᓚᐅᖅᓯᒪᔪᒥᒃ ᐃᒻᒪᑲᓪᓛᓗᒃ, ᑭᖑᓂᑦᑎᓐᓃᑦᑐᓂᒃ ᐅᖃᐅᓯᖃᖅᐳᒍᑦ. ᓄᓇᓕᕗᑦ 
ᐊᔾᔨᒋᓚᐅᖅᑕᒃᓴᕆᖖᒋᒻᒪᒍ ᒫᓐᓇᓂᑦ. ᓄᓇᓕᕗᑦ ᖃᓄᐃᑦᑑᓚᐅᕋᓱᒋᕕᐅᒃ ᐃᒻᒪᑲᓪᓛᓗᒃ? / 
When we talk about our lives right now, we are talking about the present. 
When we talk about life from many years ago, we are talking about the 
past. Our community hasn’t always looked the same as it does now. What 
do you think our community might have looked like long ago? 

2.	 Remind students that they have learned about many jobs and responsibilities people 
have in their community. There were also many jobs and responsibilities people had 
long ago. Some look very different from today, and some look the same. 



108

Photo Pack (15 minutes)

3.	 Show students pictures of life in camps from ᐃᖅᑲᓇᐃᔮᑦ ᓄᓇᓕᕋᓛᓂ ᐃᑲᔪᖅᑎᑦ ᐅᓪᓗᒥ 
ᐃᒻᒪᑲᓪᓚᒡᓗ / Jobs and Community Helpers Now and Long Ago in the Camps Photo 
Pack. Have students describe what they see in the picture, then explain each job to 
students. Use the information in the photo pack to help describe the pictures.

4.	 Tell students that over time jobs and responsibilities can change because the 
community changes. Learning about jobs and responsibilities from long ago is 
important because they show us the importance of traditional work, how people 
lived well long ago, and how our community can change or stay the same over time.

Whole-Group Discussion (10 Minutes)

5.	 Ask students the following questions:

ᖃᓄᐃᑦᑐᑦ ᐃᖅᑲᓇᐃᔮᑦ ᐱᔭᒃᓴᓪᓗ ᐊᔾᔨᐸᓗᒋᕙᐃᑦ ᐊᔾᔨᒋᖖᒋᓚᐃᓪᓘᓐᓃᑦ ᐃᒻᒪᑲᓪᓚᓂᑦ 
ᒫᓐᓇᒧᑦ ᓄᓇᓕᑦᑎᓐᓂ? / What is similar or different about jobs and 
responsibilities from long ago and jobs and responsibilities we have in 
our community today?

ᑭᓱᓂᒃ ᐊᐱᖅᑯᑎᖃᕈᓐᓇᖅᐱᑕ ᐃᒪᑲᓪᓛᓗᒃ ᐃᓅᓚᐅᖅᓯᒪᔪᒥᒃ ᖃᐅᔨᓇᓱᒃᑲᓐᓂᕐᓗᑕ 
ᐃᖅᑲᓇᐃᔮᖑᓚᐅᖅᓯᒪᔪᓂᒃ ᐱᔭᒃᓴᐅᕙᓚᐅᖅᓯᒪᔪᓂᒡᓗ? / What questions could we 
ask someone who lived long ago to find out more about their jobs and 
responsibilities?

Reflection (5 Minutes)

6.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column, such as jobs, 
responsibilities, traditional work, helping others, and so on. Add any additional 
student suggestions or questions to the Still Want to Investigate column.

Extension Activities:

1.	 Have students draw and write about themselves doing a job from long ago. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

2.	 Have students draw and write a job they think might exist in the future. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

3.	 Have students ask an Elder about a job or responsibility they had when they were 
younger. Use ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 9: ᐳᓛᖃᑦᑕᕐᓂᖅ / 
Lesson 9: Visiting

Time 45 minutes

Learning Goal Students will explore how visiting supports personal and community 
wellness. They will discover how sharing time together strengthens 
family and friendship bonds and discuss ways to maintain visiting 
traditions today.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.
Pilimmaksarniq: development of skills through practice, effort, and 
action.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.7, 1.S.3

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Talk about different ways, places, times, and reasons people visit 
each other.

•	 Talk about the importance of visiting Elders and identify visiting 
as a characteristic of a healthy community.

•	 Actively participate while learning about visiting from books, 
Elders, the group visiting activity, and discussion.

	� Make note of student suggestions on the KWLS chart.

	� Use student work samples to check for understanding.

Materials •	 Book: ᐅᖃᓕᒫᒐᖅ ᐳᓛᕐᓂᖅ ᐊᒪᐅᕐᒥᒃ / Visiting Amauq �by Meeka 
Aqqiaruq and Ken Beardsall 

•	 Chart paper
•	 Educator markers
•	 Timer
•	 KWLS chart

Extension Activity Materials:

•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1)
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Consider inviting an Elder to visit the class to talk about visiting in the past 
and why he or she likes to visit and be visited.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare chart paper by writing ᖃᓄᐃᒻᒪᑦ ᐳᓛᕐᓂᖅ ᐱᒻᒪᕆᐅᕙ? / Why Is Visiting 
Important? along the top. 

2.	 Prepare any extension activity materials you are using.

Steps:

Read-Aloud (10 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Remind students they have 
been learning about different ways to show responsibility in their community. Explain 
that today they will learn about another way they can show responsibility in their 
community.

2.	 Read the book ᐅᖃᓕᒫᒐᖅ ᐳᓛᕐᓂᖅ ᐊᒪᐅᕐᒥᒃ / Visiting Amauq to the class.

Whole-Group Discussion (10 Minutes)

3.	 Ask students the following questions:

ᑯᓄᒃ, ᐊᓈᓇᖓ, ᒫᑕᓗ ᓇᒧᖖᒐᓚᐅᖅᐸᑦ? ᖃᓄᐃᓕᐅᓚᐅᖅᐸᑦ? / Where did Kunuk, 
Anaana, and Maata go? What did they do?

•	 ᑯᓄᒃ, ᐊᓈᓇᖓ, ᒫᑕᓗ ᐊᒪᐅᕐᒥᓄᑦ ᐳᓛᕆᐊᓚᐅᖅᑐᑦ. ᓂᐅᖅᑲᖃᑎᒌᑦᑐᑎᒃ ᐃᖃᓗᒃᑐᖅᑐᑎᒡᓗ, 
ᑐᓴᕋᓐᓈᖅᑐᑎᒡᓗ ᐊᒪᐅᖓ ᐃᖖᒋᖅᑎᓪᓗᒍ ᐅᓂᒃᑳᑲᑕᒃᑎᓪᓗᒍᓗ, ᑯᓅᓪᓗ ᐊᖓᖓᓂᒃ 
ᐃᓚᔮᖏᓐᓂᒡᓗ ᑕᑯᓪᓗᑎᒃ ᓴᓗᒻᒪᖅᓴᐃᖃᑎᒌᑦᑐᑎᒡᓗ. / Kunuk, Anaana, and Maata went 
to visit their amauq. They shared tea and fish, listened to Amauq sing and tell 
stories, saw Kunuk’s anga and his family, and helped clean up. 
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ᐳᓛᕐᓂᖅ ᖃᓄᖅ ᑐᑭᖃᕐᒪᑦ? / What does visiting mean? 

•	 ᐳᓛᕐᓂᖅ ᑐᑭᓕᒃ ᐊᖏᕐᕋᕆᔭᐅᔪᒧᑦ ᑕᑯᔭᖅᑐᖅᑐᒋᑦ. / Visiting someone means going to 
see someone where they live. 

ᖃᓄᐃᒻᒪᑦ ᐳᓛᖃᑦᑕᕐᓂᖅ ᐱᒻᒪᕆᐅᕙ? / Why is visiting important? 

•	 ᐳᓛᖃᑦᑕᕐᓂᖅ ᐱᒻᒪᕆᐅᔪᑦ ᓲᖃᐃᒻᒪ ᖃᐅᔨᑎᑦᑐᓐᓇᕋᕕᒋᑦ ᐊᓯᑎᑦ ᐃᒃᐱᒋᓂᕐᓂᒃ. 
ᐅᓂᒃᑳᖃᑎᒌᒍᓐᓇᖅᑐᓯ ᐃᓱᒪᒋᔭᒃᓯᓐᓂᒃ ᐅᓂᒃᑳᖃᑎᒌᓪᓗᓯ, ᓱᖅᑯᐃᖅᓯᖃᑎᒌᓪᓗᓯ 
ᐊᑲᐃᓪᓕᐅᕈᑎᓂᒃ, ᖁᕕᐊᓱᖃᑎᒌᓪᓗᓯᓗ. / Visiting is important because you can let 
others know that you care about them. You can share stories and ideas, solve 
problems together, and have fun.

ᐃᓐᓇᕐᓂᒃ ᐳᓛᖃᑦᑕᕐᓂᖅ ᖃᓄᐃᒻᒪᑦ ᐱᒻᒪᕆᐅᕙ? / Why is it important to visit 
Elders? 

•	 ᐃᓐᓇᐃᑦ ᐱᒻᒪᕆᐊᓗᖕᓂᒃ ᖃᐅᔨᒪᓂᕐᓂᒃ ᑐᓴᖅᑕᐅᑎᑕᒃᓴᖃᖅᐳᑦ. 
ᐃᑲᔪᕆᐊᖃᑐᐃᓐᓇᕆᐊᖃᕆᓪᓗᑎᒃ, ᐅᖃᖃᑎᖃᕈᒪᑐᐃᓐᓇᕆᖃᕆᓪᓗᑎᒃ. / Elders have a lot 
of important knowledge to share. They might need help with something, or they 
might just like to have someone to talk to. 

ᐃᓚᔮᑎᓪᓗ ᑭᒃᑯᓐᓄᑦ ᐳᓛᕆᐊᖅᐸᒃᐱᓯ? / Who do you and your family visit? 

Group Work (10 Minutes)

4.	 Tell students they will practise visiting their classmates. Brainstorm questions they 
could ask each other while visiting and write them on chart paper.

5.	 Put students into two groups: the ᓇᑦᓰᑦ / natsiit (ringed seals) and the ᕿᓚᓗᒐᐃᑦ 
ᖃᐅᓪᓗᖅᑕᑦ / qilalukkat (belugas). The natsiit will sit at their tables. The qilalukkat will 
find a natsiq to visit for two minutes. Then the qilalugaq will sit, and the natsiq will 
find a qilalugaq and visit for two minutes. 

Set a timer for two minutes while students are visiting. Timers are a good way 
to help students pace themselves during an activity.

Circulate while students are visiting each other. If students are having a hard 
time communicating, ask guiding questions to prompt discussion.
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Reflection (5 Minutes)

6.	 After students are finished visiting, gather back on the carpet and ask students the 
following questions for group discussion:

ᑭᓱᓂᒃ ᐅᖃᓪᓚᐅᑎᖃᓚᐅᖅᐱᓯ ᐳᓛᖅᑎᓪᓗᑎᑦ? / What did you talk about while 
you were visiting each other?

ᐳᓛᕐᓃᑦ ᖃᓄᖅ ᐃᒃᐱᒍᓱᖕᓇᕆᓚᐅᖅᐱᐅᒃ? / How did visiting make you feel? 

Group Work (5 Minutes)

7.	 Show students the chart paper you prepared and read the title. Have students 
answer the question and record their ideas. Include different ways to visit, like by 
going to someone’s home, by phone, by text, through Facebook, or by listening 
to local radio stations. Encourage students to think about what visiting may have 
looked like in the past. 

Reflection (5 Minutes)

8.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student ideas to the Learned column (for example, visiting). Add 
any additional student suggestions or questions to the Still Want to Investigate 
column.

Extension Activities:

1.	 Have students draw and write about themselves visiting or being visited. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

2.	 Have students draw and write about what visiting might have looked like in the past. 
Use ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.

3.	 Have students draw and write about what visiting might look like in the future. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 10: ᐱᔨᑦᓯᕐᓂᖅ ᐃᓐᓇᕐᓂᒃ / 
Lesson 10: Serving Our Elders

Time 50 minutes

Learning Goal Students will explore the IQ principle of pijitsirniq. They will discover 
different ways to serve and celebrate Elders in their community and 
learn how Elders help create healthy communities and preserve 
cultural traditions.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships and caring for 
people.
Pijitsirniq: the concept of serving.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Talk about the importance of helping Elders.
•	 Talk about different ways to help Elders.
•	 Identify serving our Elders as a characteristic of a healthy 

community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

	� Use the student reflection sheet to check for understanding.

Materials •	 Book: ᐸᓪᓗᖅ ᕿᓕᖅᑎᓗ ᐃᑲᔪᖅᑑᒃ ᐊᓈᓇᑦᑎᐊᕐᒥᓂᒃ / Palluq and 
Qiliqti Help Their Anaanatsiaq �by Jeela Palluq-Cloutier

•	 Chart paper
•	 Educator markers
•	 Blank paper
•	 Student writing and colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / Handout 8: A Star and a 
Wish (can be found in Lesson 5)

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᕋᕐᓂᖅ ᑎᑎᖅᑐᒐᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 

Consider inviting an Elder into the classroom. Set up a time to share stories, 
tea, and bannock.
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Fold blank paper in half to create a card. Make one for each student.

2.	 Prepare any extension activity materials and photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 8: 
ᐅᓪᓗᕆᐊᖅ ᓂᕆᐅᖕᓂᕐᓗ / Handout 8: A Star and a Wish if you will be using it.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask students the following 
questions for group discussion:

ᐃᓅᓯᕐᓂ ᑭᒃᑯᑦ ᐃᓐᓇᕆᕕᒋᑦ? / Who are the Elders in your life? 

2.	 Tell students they will read a book about helping an Elder. Ask them to listen for the 
different ways Palluq and Qiliqti helped their anaanatsiaq.

Read-Aloud (5 Minutes)

3.	 Read the book ᐸᓪᓗᖅ ᕿᓕᖅᑎᓗ ᐃᑲᔪᖅᑑᒃ ᐊᓈᓇᑦᑎᐊᕐᒥᓂᒃ / Palluq and Qiliqti Help 
Their Anaanatsiaq to the class.

Whole-Group Discussion (10 Minutes)

4.	 Ask students the following questions:

ᖃᓄᖅ ᐸᓪᓗᖅ ᕿᓕᖅᑎᓗ ᐃᑲᔪᓚᐅᖅᐹᒃ ᐊᓈᓇᑦᓯᐊᕐᒥᓂᒃ? / How do Palluq and 
Qiliqti help their anaanatsiaq? 

•	 ᐸᓪᓗᒃᑯᒃ ᕿᓕᖅᑎᒃᑯᒃ ᐱᓕᕆᐊᒃᓴᖅᓯᐅᖅᑑᒃ. / Palluq and Qiliqti look for chores that 
need to be done.

•	 ᐸᓪᓘᑉ ᓂᓚᒃᑯᕕᒃ ᖃᑦᑕᖅ ᑐᖅᓲᖕᓃᑦᑐᖅ ᖃᐅᔨᒋᐊᖅᑐᓂᐅᒃ ᓂᓪᓕᖅᓱᖅᑐᓂᐅᒡᓗ. ᕿᓕᖅᑎᐅᑉ 
ᖃᓗᕋᖅᑐᓂᒋᑦ ᒪᔪᕋᐅᑏᑦ ᓵᖓᓃᓐᓂᖅᓴᐃᑦ. / Palluq checks the ice bucket on the porch 
and fills it with small pieces of ice. Qiliqti shovels the front stairs. 

•	 ᓂᐅᕕᕐᕕᓕᐊᖅᑐᑎᒃ ᐸᓚᐅᒑᖅᑖᕆᐊᖅᑐᖅᑐᑎᒃ ᑏᑖᕆᐊᖅᑐᖅᑐᑎᒡᓗ ᒪᒪᕆᔭᐅᓂᐊᖅᑐᓂᒃ 
ᑕᒪᐃᓐᓄᑦ. / They both go to the store to buy flour and tea as a treat for everyone 
to enjoy. 
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ᖃᓄᐃᒻᒪᑦ ᐱᒻᒪᕆᐅᕙᓪᓚᐃᕙ ᐃᓐᓇᕐᓂᒃ ᐃᑲᔪᖃᑦᑕᕐᓂᖅ? / Why do you think it’s 
important to help our Elders? 

•	 ᐃᑲᔪᖃᑦᑕᕐᓂᖅ ᐃᓐᓇᕐᓂᒃ ᐊᑕᖅᑭᒍᓱᒃᑎᐊᕐᓇᕐᒪᑦ. / Helping our Elders is a way to show 
them respect. 

•	 ᐃᓛᓐᓂᒃᑯᑦ ᐃᓐᓇᐃᑦ ᐃᑲᔪᒃᑲᓐᓂᕆᐊᖃᓕᓲᖑᖕᒪᑕ ᐃᓐᓇᒻᒪᕆᐊᓗᕈᓕᕌᖓᑕ. / Sometimes 
Elders need extra help as they grow older. 

•	 ᐃᓐᓇᐃᑦ ᐅᕙᑦᑎᓐᓂᒃ ᐃᑲᔪᖅᑐᐊᓘᓲᖑᕗᑦ, ᐅᓂᒃᑳᖅᑐᑎᒃ ᐃᒻᒪᕐᓂᓵᓗᖕᓂᒃ, ᐃᓕᓴᐃᓪᓗᑎᒃ 
ᐊᔪᖖᒋᑦᑕᕆᐊᓕᖕᓂᒃ, ᐃᓄᐃᓪᓗ ᐱᖅᑯᓯᖏᓐᓂᒃ ᐃᓕᓴᐃᒋᓪᓗᑎᒃ. ᐱᒻᒪᕆᐊᓘᕗᖅ ᐃᓐᓇᖅᐳᑦ 
ᐊᖅᑕᖅᑭᒋᑦᑎᐊᖅᐸᒃᑯᑦᑎᒍᑦ ᐃᑲᔪᖅᐸᖕᒪᑕ ᐅᕙᑦᑎᓐᓂᒃ. / Elders help us in many ways, 
like by telling stories from long ago, teaching us skills, and teaching us about 
important Inuit traditions. It’s important for us to show respect to Elders as they 
help us. 

ᐱᔭᒃᓴᖃᖅᐳᒍᑦ ᐃᓐᓇᑦᑎᓐᓂᒃ ᐃᑲᔪᕐᓗᑕ. ᖃᓄᖅ ᐃᓐᓇᕐᒥᒃ ᐃᑲᔪᓚᐅᖅᐱᑦ? / We have 
a responsibility to help our Elders. How have you helped an Elder?

ᖃᓄᖅ ᐃᓐᓇᕐᒥᒃ ᐃᑲᔪᕈᓐᓇᖅᐱᑦ? / How could you help an Elder? 

Group Work (10 Minutes)

5.	 Tell students they will be making cards to celebrate an Elder in their life. They can 
draw themselves helping or visiting an Elder. They can deliver their card the next 
time they see the Elder.

6.	 Brainstorm images and words students could put on their cards. Record student 
ideas on chart paper.

Independent Work (15 Minutes)

7.	 Have students find their tables and distribute folded paper for them to work on their 
cards.

8.	 Collect the cards and return them to students at the end of the day. 

Reflection (5 Minutes)

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (for example, helping 
our Elders). Add any additional student suggestions or questions to the Still Want to 
Investigate column.
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Consider having students complete ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / 
Handout 8: A Star and a Wish. This will help you understand what has worked 
well for students, what you may want to revisit, or what misunderstandings 
need to be cleared up.

Extension Activities:

1.	 Have students role-play scenes from the story ᐸᓪᓗᖅ ᕿᓕᖅᑎᓗ ᐃᑲᔪᖅᑑᒃ 
ᐊᓈᓇᑦᑎᐊᕐᒥᓂᒃ / Palluq and Qilitqi Help Their Anaanatsiaq. 

2.	 Have students draw and write about a time they helped an Elder. Use ᑐᓐᓂᖅᓴᒐᖅ 2: 
ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 11: ᓄᓇᒦᓐᓂᖅ / Lesson 11: Using 
the Land 

Time 50 
minutes

Learning Goals Students will investigate how the land influences life in the community 
by creating a list of the many ways we feel its presence. They will share 
ideas about how to take care of the land.

IQ Focus Avatittinnik kamatsiarniq: respect and care for the land, animals, and 
environment. 

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.L.1, 1.L.2, 1.L.3, 1.L.4, 1.L.7

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Talk about land they see in their community (rocks, water, ice, 
grassy areas, hills, mountains, sand, shores).

•	 Talk about how the community uses the land to meet their needs.
•	 Piliriqatigiiglutik with peers and brainstorm ways to keep the land 

healthy.
•	 Identify how people use and take care of the land to create a 

healthy community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 Computer with a projector and access to the Internet
•	 Chart paper
•	 Educator markers
•	 ᑐᓐᓂᖅᓴᒐᖅ 11: ᓄᓇᒦᓐᓂᖅ / Handout 11: Using the Land 
•	 Student writing and colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer (can be found in Lesson 4) 
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prior to the lesson, ask students to bring in something that came from the land. 
Collect the items before the lesson.

2.	 Load the Google Earth website.

3.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 11: ᓄᓇᒦᓐᓂᖅ / Handout 11: Using the Land.

4.	 Prepare chart paper by writing ᓄᓇᒦᓐᓂᖅ / Using the Land along the top.

5.	 Prepare any extension materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Remind students that people 
have many different responsibilities in the community. Tell students they will explore 
another important responsibility, the responsibility to the land.

2.	 Display a Google Earth image of your town. Discuss the land while you explore your 
community and Inuktut place names. 

Whole-Group Discussion (10 Minutes)

3.	 Ask students the following questions:

ᓇᓂᔪᓐᓇᖅᐱᐅᒃ ᓄᓇᕗᑦ? / Can you find our town? 

ᓇᓕᐊᒃ ᐊᖏᓂᖅᓴᐅᕙ, ᓄᓇᓕᕗᑦ ᓄᓇᓘᓐᓃᑦ? / What is bigger, the town or the 
land? 

ᓄᓇ ᓇᓗᓇᐃᔭᕈᓐᓇᖅᐱᐅᒃ? / Can you describe the land? 
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4.	 Ask students the following questions and record their answers on the chart paper 
you prepared. 

ᖃᓄᖅ ᓄᓇᓕᒃᑎᓐᓂ ᓄᓇ ᐊᑐᓲᕆᕙᕗᑦ? / How do we use the land in our 
community? 

•	 ᐊᖅᑯᑎᓕᐅᓲᖑᔪᒍᑦ, ᐃᒡᓗᓕᐅᖅᑐᑕ, ᐊᖏᕐᕋᓕᐅᖅᑐᑕ, ᐸᓂᖅᓰᕕᖕᓂᒃ, ᐃᓄᒃᓱᖕᓂᒃ, 
ᐱᖖᒍᐊᕐᕕᓕᐅᖅᑐᑕ ᐅᔭᕋᓂᒃ ᐊᑐᖅᑐᑕ, ᐅᔭᕋᓛᓂᒃ, ᕿᔪᓂᒡᓗ. / We build roads, buildings, 
homes, drying racks, inuksuit, and playgrounds using rocks, gravel, and wood. 

•	 ᐊᖅᑯᑎᒃᑯᑦ ᐱᓱᒃᐸᒃᑐᒍᑦ, ᓄᓇᓯᐅᖅᑐᑕ, ᓄᓇᓯᐅᑎᕐᔪᐊᓂᒃ, ᖃᒧᑕᐅᔭᖅᑐᑕ, ᑐᒃᑲᕆᐊᓕᒃᑐᑕᓗ. / 
We use the road to walk on and drive our cars, trucks, snowmobiles, and 
bikes on.

•	 ᓄᓇᒥ ᐊᑐᖅᑐᑕ ᐃᒡᓗᓕᐅᓲᖑᔪᒍᑦ, ᐱᖖᒍᐊᕐᕕᓕᐅᖅᑐᑕ, ᒥᕝᕕᓕᐅᖅᑐᑕᓗ. / We use open 
land to make buildings, playgrounds, and an airplane runway. 

•	 ᐃᒥᑦᑎᐊᕙᖕᒥ ᐊᑐᖅᑐᑕ ᑕᓯᕐᓂᑦ, ᑰᖕᓂᑦ, ᓂᖅᑎᐅᕈᑎᒋᓪᓗᒋᑦ, ᐃᒥᖅᐸᒃᑐᒋᓪᓗ. / We use fresh 
water from the lake or river for cooking or drinking.

•	 ᐃᒪᕕᒃᑯᑦ ᐊᐅᓪᓛᓲᖑᔪᒍᑦ, ᐃᖃᓗᒐᓱᒃᑐᑕ ᐊᖑᓇᓱᒃᑐᑕᓗ. / We use the ocean for travelling, 
fishing, and hunting. 

•	 ᓯᐅᕋᓕᒃ ᐅᔭᕋᓂᒡᓗ ᐃᒪᐅᑉ ᖃᓂᒋᔭᖏᓐᓂᒃ. ᐅᕕᓗᖅᑕᖃᐅᖅᑐᓂ, ᑯᐊᓐᓂᕐᓂᒃ, ᐃᖃᓗᓂᒃ, 
ᐆᒪᔪᓂᓪᓗ ᐃᒫᓂ. ᐃᒪᖅ ᐅᓕᑦᑕᖅᑐᓂ ᑎᓂᑦᑕᕆᓪᓗᓂ. / There is sand or rock near the 
water. There are shells, seaweed, fish, and animals in the water. The tides go in 
and out. 

•	 ᐆᒪᔪᓄᑦ ᓄᓇ ᐃᒪᕐᓗ ᐊᖏᕐᕋᕆᔭᐅᕙᖕᒥᔪᖅ. / Animals use the land and water for their 
home. 

•	 ᕿᓚᖕᒧᑦ ᐋᕐᓗᕌᖓᑦᑕ ᑕᑯᕙᖕᒥᔪᒍᑦ ᓯᓚᓂᒃ ᐊᔾᔨᒌᖖᒋᑦᑐᓂᒃ ᓄᓇᑦᑎᓐᓂ ᓲᕐᓗ ᐱᖅᓯᖅᑐᓂᒃ, 
ᐊᓄᕆᔪᓂᒃ, ᖃᓐᓂᖅᑐᓂᒃ, ᒪᖁᒃᑐᓂᒃ, ᓯᕿᓐᓂᖅᑐᓂᒡᓗ. / We look at the sky and have 
different types of weather on our land, like blizzards, winds, snow, rain, sunshine.

•	 ᓄᓇᐅᑉ ᒥᒃᓵᓄᑦ ᐅᓂᒃᑳᖃᑎᒌᓲᖑᖕᒥᔪᒍᑦ. / We tell stories about the land. 

•	 ᐊᐅᓪᓛᖅᓯᒪᔭᖅᑐᓲᖑᔪᒍᑦ ᓄᓇᒧᑦ. ᐃᒡᓕᓂᕐᓂᒃ ᐊᑐᐊᖅᓯᓲᖑᔪᒍᑦ ᖃᒧᑕᐅᔭᓄᑦ ᑎᓴᒪᓕᖕᓄᓪᓗ. / 
We go camping on the land. We use trails on the land for snowmobiles 
and ATVs. 

•	 ᐱᕈᖅᑐᑦ ᓄᓇᒥ ᐱᕈᓲᑦ. ᓯᑯᖃᖅᑐᒍᑦ, ᐊᓂᐅ, ᖁᐊᐃᔭᐅᑦ, ᐃᔾᔪᖅ, ᒪᕐᕋᖅ, ᐅᔭᕋᓛᓪᓗ ᓄᓇᒥ. / 
Plants grow on the land. We have ice, snow, lichen, dirt, mud, and gravel on 
the land. 

ᖃᓄᖅ ᐃᒃᐱᒍᓱᓲᖑᕕᑦ ᓄᓇᒦᓕᕌᖓᕕᑦ? / How do you feel when you are on 
the land? 

ᖃᓄᐃᓕᐅᕆᐊᖓ ᓄᓇᒥ ᖁᕕᐊᒋᓛᕆᕕᐅᒃ? / What do you like doing most on 
the land? 
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Sharing Circle (15 Minutes)

5.	 Ask students to take the item they brought from the land and sit in a circle on the 
carpet. Go around the circle and have students explain what item they brought in. 
Add to your list as students share the significance of their item.

6.	 As a class, brainstorm ways to keep the land healthy. Discuss how and why it is 
everyone’s responsibility.

Independent Work (15 Minutes)

7.	 Have students find their tables and distribute ᑐᓐᓂᖅᓴᒐᖅ 11: ᓄᓇᒦᓐᓂᖅ / Handout 
11: Using the Land. Students will draw and write about one way they use the land. 

8.	 When finished, allow students to share their wor

Reflection (5 Minutes)

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add any additional student suggestions to the Learned column (for 
example, using or taking care of the land). Add any additional student suggestions or 
questions to the Still Want to Investigate column.

Extension Activities:

1.	 As a class, visit other communities using Google Earth. Describe the land, how other 
communities look, and any similarities and differences to your community.

2.	 As a class, brainstorm ways to organize a classroom or school-wide cleanup.

3.	 Have students ask someone at home about their connections to the land. Use 
ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

4.	 Have students ask someone at home how we can show thanks to the land. Use 
ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 11: ᓄᓇᒦᓐᓂᖅ

ᑎᑎᖅᑐᒐᕆᑦ ᖃᓄᖅ ᓄᓇᒦᑉᐸᒻᒪᖔᖅᐱᑦ. 



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 11: Using the Land 

Draw a picture of how you use the land. Write a sentence about what you are doing.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 12: ᓄᓇᖖᒍᐊᓕᕆᓗᒍ ᓄᓇᒐ / 
Lesson 12: Mapping My Community

Time 50 
minutes

Learning Goal Students will create a map of their community and the surrounding 
land. They will use Inuktut place names to identify and label key 
features and geographical landmarks.

IQ Focus Avatittinnik kamatsiarniq: respect and care for the land, animals, and 
environment.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.L.1, 1.L.2, 1.L.3, 1.L.4, 1.L.5 

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Identify features of their community.
•	 Discuss local Inuktut place names and how they describe the 

land.
•	 Represent important community places and features of the land 

on a map.
	� Use student work samples to check for understanding.

Materials •	 A computer with a projector and access to the Internet
•	 Map of your community
•	 Chart paper 
•	 Glue
•	 Educator markers
•	 ᑐᓐᓂᖅᓴᒐᖅ 12: ᓄᓇᓕᑦᑎᓐᓂ ᐅᐸᒐᐃᑦ / Handout 12: Places in Our 

Community 
•	 Student writing and colouring materials
•	 Scissors

Consider inviting an Elder into the class to teach students about traditional 
wayfinding skills like reading the land and stars and inuksuit.
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Load the Google Earth website or display a map of your community.

2.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 12: ᓄᓇᓕᑦᑎᓐᓂ ᐅᐸᒐᐃᑦ / Handout 12: Places in 
Our Community. 

3.	 Research the Inuktut place names in your community and how they describe the 
land.

4.	 Tape two pieces of chart paper together. Draw a compass rose in the top right 
corner.

5.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Invite students to share how 
they used the land since your last lesson.

2.	 Display the zoomed-in Google Earth image of your town. Point out the Inuktut place 
names and discuss how they describe the land.

Whole-Group Discussion (5 Minutes)

3.	 Ask students the following questions:

ᓄᓇᓕᑦᑎᓐᓂ ᓄᓇᒥᓪᓗ ᑭᓱᓂᒃ ᐅᔾᔨᕈᓱᒃᐸᒃᐱᑦ? / What do you notice about our 
community and the land? 

ᓄᓇᓕᑦᑎᓐᓂ ᓇᓂᔪᓐᓇᖅᐱᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᒃ(-ᕖᑦ)/ᒥᕝᕕᒃ/ᑐᒃᓯᐊᕐᕕᒃ(-ᕖᑦ) ᐊᓯᖏᓪᓗ 
ᐱᒻᒪᕇᑦ ᐅᐸᒐᐅᕙᒃᑐᑦ? / Can you find our community’s school(s)/airport/
church(es)/or other important places?

4.	 Tell students that Google Earth shows a satellite image of their community. Explain 
that you are going to make a paper map of your community.
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Group Work (10 Minutes)

5.	 Show students the large chart paper and write your community’s name on the top. 

6.	 Ask students the following question and record answers on a separate piece of chart 
paper:

ᑭᓱᑦ ᐱᒻᒪᕆᐅᒋᔭᑦ ᐅᐸᒐᐅᕙᒃᑐᑦ ᓄᓇᓕᑦᑎᓂ ᓄᓇᖖᒍᐊᕐᒨᖃᓯᐅᑎᔭᕆᐊᖃᖅᐸᑦ? / 
What are some of the important places in our community that we should 
include on our map? 

7.	 Tell students they will draw their home and one other building to put on their map. 
Ask students which building they would like to draw, and write their names next to it 
on your chart paper.

Independent Work (15 Minutes)

8.	 Have students find their tables and distribute ᑐᓐᓂᖅᓴᒐᖅ 12: ᓄᓇᓕᑦᑎᓐᓂ ᐅᐸᒐᐃᑦ / 
Handout 12: Places in Our Community. Allow time for students to colour and cut 
their homes and buildings.

Group Work (15 Minutes)

9.	 Gather students on the carpet. Explain to students that the compass rose shows 
directions using north, south, east, and west. 

10.	Use student advice to draw main roads, rivers, lakes, creeks, the airport runway, and 
the dock on your map. Use Inuktut place names and discuss their significance. If 
needed, use Google Earth images to help you.

11.	Have students glue their home and building onto the map. 

The complexity of the map should be tailored to student ability. The above 
steps are a guide to be simplified or expanded as needed. For example, 
allow students to describe where they think buildings, homes, and natural 
landmarks should go without needing to be too exact.

Extension Activities:

1.	 Have students draw animals or vegetation to include on the map using blank paper.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 12: ᓄᓇᓕᑦᑎᓐᓂ ᐅᐸᒐᐃᑦ

ᑎᑎᖅᑐᒐᕈᒃ ᐃᒡᓗᓯ ᖃᕆᐊᕇᕝᕕᒃᓯᓪᓘᓐᓃᑦ ᑭᑉᐹᕆᒃᑑᑉ 1 ᐃᓗᐊᒍᑦ.

ᑎᑎᖅᑐᒐᕆᑦ ᐱᒻᒪᕆᖕᒥᒃ ᐅᐸᒐᕐᒥᒃ ᓄᓇᓕᑦᑎᓐᓃᑦᑐᒥᒃ ᑭᑉᐹᕆᒃᑑᑉ 2 ᐃᓗᐊᒍᑦ.

1 
ᐃᓗᐊᒍᑦ

2
ᐃᓗᐊᒍᑦ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 12: Places in Our Community

Draw your house or apartment in Box 1.

Draw an important building or place in our community in Box 2.

Box 1

Box 2
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 13: ᐆᒪᔪᑦ ᓂᕐᔪᑏᓪᓗ ᓄᓇᓕᖕᓂ / 
Lesson 13: Animals and Wildlife in My 
Community 

Time 45 
minutes

Learning Goals Students will identify the animals in their community. They will explore 
the importance of animals to traditional Inuit ways of life and discuss 
how these animals support community well-being today.

Connection to 
IQ

Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Avatittinnik kamatsiarniq: respecting and caring for the land, animals, 
and the environment.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.4, 1.C.5, 1.L.3, 1.L.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Identify different animals in their community and the ways 
humans depend on them.

•	 Discuss our responsibility to animals.
•	 Identify how respectful animal practices build healthy 

communities.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 ᑐᓐᓂᖅᓴᒐᖅ 13: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / Handout 13: 
Animal Seek and Find Cards 

•	 ᑐᓐᓂᖅᓴᒐᖅ 14: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / Handout 14: 
Animal Seek and Find 

•	 Clipboards
•	 Student writing and colouring materials
•	 Timer
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 
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Preparation:

1.	 Photocopy ᑐᓐᓂᖅᓴᒐᖅ 13: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / Handout 13: Animal 
Seek and Find Cards. Cut out the pictures and hide them around the classroom.

2.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 14: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / 
Handout 14: Animal Seek and Find.

Steps:

Introduction (10 Minutes)

1.	 Begin the lesson by gathering students on the carpet. As a group, list the animals 
students have seen in and around their community. 

2.	 Tell students they will go on a hunt by searching the classroom for 12 hidden animals. 
Discuss how they will stay safe in the classroom.

Whole-Group Activity (15 Minutes)

3.	 Distribute clipboards, pencils, and ᑐᓐᓂᖅᓴᒐᖅ 14: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ / 
Handout 14: Animal Seek and Find. Tell students to copy the animal’s name next to 
its number once they find it.

Set a timer for 10 minutes for this activity. Timers are a good way to help 
students pace themselves during an activity.

4.	 When finished, have students bring the hidden pictures to you and sit on the carpet. 
List the animals students found and discuss which animals are from your community 
and which are not. 

Whole-Group Discussion (15 Minutes)

5.	 Talk about how animals help humans survive in different ways. Use the pictures to 
help you.

•	 ᓂᕐᔪᑎᕕᓂᕐᓂᒃ ᓂᕿᖃᓲᖑᔪᒍᑦ, ᐊᓐᓄᕌᖃᖅᐸᒃᑐᑕ, ᓴᐅᓂᖏᓐᓂᒡᓗ ᐃᒋᕐᕈᑎᖃᖅᐸᒃᑐᑕ. / We 
use animal meat for food, skins and parts for clothing, and bones for tools. 

•	 ᕿᒻᒦᑦ ᐃᑲᔪᓲᑦ ᐊᖑᓇᓲᑎᒋᓪᓗᑎᒍᑦ ᖃᒧᑏᖕᓂᒡᓗ ᑲᓕᒃᑐᑎᒃ. / Dogs help us hunt and pull 
sleds.

•	 ᑐᓗᒐᐃᑦ ᓯᐊᒻᒪᒃᑎᑦᑎᓲᑦ ᐱᕈᖅᓯᐊᒃᓴᓂᒃ, ᐆᒪᔪᕕᓂᕐᓂᒃ ᓂᕆᓪᓗᑎᒃ, ᐅᓂᒃᑳᖅᑐᑎᒡᓗ. / Ravens 
help us by spreading seeds, eating dead animals, and telling us stories.
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6.	 Ask students the following questions:

ᑭᓇᓕ ᐆᒪᔪᓂᒃ ᐸᖅᑭᔭᕆᐊᖃᕐᒪᑦ? / Whose responsibility is it to take care of 
animals? 

ᖃᓄᖅ ᐆᒪᔪᑦ ᐱᑦᑎᐊᕈᓐᓇᖅᐸᕗᑦ ᐊᑕᖅᑭᒋᑦᑎᐊᕐᓗᒋᓪᓗ? / How can we show 
kindness and respect to animals? 

Reflection (5 Minutes)

7.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column. Example student 
responses include animals, using animals to survive, and showing respect to animals. 
Add any additional student suggestions to the Still Want to Investigate column.

Extension Activities:

1.	 Have students draw and write about their favourite animal in their community. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write

2.	 Have students play animal charades.



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 13: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ

ᒪᖕᑭ 

ᐊᓪᓚᖖᒍᐊᖅ 

ᖁᒡᓗᒋᐊᖅ

ᐅᒥᖕᒪᒃ

ᐃᖃᓗᒃᐱᒃ

ᓇᑦᑎᖅ



ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 13: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ ᒪᑭᑦᑕᑦ

ᕿᓚᓗᒐᖅ

ᐱᖅᑐᖅᓯᕋᖅ

ᑐᒃᑐ

ᑐᓗᒐᖅ

ᕿᒻᒥᖅ 

ᐃᒻᒧᒃᓯᐅᒐᖅ 



Grade 1: My Healthy Community

Handout 13: Animal Seek and Find Cards

Monkey 

Narwhal

Snake 

 Musk Ox 

Arctic Char 

Ringed Seal 



Grade 1: My Healthy Community

Handout 13: Animal Seek and Find Cards

Beluga

Lynx 

Caribou

Raven 

Dog 

Cow 



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 14: ᐆᒪᔪᓂᒃ ᕿᓂᕐᓂᖅ ᓇᓂᓯᓂᕐᓗ

1. ᓇᓂᒃᑭᑦ 12 ᐆᒪᔪᖖᒍᐊᑦ ᐃᔨᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᕈᓯᕐᒥ! 

2. ᐆᒪᔫᑉ ᐊᑎᖏᑦ ᑎᑎᕋᒃᑭᑦ ᑎᑎᕋᕐᕕᒃᓴᒃᑯᑦ ᐊᑖᒍᑦ.

ᐆᒪᔪᖅ ᐆᒪᔪᖅ ᐅᓇ 
ᓄᓇᓕᑦᑎᓐᓃᑉᐸ? 

1.	   ᐄ          ᐋᒃᑲ

2.	   ᐄ          ᐋᒃᑲ

3.	   ᐄ          ᐋᒃᑲ

4.	   ᐄ          ᐋᒃᑲ

5.	   ᐄ          ᐋᒃᑲ

6.	   ᐄ          ᐋᒃᑲ

7.	   ᐄ          ᐋᒃᑲ

8.	   ᐄ          ᐋᒃᑲ

9.	   ᐄ          ᐋᒃᑲ

10.	  ᐄ          ᐋᒃᑲ

11.	  ᐄ          ᐋᒃᑲ

12.	  ᐄ          ᐋᒃᑲ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 14: Animal Seek and Find

1. Find all 12 animals that are hiding around the classroom! 

2. Write the animal names in the spaces below. 

Animal Is this animal in 
my community?

1.	   YES      NO

2.	   YES      NO

3.	   YES      NO

4.	   YES      NO

5.	   YES      NO

6.	   YES      NO

7.	   YES      NO

8.	   YES      NO

9.	   YES      NO

10.	  YES      NO

11.	  YES      NO

12.	  YES      NO
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 14: ᕿᒻᒦᑦ / Lesson 14: 
Qimmiit

Time 50 minutes

Learning Goal Students will explore how qimmiit were essential to traditional Inuit life 
through their roles in transportation, hunting, and community safety. 
They will examine how qimmiit symbolized community well-being and 
analyze how changes in qimmiq use have influenced Inuit hunting 
practices from past to present.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for people.
Avatittinnik kamatsiarniq: respecting and caring for the land, animals, 
and the environment.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6, 1.C.7, 1.S.1, 1.S.2, 1.S.3, 1.S.5, 1.L.3, 1.L.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Talk about the role of dogs in their community now and long ago.
•	 Begin to make connections between qimmiit and the changes in 

how Inuit hunt.
•	 Actively participate while learning about hunting and qimmiit 

from books, videos, Elder visits, and group discussions. 
•	 Identify how qimmiit contribute to a healthy community. 
	� Make note of student suggestions on the KWLS chart.

	� Use student work samples to check for understanding.

Materials •	 Book: ᐸᓪᓗᖅ ᐃᓄᓗᒡᓗ ᐊᑖᑕᑎᒃ ᐊᖑᓇᓱᒋᐊᖃᑎᖓᑦ / Palluq and 
Inuluk Go Hunting with Their Ataata �by Jeela Palluq-Cloutier

•	 Computer with a projector
•	 ᑕᕐᕆᔮᒃᓴᖅ 2: “ᕿᒻᒦᑦ” / Video 2: “Qimmiit” 
•	 Blank drawing paper
•	 Students writing and colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 15: ᕿᒻᒦᑦ / Handout 15: Qimmiit
•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 

Answer (can be found in Lesson 4) 
•	 ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List (can be 

found in Lesson 3) 
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1) 
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Consider inviting an Elder who trained and worked with qimmiit to the 
classroom to talk to students. 

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare ᑕᕐᕆᔮᒃᓴᖅ 2: “ᕿᒻᒦᑦ” / Video 2: “Qimmiit”.

2.	 Research vocal commands used for qimmiit in your community.

3.	 Prepare any extension activities you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask the following questions 
for group discussion: 

ᑭᓇᒥ ᐊᖑᓇᓱᒋᐊᓲᒥᒃ ᖃᐅᔨᒪᔭᖃᖅᐱᑦ? ᑭᓱᓐᓇᓱᓲᖑᕙ? / Who do you know that 
goes hunting? What do they hunt?

Read-Aloud (5 Minutes)

2.	 Read the book ᐸᓪᓗᖅ ᐃᓄᓗᒡᓗ ᐊᑖᑕᑎᒃ ᐊᖑᓇᓱᒋᐊᖃᑎᖓᑦ / Palluq and Inuluk Go 
Hunting with Their Ataata to the class. 
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Whole-Group Discussion (10 Minutes)

3.	 Ask students the following questions:

ᐸᓪᓗᖅ ᐃᓄᓗᓪᓗ, ᐊᑖᑕᖓᓗ ᑭᓱᒡᒋᕆᐊᖃᓚᐅᖅᐸᑦ ᐊᖑᓇᓱᒋᐊᖅᑐᑎᒃ? / What did 
Palluq, Inuluk, and their ataata need for their hunt? 

•	 ᑐᐱᖅ, ᕿᐲᒃ, ᐊᓪᓕᓂᖅ, ᐊᖑᓇᓲᑎᑦ, ᓂᕿᑦ, ᑏ, ᐊᑖᑕᖓᑕᓗ ᖃᒧᑎᖏᒃ. / A tent, sleeping 
bags, mats, hunting gear, food, tea, and their ataata’s qamutiik. 

ᖃᓄᖅ ᓯᓈᖓᓅᓚᐅᖅᐸᑦ? / How did they travel to the floe edge? 

•	 ᖃᒧᑕᐅᔭᕐᒦᓚᐅᖅᑐᑦ ᖃᒧᑏᖕᓂᒡᓗ. / They rode on snowmobiles and the qamutiik. 

ᐊᖑᓇᓱᒋᐊᓚᐅᖅᓯᒪᕕᑦ? / Have you ever gone hunting?

ᐃᒻᒪᑲᓪᓚᒃ ᐊᖑᓇᓱᖕᓂᖅ ᖃᓄᐃᑦᑑᓚᐅᖅᑐᕆᕕᐅᒃ? / What do you think hunting 
might have looked like long ago?

4.	 Have students find their tables. Tell them they will watch a video about qimmiit. 

Video (10 Minutes)

5.	 Show ᑕᕐᕆᔮᒃᓴᖅ 2: “ᕿᒻᒦᑦ” / Video 2: “Qimmiit” to the class.

6.	 Part of the video contains a guided drawing of a qimmiit. Pause the video and 
distribute blank paper, pencils, and erasers. Make sure students give their qimmiq a 
name after the drawing lesson.

Whole-Group Discussion (10 Minutes)

7.	 Discuss information from the video. Talk about what dogs do in their community 
now and the role they played long ago. If you know any vocal commands used for 
qimmiit in your community, share them with the class.

Whole-Group Activity (5 Minutes)

8.	 Have students lay their pictures on their tables and do a gallery walk.

Reflection (5 Minutes)

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (for example, qimmiit 
or hunting). Add any additional student suggestions to the Still Want to Investigate 
column.
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Extension Activities:

1.	 Have students write about and draw what qimmiit can do. Use ᑐᓐᓂᖅᓴᒐᖅ 15: ᕿᒻᒦᑦ / 
Handout 15: Qimmiit.

2.	 Have students ask an Elder if they remember hunting with qimmiit. Use ᑐᓐᓂᖅᓴᒐᖅ 7: 
ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

3.	 In pairs, have students make a list of questions for hunters who use qimmiit. Use 
ᑐᓐᓂᖅᓴᒐᖅ 4: ᑎᑎᖅᑐᐃᓂᖅ / Handout 4: Making a List.

4.	 Have students draw and write something they learned about qimmiit. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 15: ᕿᒻᒦᑦ

ᐅᖃᖅᓯᒪᔪᑦ ᐱᔭᕇᖅᑎᒃᑭᑦ ᐊᑐᕐᓗᑎᑦ ᐃᓱᒪᒋᔭᕐᓂᒃ.

ᕿᒧᒃᓯᐅᑎᑦ ᕿᒻᒦᑦ ᐃᒪᐃᓕᐅᓲᑦ  

_________________________________

_________________________________.

ᕿᒧᒃᓯᐅᑎᑦ ᕿᒻᒦᑦ ᐃᒪᐃᓕᐅᓲᑦ  

_________________________________

_________________________________.

ᖃᒧᑏᖕᓂᒃ ᑲᓕᓲᑦ ᓱᒃᑲᓂᑭᓴᐅᑎᓲᑦ

ᐊᑑᑎᖃᓲᑦ ᐊᖑᓇᓱᒃᑐᓄᑦ ᐱᓕᕆᖃᑎᖃᓲᑦ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 15: Qimmiit 

Complete the sentences using the examples below or your own ideas.

Qimmiit can _______________________

_______________________________.

Qimmiit can _______________________

_______________________________.

pull a sled race

help on a hunt work on a team
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 15: ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕐᓃᑦ 
ᓄᓇᓕᖕᓂ / Lesson 15: 
Celebrations in My Community

Time 45 minutes
Students may need 
additional time to 
complete their posters.

Learning Goal Students will explore how different communities celebrate Nunavut Day 
and preserve their cultural traditions. They will investigate how these 
celebrations build community strength and leadership and discuss how 
they contribute to a healthy community.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Pijitsirniq: serving and providing for family and/or community.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6, 1.S.5

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Talk about how their community celebrates Nunavut Day.
•	 Ask and answer questions about how other communities celebrate 

Nunavut Day.
•	 Compare how different communities celebrate Nunavut Day.
•	 Identify celebrations as a characteristic of a healthy community.
	� Use student work samples and student reflection sheet to check 

for understanding.

	� Make note of student suggestions on the KWLS chart.

	� Use the student reflection sheet to check for understanding.
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Materials •	 A computer with a projector 
•	 ᑕᕐᕆᔮᒃᓴᖅ 3: “ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐅᓪᓗᖃᑦᑎᐊᕆᑦ!” / Video 3: “Happy 

Nunavut Day!”
•	 Chart paper
•	 Educator markers
•	 Student writing colouring materials 
•	 Large size paper
•	 ᑐᓐᓂᖅᓴᒐᖅ 16: ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᕐᒧᑦ ᑎᑎᖅᑐᐃᕕᒃ / 

Handout 16: Nunavut Day Poster Checklist 
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 

•	 ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / Handout 8: A Star and a 
Wish (can be found in Lesson 5) 

•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer (can be found in Lesson 4) 

Consider inviting an Elder or community member to the class to tell stories of 
Nunavut Day and other celebrations.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.
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Preparation:

1.	 Prepare ᑕᕐᕆᔮᒃᓴᖅ 3: “ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐅᓪᓗᖃᑦᑎᐊᕆᑦ!” / Video 3: “Happy Nunavut 
Day!”

2.	 Find posters around the school and take a picture or borrow them as examples.

3.	 Photocopy ᑐᓐᓂᖅᓴᒐᖅ 16: ᓄᓇᕘᑉ ᐅᓪᓗᖓ ᐊᑭᓐᓇᕐᒥᐅᑕᕐᓂᒃ ᑎᑎᖅᓯᕙᓪᓕᐊᔾᔪᑦ / 
Handout 16: Nunavut Day Poster Checklist for each pair of students.

4.	 Prepare any extension activity materials or photocopy ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ 
ᓂᕆᐅᖕᓂᕐᓗ / Handout 8: A Star and a Wish if you will be using it.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Ask the following question for 
group discussion: 

ᓇᓕᐊᖕᓂ ᐅᓪᓗᓂ ᖁᕕᐊᓲᑕᐅᕙᒃᑐᓂᒃ ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕈᑕᐅᓲᖕᓂᒡᓗ 
ᖁᕕᐊᒋᔭᖃᖅᐱᑦ? / What special days or events do you like to celebrate? 

2.	 Tell students they will learn how people celebrate in different parts of Nunavut.

Video (5 Minutes)

3.	 Show ᑕᕐᕆᔮᒃᓴᖅ 3: “ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐅᓪᓗᖃᑦᑎᐊᕆᑦ!” / Video 3: “Happy Nunavut 
Day!” to the class. 

Whole-Group Discussion (15 Minutes)

4.	 Ask students the following questions:

ᑭᓲᖕᒪᑦ ᓄᓇᕘᑉ ᐅᓪᓗᖓ? / What is Nunavut Day? 

ᖃᓄᖅ ᐃᓄᐃᑦ ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕈᑎᖃᖅᐸᒃᐸᑦ ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ? / How do 
people celebrate Nunavut Day? 

ᖃᓄᖅ ᓄᓇᓕᕗᑦ ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕈᑎᖃᖅᐸᒃᐸ ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ? / How does our 
community celebrate Nunavut Day? 

ᖃᓄᐃᒻᒪᑦ ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕐᓂᖅ ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐱᒻᒪᕆᐅᕙ? / Why is it 
important to have celebrations in a community? 
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5.	 Ask students what they know about posters. Show students the example posters.

•	 ᐊᑭᓐᓇᕐᒥᐅᑕᑦ ᐃᓄᖕᓄᑦ ᑐᓴᕐᕕᐅᓲᖑᕗᑦ ᐊᑐᖅᑕᐅᔪᓐᓇᖅᑐᑎᒡᓗ ᖃᓄᐃᓕᐅᕈᑕᐅᓂᖅᑐᓂᒃ. / 
Posters give people information and can be used to tell people about an event 
happening soon. 

•	 ᐊᑭᓐᓇᕐᒥᐅᑕᐃᑦ ᑕᐃᔭᐅᔾᔪᑎᖏᑦ ᐊᖏᔫᔭᕆᐊᖃᖅᐳᑦ, ᑕᖅᓴᐅᑦᑎᐊᕐᓗᑎᒃ, ᑎᑎᖅᑐᒐᕐᕕᒋᓯᒪᓪᓗᑎᒃ, 
ᐅᖃᖅᓯᒪᓗᑎᒡᓗ ᖃᖓ, ᓇᒥ ᖃᓄᐃᓕᐅᖅᑐᖃᕐᓂᐊᕐᒪᖔᑦ. / Posters should have a big title, 
bright colours, illustrations, and information about when and where the event will 
take place.

6.	 Tell students they will create a poster for Nunavut Day with a partner. Write ᓄᓇᕘᑉ 
ᐅᓪᓗᖓ / Nunavut Day on chart paper and brainstorm a list of words and images 
students can include on their poster. 

7.	 Show students ᑐᓐᓂᖅᓴᒐᖅ 16: ᓄᓇᕘᑉ ᐅᓪᓗᖓ ᐊᑭᓐᓇᕐᒥᐅᑕᕐᓂᒃ ᑎᑎᖅᓯᕙᓪᓕᐊᔾᔪᑦ / 
Handout 16: Nunavut Day Poster Checklist. Read the checklist together and tell 
students that everything in the checklist is what they will need to include in their 
poster. Tell students they will use the checklist with you when their posters are 
complete to make sure they have included everything they need.

Consider creating a poster together as a shared writing activity before asking 
students to create their own. This way, students will have a model to reference.

Paired Work (15 Minutes)

8.	 Ask students to find a partner and a workspace. 

9.	 Distribute large pieces of paper and allow time for students to work on their poster.

10.	When students are finished, gather on the carpet and have them share their work. 
Put posters up around the classroom for a gallery walk.

Invite the principal or community leaders to see the posters. Ask them to save 
the posters to be displayed before Nunavut Day.
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Reflection (5 Minutes)

11.	Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (for example, 
celebrations). Add any additional student suggestions to the Still Want to Investigate 
column.

Consider having students complete ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / 
Handout 8: A Star and a Wish. This will help you understand what has worked 
well for students, what you may want to revisit, or what misunderstandings 
need to be cleared up.

Extension Activities:

1.	 Have students ask someone at home what they know about Nunavut Day. Use 
ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

2.	 Have students ask someone at home about their favourite celebration. Use 
ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

3.	 Have students write and draw about their favourite celebration. Use ᑐᓐᓂᖅᓴᒐᖅ 2: 
ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 16: ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᕐᒧᑦ ᑎᑎᖅᑐᐃᕕᒃ

ᐊᑏᑦ: ________________________

_____________________________

ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᖅ

ᐊᑭᓐᓇᕐᒥᐅᑕᕗᑦ ᐃᒪᐃᑦᑐᖃᖅᑐᖅ….

	� ᑕᐃᔭᐅᓂᖓ

	� ᐅᓪᓗᖓ ᖃᓄᐃᓕᐅᕐᓂᐅᓛᖅᑐᕐᓗ

	� ᑕᖅᓴᖃᑦᑎᐊᖅᑐᓂᒃ ᐊᔾᔨᖖᒍᐊᓕᒃ 
ᐱᓕᕆᐊᖑᓛᖅᑐᓂᒃ 
ᖃᓄᐃᓕᐅᖅᑐᖃᓕᖅᐸᑦ

	� ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔪᑦ

ᐊᑏᑦ: ________________________

_____________________________

ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᖅ

ᐊᑭᓐᓇᕐᒥᐅᑕᕗᑦ ᐃᒪᐃᑦᑐᖃᖅᑐᖅ….

	� ᑕᐃᔭᐅᓂᖓ

	� ᐅᓪᓗᖓ ᖃᓄᐃᓕᐅᕐᓂᐅᓛᖅᑐᕐᓗ

	� ᑕᖅᓴᖃᑦᑎᐊᖅᑐᓂᒃ ᐊᔾᔨᖖᒍᐊᓕᒃ 
ᐱᓕᕆᐊᖑᓛᖅᑐᓂᒃ 
ᖃᓄᐃᓕᐅᖅᑐᖃᓕᖅᐸᑦ

	� ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔪᑦ

ᐊᑏᑦ: ________________________

_____________________________

ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᖅ

ᐊᑭᓐᓇᕐᒥᐅᑕᕗᑦ ᐃᒪᐃᑦᑐᖃᖅᑐᖅ….

	� ᑕᐃᔭᐅᓂᖓ

	� ᐅᓪᓗᖓ ᖃᓄᐃᓕᐅᕐᓂᐅᓛᖅᑐᕐᓗ

	� ᑕᖅᓴᖃᑦᑎᐊᖅᑐᓂᒃ ᐊᔾᔨᖖᒍᐊᓕᒃ 
ᐱᓕᕆᐊᖑᓛᖅᑐᓂᒃ 
ᖃᓄᐃᓕᐅᖅᑐᖃᓕᖅᐸᑦ

	� ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔪᑦ

ᐊᑏᑦ: ________________________

_____________________________

ᓄᓇᕘᑉ ᐅᓪᓗᖓᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᖅ

ᐊᑭᓐᓇᕐᒥᐅᑕᕗᑦ ᐃᒪᐃᑦᑐᖃᖅᑐᖅ….

	� ᑕᐃᔭᐅᓂᖓ

	� ᐅᓪᓗᖓ ᖃᓄᐃᓕᐅᕐᓂᐅᓛᖅᑐᕐᓗ

	� ᑕᖅᓴᖃᑦᑎᐊᖅᑐᓂᒃ ᐊᔾᔨᖖᒍᐊᓕᒃ 
ᐱᓕᕆᐊᖑᓛᖅᑐᓂᒃ 
ᖃᓄᐃᓕᐅᖅᑐᖃᓕᖅᐸᑦ

	� ᑎᑎᕋᑦᑎᐊᖅᓯᒪᔪᑦ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 16: Nunavut Day Poster Checklist

Names: ______________________

_____________________________

Nunavut Day Poster
Our poster has….

	� A title

	� The date of the event

	� Colourful pictures of 
things to do at the event

	� Neat writing

Names: ______________________

_____________________________

Nunavut Day Poster
Our poster has….

	� A title

	� The date of the event

	� Colourful pictures of 
things to do at the event

	� Neat writing

Names: ______________________

_____________________________

Nunavut Day Poster
Our poster has….

	� A title

	� The date of the event

	� Colourful pictures of 
things to do at the event

	� Neat writing

Names: ______________________

_____________________________

Nunavut Day Poster
Our poster has….

	� A title

	� The date of the event

	� Colourful pictures of 
things to do at the event

	� Neat writing
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 16: ᐅᓂᒃᑳᖅᑐᐊᑦ /  
Lesson 16: Traditional Stories

Time 50 minutes

Learning Goal Students will learn how unikkaaqtuat teach principles for living well 
together through stories like The Owl and the Raven. They will discover 
the role of unikkaaqtuat in passing down cultural wisdom and discuss 
how storytelling builds healthy communities.

IQ Focus Innuuqatigiitsiarniq: valuing diversity and recognizing each other’s 
rights, needs, and responsibilities. 
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.S.1

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore the meaning of unikkaaqtuat.
•	 Actively participate while learning about traditional stories from 

videos, Elder visits, and group discussion. 
•	 Identify traditional stories as a characteristic of a healthy 

community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 A computer with a projector and access to the Internet
•	 ᑕᕐᕆᔮᒃᓴᖅ 4 / Video 4: The Owl and the Raven (https://www.

nfb.ca/film/owl_raven_eskimo_legend/)
•	 Chart paper
•	 Educator markers
•	 ᑐᓐᓂᖅᓴᒐᖅ 17: [ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ] The Owl and the Raven / 

Handout 17: The Owl and the Raven
•	 Student writing and colouring materials
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 
Answer (can be found in Lesson 4) 

•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 
Write (can be found in Lesson 1) 
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Consider inviting an Elder to the classroom to tell a traditional story.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare ᑕᕐᕆᔮᒃᓴᖅ 4 / Video 4: The Owl and the Raven.

2.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 17: [ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ] The Owl and the Raven / 
Handout 17: The Owl and the Raven.

Steps:

Unikkaaqtuat have been passed down through generations for hundreds of 
years. They contain lessons that help people live well together. Sometimes 
the message is easy to understand, such as sharing with neighbours, and 
sometimes it takes deep thinking to find the meaning. It is important to tell 
and learn from traditional stories because it helps us learn from the past and 
explore Inuit values to live well together.

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Tell students they are going 
to watch a traditional story. Explain that traditional stories contain important lessons 
that help people live well. Ask students to think about what lesson this traditional 
story is sharing.

Video (7 Minutes)

2.	 Show ᑕᕐᕆᔮᒃᓴᖅ 4 / Video 4: The Owl and the Raven to the class.
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Whole-Group Discussion (10 Minutes)

3.	 Ask the following questions:

ᖃᓄᖅ ᐱᖖᒍᐊᓚᐅᖅᐹᒃ ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ / How did the owl and the raven play? 

•	 ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ ᐃᓄᒐᓚᐅᖅᑑᒃ ᐊᒥᐊᖃᑦᑕᐅᑎᓪᓗᑎᒡᓗ. / Owl and Raven played the bone 
game and painted each other. 

ᖃᓄᖅ ᑕᒻᒪᕐᓂᖃᓚᐅᖅᐹᒃ ᐱᖃᓐᓇᕇᒃ? / What mistakes were made by the two 
friends? 

•	 ᑐᓗᒐᖅ ᐅᐱᒍᓱᒃᑎᐊᓚᐅᖅᑐᖅ ᑲᒥᒃᑖᕐᒥᓂᒃ ᒧᒦᓐᓇᓕᖅᑐᓂᓗ. ᑐᓗᒐᖅ ᐱᖖᒋᔭᐃᒃᑲᒥ 
ᓈᓚᒍᓐᓇᓚᐅᖖᒋᑦᑐᖅ ᐅᒃᐱᖕᒥᒃ. / Raven was proud of his kamiik and dancing around. 
Raven was stubborn and would not listen to Owl. 

•	 ᑐᓗᒐᖅ ᕿᑲᕈᓐᓇᓚᐅᖖᒋᒻᒪᑦ ᐅᒃᐱᐅᑉ ᐊᒥᐊᕋᓱᒃᑎᓪᓗᓂᐅᒃ. / Raven would not hold still 
while Owl was trying to paint him. 

•	 ᐅᒃᐱᒃ ᐸᕝᕕᓕᕋᒥ ᑐᓗᒐᕐᒧᓪᓗ ᓂᖖᒐᒃᑐᓂ, ᐊᒥᐊᓕᒫᕌᓗᒃ ᐃᒋᑦᑐᓂᐅᒃ ᑐᓗᒐᕐᒧᑦ. / Owl lost her 
patience and got mad at Raven, throwing the whole can of paint at him. 

ᖃᓄᖅ ᐅᓂᒃᑳᖅ ᐃᓕᓴᐃᔾᔪᑎᖃᖅᐸ ᑐᓴᖅᑕᐅᖁᔨᕙᓘᓐᓃᑦ? / What is the lesson or 
message of this story? 

•	 ᐅᓂᒃᑳᖅ ᓇᓗᓇᐃᖅᓯᔪᖅ ᑐᓗᒐᐅᑉ ᓱᓗᖏᑦ ᕿᕐᓂᖅᑕᐃᓐᓇᐅᓕᕐᓂᖏᓐᓂᒃ. ᑕᑯᒃᓴᐅᑎᑦᑎᔪᖅ 
ᕿᓄᐃᓵᖃᑦᑕᕆᐊᖃᕐᓂᑦᑎᓐᓂᒃ ᐊᑕᖅᑭᒋᓗᒋᓪᓗ ᐊᓯᕗᑦ. / This story tells how Raven got 
his black feathers. It shows why we should be patient and respectful with others. 

Independent Work (15 Minutes)

4.	 Ask students to find their tables and distribute ᑐᓐᓂᖅᓴᒐᖅ 17: ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ] The 
Owl and the Raven / Handout 17: The Owl and the Raven. Students will write about 
and draw their favourite part of the traditional story.
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Whole-Group Discussion (10 Minutes)

5.	 Gather students on the carpet and allow them to share their work.

6.	 Ask students the following questions:

ᐅᓂᒃᑳᖅᑐᐊᑦ ᐃᓕᓴᐃᕙᖕᒪᑕ ᐅᕙᑦᑎᓐᓂᒃ ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᕐᒥᒡᓗ. 
ᐃᖅᑲᐃᔪᖃᕈᓐᓇᖅᐸ ᐅᓂᒃᑳᒃᑲᓐᓂᕐᒥᒃ ᐃᓕᓴᐃᔾᔪᑎᐅᔪᓐᓇᖅᑐᒥᒃ ᐅᕙᑦᑎᓐᓄᑦ? / 
Traditional stories help teach us lessons about living well together. 
Can anyone think of another story that helps teach us a lesson? 

ᖃᓄᐃᒻᒪᑦ ᐱᒻᒪᕆᐅᕙ ᐅᓂᒃᑳᖅᑐᐊᕆᐊᖃᕐᓂᖅ? / Why is it important to tell 
traditional stories?

Reflection (5 Minutes)

7.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student answers to the Learned column (such as unikkaaqtuat/
traditional stories). Add any additional student suggestions to the Still Want to 
Investigate column.

Extension Activities:

1.	 Have students ask an Elder or someone at home to tell them a traditional story. Use 
ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.

2.	 Have students write or draw about another traditional story they know. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓂᖅᓴᒐᖅ 17: [ᐅᒃᐱᒃ ᑐᓗᒐᕐᓗ] The Owl and the Raven 

ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ ᑐᓴᕐᓂᕆᓛᕆᖅᑲᐅᔭᕐᓂᒃ ᐅᒃᐱᒃ ᑐᓗᒐᕐᒥᓪᓗ.

ᑎᓴᕐᓂᕆᓛᕆᖅᑲᐅᔭᕋ ᐅᒃᐱᒃ ᑐᓗᒐᕐᒥᓪᓗ________________________________________

____________________________________________________________________

____________________________________________________________________



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 17: The Owl and the Raven 

Draw and write about your favourite part of The Owl and the Raven.

My favourite part of The Owl and the Raven was _____________________________

____________________________________________________________________

____________________________________________________________________
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 17: ᓄᓇᓕᓐᓂᑦ ᐅᓂᒃᑳᑦ / 
Lesson 17: Stories in My Community

Time 35 minutes

Learning Goal Students will read a story about Pond Inlet, a community in Nunavut. 
They will explore why it is important to share stories and how sharing 
stories strengthens community connections and cultural understanding.

IQ Focus Innuuqatigiitsiarniq: valuing diversity and recognizing each other’s 
rights, needs, and responsibilities. 
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6, 1.S.1, 1.S.2, 1.S.3, 1.S.5

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore a community story.
•	 Ask and answer questions about a community story.
•	 Actively participate while learning about a community story from a 

book, Elder visits, and group discussion. 
•	 Identify sharing stories as a characteristic of a healthy community.
	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 Book: ᒥᑦᑎᒪᑕᓕᖕᒧᐊᕐᓂᕋ / My Trip to Pond Inlet �by Solomon Awa

Extension Activity Materials:

•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1) 
•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 

Answer (can be found in Lesson 4) 
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Invite an Elder or community member to your classroom to share a story 
about your community.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Tell students they will be 
listening to a story that takes place in a community in Nunavut. Ask if anyone has 
heard of or visited Pond Inlet.

Read-Aloud (10 Minutes)

2.	 Read the story ᒥᑦᑎᒪᑕᓕᖕᒧᐊᕐᓂᕋ / My Trip to Pond Inlet to the class.

Whole-Group Discussion (15 Minutes)

3.	 Ask students the following questions:

ᓲᓗᒨᓂ ᓇᒥᒥᐅᑕᐅᓐᓂᖅᐸ? / Where did Solomon live? 

•	 ᓲᓗᒨᓂ ᖃᐅᖕᓇᕐᒥᐅᑕᐅᓚᐅᖅᑐᖅ. / Solomon lived in Qaungnaq. 

ᖃᓄᖅ ᓲᓗᒨᓂ ᐋᓐᓂᕐᓂᖅᐸ? / How did Solomon get hurt? 

•	 ᓲᓗᒨᓂ ᓈᓐᓂᕐᒪᑦ ᓇᔭᖕᒥᓂᒃ ᐱᖖᒍᐊᖃᑎᖃᖅᑐᓂ. ᐅᒃᐱᑲᕐᓂᕐᒪᑦ ᖁᓪᓕᕐᒧᑦ ᐅᒃᑯᓯᖕᒧᓪᓗ. ᑕᓕᖓ 
ᖃᓛᖅᑐᒧᑦ ᑲᐅᔪᕕᓂᖅ. / Solomon tripped while he was playing with his sister. He 
fell toward the qulliq and the cooking pot. His arm landed right in the boiling hot 
water. 
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ᓲᓗᒨᓂ ᓇᒧᑦ ᐃᑲᔪᖅᑕᐅᔭᖅᑐᕐᓂᖅᐸ? / Where did Solomon go to get help? 

•	 ᓲᓗᒨᓂᐅᑉ ᐊᑖᑕᖓᑕ ᐊᖓᔪᐊᑕᓗ ᐋᓐᓂᐊᕕᓕᐊᕈᔾᔭᕕᓂᖓ ᒥᑦᑎᒪᑕᓕᖕᒧᑦ. / Solomon’s 
father and brother took him to the health centre in Pond Inlet. 

ᓲᓗᒨᓂ ᖃᓄᖅ ᐃᓕᑦᑎᓐᓂᖅᐸ? / What did Solomon learn? 

•	 ᓲᓗᒨᓂ ᐃᓕᑦᑎᔪᕕᓂᖅ ᐅᔾᔨᖅᓱᕆᐊᖃᕐᓂᕐᒥᓂᒃ ᖃᓛᖅᑐᖃᖅᑎᓪᓗᒍ. / Solomon learned to 
always be careful around boiling water.

ᖃᓄᖅ ᓲᓗᒨᓂ ᐊᐱᕆᔪᒪᕕᐅᒃ ᐅᓂᒃᑳᑉ ᒥᒃᓵᓄᑦ? / What questions do you want 
to ask Solomon about his story? 

ᖃᓄᖅ ᖃᐅᖕᓇᖅ ᒥᑦᑎᒪᑕᓕᒡᓗ ᐊᔾᔨᒌᖖᒋᓛᒃ? ᓇᓕᐊᒃ ᓄᓇᓕᒃ ᐊᖏᓂᖅᓴᐅᕙ? / 
How are Qaungnaq and Pond Inlet different? Which community is 
bigger? 

4.	 Ask students to share any stories they have about something that happened to 
them.

5.	 Ask students the following questions:

ᐱᒻᒪᕆᐅᕙ ᐅᓂᒃᑳᖃᑎᒌᖃᑦᑕᕐᓂᖅ? ᓱᖕᒪᑦ? / Is it important to share stories? 
Why or why not? 

ᖃᓄᖅ ᐅᓂᒃᑳᖃᑎᒌᖃᑦᑕᕐᓂᖅ ᓄᓇᓕᖕᓄᑦ ᐃᓱᐊᕐᓇᖅᑑᕙ? / How can sharing 
stories make a community healthy? 

Reflection (5 Minutes)

6.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add to the Learned column (for example, sharing stories). Add any 
additional student suggestions to the Still Want to Investigate column.

Extension Activities:

1.	 Have students ask an Elder or someone at home to tell them a story about their 
community or another community they visited. Use ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / 
Handout 7: Question and Answer.

2.	 Have students draw and write about a story from their life. Use ᑐᓐᓂᖅᓴᒐᖅ 2: 
ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write.
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 18: ᖃᓄᕐᓕ ᐅᓂᒃᑳᖃᖅᐳᖓ? / 
Lesson 18: What’s My Story?

Time 45 minutes

Learning Goal Students will examine the cultural significance of Inuit naming practices 
and share their personal name stories. They will explore how naming 
traditions strengthen community bonds and create name plaques to 
honour their identity.

IQ Focus Innuuqatigiitsiarniq: valuing diversity and recognizing each other’s 
rights, needs, and responsibilities.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.

Curriculum 
Connection

Social Studies
1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.S.1, 1.S.3

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore Inuit naming practices.
•	 Actively participate while learning about Inuit naming practices 

by respectfully listening to and sharing stories, listening to guest 
speakers, listening to the story, and having a group discussion. 

•	 Identify understanding the importance of Inuit naming practices 
as a characteristic of a healthy community.

	� Use student work samples to check for understanding.

	� Make note of student suggestions on the KWLS chart.

Materials •	 Book: ᖃᓄᖅ ᐊᑎᖃᖅᐱᑦ? ᐅᖃᓕᒫᒐᖅ ᐃᓄᐃᑦ ᐊᑦᑏᔾᔪᓯᖏᓐᓂᒃ / What 
Is Your Name? �A Book About Inuit Naming Practices by Kukik 
Kusugak, Seth Naullaq Benjamin Arreak, Panigusiq Obed, and 
Dominic Tegeapak Bergsma

•	 White cardstock
•	 Student colouring materials 
•	 KWLS chart

Extension Activity Materials:

•	 ᑐᓐᓂᖅᓴᒐᖅ 18: ᐅᕙᖓ / Handout 18: Uvanga
•	 ᑐᓐᓂᖅᓴᒐᖅ 7: ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and 

Answer (can be found in Lesson 4) 
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Someone’s atiq is their namesake. It is a traditional Inuit practice to name 
children after someone (often one who is deceased). It is commonly believed 
that the child becomes that person. For example, a child may be referred to as 
Anaana (mother) if he or she is named after that person’s mother. Note that 
the names are not gender specific; a boy can be named after a woman, and 
a girl can be named after a man. Students and educators need to know that 
this remains a strong part of Inuit culture despite the missionaries’ efforts 
to forcefully give children Christian names and the government assigning 
identification numbers to Inuit between the 1940s and 1970s, later asking 
Inuit to take on a surname. 

Some students may not have an Inuktut name, so sensitivity is required.

Preparation:

1.	 Cut cardstock into approximately 11” x 4” strips. Fold the strip on the long edge to 
form a tent shape. Make one for each student.

2.	 If you are non-Inuk, ask an Inuk staff member to join your class to share stories 
about their names.

3.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students in a circle on the carpet. Ask students to go 
around the circle and share their names one by one. 

2.	 Tell students they are going to learn about traditional Inuit naming practices.
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Read-Aloud (10 Minutes)

3.	 Read ᖃᓄᖅ ᐊᑎᖃᖅᐱᑦ? ᐅᖃᓕᒫᒐᖅ ᐃᓄᐃᑦ ᐊᑦᑏᔾᔪᓯᖏᓐᓂᒃ / What Is Your Name? A Book 
About Inuit Naming Practices to the class.

Whole-Group Discussion (10 Minutes)

4.	 Ask students the following question:

ᖃᓄᖅ ᐃᓕᑦᑎᓐᓂᖅᐱᑦ ᐃᓄᐃᑦ ᐊᑦᑏᔾᔪᓯᖏᓐᓂᒃ? / What did you learn about 
traditional Inuit naming practices? 

5.	 Share your name and any stories with students. If you are a non-Inuk, ask an Inuk 
staff member to join your class to share about their names too. 

6.	 Ask students to share what they know about their names.

7.	 Have students find their tables and hand out the folded cardstock.

Independent Work (15 Minutes)

8.	 Tell students they will create a name plaque by writing their name on one side and 
drawing anything they know about their name on the other side. When they are 
done, they can keep their plaque at their table spot. 

Reflection (5 Minutes)

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (for example, sharing 
and learning about name stories). Add any additional student suggestions to the Still 
Want to Investigate column.

Consider having students completeᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / 
Handout 8: A Star and a Wish. This will help you understand what has worked 
well for students, what you may want to revisit, or what misunderstandings 
need to be cleared up.

Extension Activities:

1.	 Have students write all the different names they have. For example, their Inuktitut 
name, English name, last name, nickname, or other kinship terms that people may 
call them by. Use ᑐᓐᓂᖅᓴᒐᖅ 18: ᐅᕙᖓ / Handout 18: Uvanga.

2.	 Have students ask someone at home about their name story. Use ᑐᓐᓂᖅᓴᒐᖅ 7: 
ᐊᐱᖅᑯᑎᑦ ᑭᒡᒍᑎᓪᓗ / Handout 7: Question and Answer.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 18: ᐅᕙᖓ

ᐊᒻᒪᓗᑭᓵᑦ ᐊᑐᒃᑭᑦ ᑕᐃᔭᐅᔾᔪᓯᕐᓄᑦ:

ᐊᒻᒪᓗᑭᓵᑦ ᐊᑐᕐᓗᒋᑦ ᐃᕝᕕᖖᒍᐊᓕᐅᕆᑦ ᐊᑦᑎᐊᖑᔾᔪᓯᕐᓂᒡᓗ.

ᐅᕙᖓ



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 18: Uvanga

Use the circles to write all the different names you are called.

Use some circles to draw pictures of yourself or other people you are named after.

Uvanga
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Lesson Title ᐃᓕᓴᐃᔾᔪᑎ 19: ᐊᒃᑐᐊᖃᑎᒌᑦ ᓄᓇᓕᖕᓂ / 
Lesson 19: Connections in My Community

Time 45 minutes

Learning Goal Students will examine how relationships and connections support 
community well-being. They will explore their own role in these 
networks and learn how strong connections build healthy communities.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and 
inclusive.
Piliriqatigiinniq: working together for a common cause.

Curriculum 
Connection

Social Studies
1.C.1, 1.C.2, 1.C.3, 1.C.4, 1.C.5, 1.C.6

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Explore the different connections they have to others in their 
community.

•	 Identify being connected to people in their community as a part of 
a healthy community. 

	� Make note of student suggestions on the KWLS chart.

Materials •	 Book: ᐃᓅᓕᕐᕕᒃᓯᐅᕈᑦ ᕿᓂᖅᑎᑦᑎᓂᖅ / The Birthday Scavenger Hunt 
�by Jenna Bailey-Sirko

•	 Chart paper
•	 Educator markers
•	 Ball of yarn
•	 Balloon
•	 KWLS chart

Extension Activity Materials:

•	 Student writing and colour materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 19: ᐊᒃᑐᐊᖃᑎᒃᑲ / Handout 19: My Connections 
•	 ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᕋᕐᓂᖅ ᑎᑎᖅᑐᒐᕐᓂᕐᓗ / Handout 2: Draw and 

Write (can be found in Lesson 1) 
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If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Prepare chart paper by recreating the web from ᑐᓐᓂᖅᓴᒐᖅ 19: ᐊᒃᑐᐊᖃᑎᒃᑲ / 
Handout 19: My Connections. Write ᐸᐸᑦᓯ / Papatsie in the middle. 

2.	 Inflate the balloon.

3.	 Prepare any extension activity materials you are using.

Steps:

Introduction (5 Minutes)

1.	 Begin the lesson by gathering students on the carpet. Tell students they will listen 
to a story about a birthday party. Ask them to listen for the people who came to the 
birthday party as you read.

Read-Aloud (10 Minutes)

2.	 Read ᐃᓅᓕᕐᕕᒃᓯᐅᕈᑦ ᕿᓂᖅᑎᑦᑎᓂᖅ / The Birthday Scavenger Hunt to the class. 

Whole-Group Discussion (5 Minutes)

3.	 Show students the chart paper and web you prepared. Ask students to name the 
people who came to Papatsie’s birthday party. As students provide answers, record 
each name in a different circle of the web.

•	 ᐸᐸᑦᓯᐅᑉ ᐊᑖᑕᖓ, ᐊᓈᓇᖓ, ᐱᖃᓐᓇᕆᓛᖓᓗ ᐋᔅᓕ, ᐊᔭᖓ ᓯᐅᕌ, ᐱᖃᑎᖓᓗ ᒥᐊᓕ, 
ᐊᖓᖏᑦ, ᐊᔭᖏᓪᓗ ᐱᖃᓐᓇᕆᔭᖏᓪᓗ ᓇᓪᓕᐅᓐᓂᖅᓯᐅᕐᓂᖓᓅᖅᑐᕕᓃᑦ. / Papatsie’s ataata, 
anaana, best friend Ashley, Aunt Sarah, friend Mary, uncles, aunts, and other 
friends came to her birthday party.

4.	 Tell students that we can use this web to see the people Papatsie is connected to 
in her community. People you are connected to can be your family, friends, or other 
community members. 
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Whole-Group Activity (15 Minutes)

5.	 Have students stand in a circle. Ask them to close their eyes and think of someone 
they are connected to. 

6.	 Share who you are connected to while holding the ball of yarn. Toss the ball of yarn 
to a student while holding the tail of the yarn. That student will share their answer, 
hold onto part of the yarn, and toss the ball of yarn to another student to share. 
Repeat the process until everyone in the class has shared and a web has been 
created. Do a second round if there are not many students in the class or if there are 
large holes in the web.

As an alternative to tossing and catching, students can role the ball of yarn to 
each other. 

7.	 Place the balloon on top of the web. See how many times the group can bounce 
the balloon without dropping it. Put the balloon to the side. Have students tug on 
different parts of the yarn to show how strong their web is. Put the yarn to the side. 

Whole-Group Discussion (5 Minutes)

8.	 Ask students the following questions:

ᖃᓄᕐᓕ ᖃᐅᔨᒪᓐᓂᕐᒪᑕ ᐳᕕᒐ ᑲᑕᑐᐃᓐᓇᔾᔮᖏᓐᓂᖓᓂᒃ? / How did we make sure 
the balloon didn’t drop? 

ᖃᓄᐃᓕᒐᔭᕐᓂᕐᒪᑦ ᓴᒃᑯᑕᐅᑐᐃᓐᓇᕐᓂᖅᐸᑦ ᓄᕕᖅᓵᒃᓴᖅ ᐅᕝᕙᓘᓐᓃᑦ 
ᐱᓕᕆᖃᑎᒌᖕᓂᖖᒋᐸᑕ? / What would happen if someone let go of their yarn 
or wasn’t working with the group? 

ᐃᓱᒪᒋᒃᑭᑦ ᐃᓕᑦᑎᖅᑲᐅᔭᓕᒫᕗᑦ ᐃᓱᐊᖅᑐᒥᒃ ᓄᓇᓕᖃᕐᓂᕐᒥᒃ. ᖃᓄᕐᓕ ᓂᒡᔪᒃ 
ᓴᖖᒋᔫᕙ ᓲᕐᓗ ᐃᓱᐊᖅᑐᑎᑐᑦ ᓄᓇᓕᒃᑎᑐᑦ? / Think about everything we have 
learned about a healthy community. How is the strong web like a healthy 
community? 

•	 ᓄᓇᓕᖕᒥᐅᓕᒫ ᐃᑲᔪᖅᑎᒌᖃᑦᑕᕆᐊᓖᑦ, ᐱᓕᕆᖃᑎᒌᓪᓗᑎᒃ, ᐱᔭᒃᓴᖃᕐᓗᑎᒃ ᓲᖃᐃᒻᒪ 
ᓄᓇᓕᒃ ᐊᐅᓚᓂᖃᑦᑎᐊᕋᔭᖖᒋᑦᑐᖅ, ᓲᕐᓗ ᓂᒡᔪᒃᑎᑐᑦ. ᐊᒃᑐᐊᖃᑎᒌᑦᑎᐊᕈᑦᑕ, ᓄᓇᓕᕗᑦ 
ᐃᓱᐊᑦᑎᐊᕐᓂᖅᓴᐅᒐᔭᖅᑐᖅ. / All the members of a community need to help each 
other, work together, and be responsible, or our community can’t work, just like 
our web. The more connected we are, the healthier our community will be.
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Consider having students bounce the balloon with large holes in the web 
or before everyone has shared. Then try again when connections are made. 
Highlight the importance of having many connections and having everyone 
feel connected for the balloon to bounce properly.

Reflection (5 Minutes)

9.	 Refer to the guiding question on the KWLS chart: What makes a healthy 
community? Add student suggestions to the Learned column (for example, feeling 
connected to others). Add any additional student suggestions to the Still Want to 
Investigate column.

Extension Activities:

1.	 Have students explore the people they feel connected to by creating a web of their 
own. Use ᑐᓐᓂᖅᓴᒐᖅ 19: ᐊᒃᑐᐊᖃᑎᒃᑲ / Handout 19: My Connections. 

2.	 Have students write and draw about how it feels to be connected to someone. Use 
ᑐᓐᓂᖅᓴᒐᖅ 2: ᑎᑎᖅᑐᒐᕐᓂᖅ ᑎᑎᕋᕐᓂᕐᓗ / Handout 2: Draw and Write. 

3.	 Have students make a necklace showing their connection to others by writing names 
of people they are connected to on strips of paper and folding and gluing the paper 
into chain links.



ᐊᑎᖅ: ____________________________________________________

ᖁᑦᑎᖕᓂᓕᒃ 1: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ

ᑐᓐᓂᖅᓴᒐᖅ 19: ᐊᒃᑐᐊᖃᑎᒃᑲ

ᐊᑎᓕᐅᕆᑦ ᐊᒻᒪᓗᑭᓵᑉ ᕿᑎᐊᒍᑦ. ᐊᓯᖏᑦ ᐊᒻᒪᓗᑭᓵᑦ ᐊᑎᓕᐅᕐᕕᒋᒃᑭᑦ ᑎᑎᖅᑐᒐᕐᕕᒋᓗᒋᓪᓘᓐᓃᑦ 
ᐃᓄᖕᓂᒃ ᐊᒃᑐᐊᖃᑎᒋᔭᕐᓂᒃ.



Name: _ __________________________________________________

Grade 1: My Healthy Community

Handout 19: My Connections 

Write your name in the centre circle. Fill in the other circles with names or drawings 
of people you are connected to. 
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Lesson Title ᐃᓕᓴᐃᔾᔪᑦ 20: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ / 
Lesson 20: My Healthy Community

Time 45 minutes

Learning Goal Students will review what they have learned about a healthy community. 
They will create a puzzle showing different ways their community is 
healthy. 

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for 
people.
Aajiiqatigiinniq: decision-making through discussion and consensus.
Pilimmaksarniq: development of skills through observation, mentoring, 
practice, and effort.

Curriculum 
Connection

Social Studies
This activity is an opportunity to review all Learning Outcomes explored 
in this unit.

Assessment 
Opportunities

	� Take anecdotal notes of students’ abilities to:

•	 Share ideas about what makes a healthy community.
	� Use Handout 21: My Healthy Community Puzzle Rubric to assess 

student work samples.

	� Use the student reflection sheet to check for understanding.

Materials •	 Chart paper
•	 Educator markers
•	 KWLS chart
•	 Student writing and colouring materials
•	 ᑐᓐᓂᖅᓴᒐᖅ 20: ᓄᓇᓕᒐ ᐃᓱᐊᖅᑐᖅ ᐋᖅᑭᒃᓱᒐᖅ / Handout 20: My 

Healthy Community Puzzle 
•	 Handout 21: My Healthy Community Puzzle Rubric 
•	 ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / Handout 8: A Star and a 

Wish (can be found in Lesson 5)
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Invite Elders or community members into your classroom for tea and 
bannock. Students can share their puzzles and talk about what makes a 
healthy community.

If students participated in extension activities in the previous lesson, ask them 
to share what they discussed or created before you begin today’s lesson.

Preparation:

1.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 20: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ ᐋᖅᑭᒃᓱᒐᖅ / Handout 20: 
My Healthy Community Puzzle and Handout 21: My Healthy Community Puzzle 
Rubric.

2.	 Photocopy a class set of ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᓂᕆᐅᖕᓂᕐᓗ / Handout 8: A Star 
and a Wish if you will be using it.

Steps:

Introduction (15 Minutes)

1.	 Gather students on the carpet and tell them they will be doing a final task for this 
unit. It will be one way to show what they learned.

2.	 Show students the KWLS chart. Read the ideas in the Learned column and discuss. 
Compare the Learned column to the Know column.

3.	 Allow time for students to read and add to the Still Want to Investigate column.

4.	 Distribute ᑐᓐᓂᖅᓴᒐᖅ 20: ᐃᓱᐊᖅᑐᖅ ᓄᓇᓕᒐ ᐋᖅᑭᒃᓱᒐᖅ / Handout 20: My Healthy 
Community Puzzle. Tell students they will be drawing one picture on each of the 
puzzle pieces. Each picture will represent one way they think their community is 
healthy.

5.	 Allow students to use the KWLS chart and any work they completed throughout the 
unit to help them create their puzzle.
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Independent Work (15 Minutes)

6.	 Have students find their tables and work on their puzzles. Help students cut out their 
puzzle pieces once they finish drawing.

Consider gluing the My Healthy Community Puzzle template to a piece of 
construction paper before cutting it out. 

Whole-Group Activity (15 Minutes)

7.	 Allow time for students to share their puzzles with others to celebrate everyone’s 
ideas. Ask students to put their puzzle together for you while explaining what they 
chose to draw for each piece.

Consider having students complete ᑐᓐᓂᖅᓴᒐᖅ 8: ᐅᓪᓗᕆᐊᖅ ᐊᑭᓱᖕᓂᕐᓗ / 
Handout 8: A Star and a Wish. This will help you understand what has worked 
well for students and what misunderstandings need to be cleared up.

Extension Activities:

1.	 Ask an educator of a different grade to have their students visit your class. Your 
students can share their puzzles and ask older students what they think a healthy 
community means. 
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Handout 21: My Healthy Community Puzzle Rubric

Student Name: _____________________________________________  Date: _________________________

Developed

	� The student identifies five or six characteristics of a healthy community 
independently or with minimal support.

	� The student discusses examples of characteristics of a healthy 
community learned throughout the unit with little to no prompting.

	� The student uses appropriate illustrations or words to communicate 
their ideas.

Developing

	� The student identifies less than five characteristics of a healthy 
community or requires direct support to do so. 

	� The student requires support to recall examples of characteristics of a 
healthy community learned throughout the unit.

	� The student uses some appropriate illustrations or words to 
communicate their ideas.

Needs 
Support

	� The student cannot identify characteristics of a healthy community or 
requires direct and sustained support to do so.

	� The student cannot recall examples of characteristics of a healthy 
community learned throughout the unit. 

	� The student does not use appropriate illustrations or words to 
communicate their ideas.

Additional Notes
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