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Introduction to the Qikiqtani Truth Commission
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QIKIQTANI
TRUTH COM MISSION

—

The Qikigtani Truth Commission (QTC) was established and funded by the Qikigtani Inuit
Association (QIA) in October 2007 and is the first Inuit-led and -funded commission in

the country. Committed to unearthing and spreading the truth of the history of the eastern
Arctic, the QTC gathered oral histories and personal accounts informed by in-depth, rich,
and historically accurate Inuit perspectives. The work details the colonial practices and
policies that were imposed by the Government of Canada on Inuit in the Qikigtaaluk region
between 1950 and 1975. These practices permanently altered Inuit ways of life and included
forced relocation, family separation, and the killing of gimmiit (sled dogs).! In 2010, the
commission’s work concluded, and the QIA board of directors accepted Justice James
Igloliorte’'s recommendations for action and final report, Achieving Saimaqatigiingniq.?

It is important to understand that for many years, the Canadian government rejected Inuit
calls for an inquiry into the unjust colonial policies and practices forced upon them.

In 2000, the QIA and the Makivik Corporation of Nunavik requested that an inquiry be
launched into the killing of gimmiit between 1950 and 1975.2 This inquiry was denied. In
March of 2005, the Commons Standing Committee on Aboriginal Affairs and Northern
Development called for the federal government to inquire into the alleged Inuit gimmig
slaughter.* The Royal Canadian Mounted Police (RCMP) were then directed by the Canadian
government to investigate these allegations. The RCMP produced a report that contradicted
and rejected Inuit accounts of this history.® In response to the report and after years of the
truth being suppressed, the QIA established and funded the QTC.

1 “Campaigns and Advocacy,” Qikigtani Inuit Association, accessed February 23, 2024, https://www.gia.ca/what-we-do/campaigns/.
2 "QTC Final Report: Achieving Saimagatigiingniqg,” Qikigtani Inuit Association, accessed March 17, 2025.
https://www.qtcommission.ca/en/reports/qtc-final-report-achieving-saimaqgatigiingniq

3 “The Commission,” Qikigtani Truth Commission, accessed February 23, 2024, https://www.qtcommission.ca/en/about-us/the-com-
mission.

4 Qikigtani Truth Commission, “The Commission.”

5 Qikigtani Inuit Association, “Campaigns and Advocacy.”
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Why Was This Resource Developed?
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The goal of this resource is to support Nunavut educators in incorporating QTC content
directly into classroom learning. The resource is grounded in Inuit perspectives and will
help students build strong and developmentally appropriate understandings of what has
happened to communities in Nunavut over the last eight decades.

This resource covers several of the social studies Learning Outcomes outlined in the made-
in-Nunavut curriculum. As such, this resource can be used throughout the year and will be
an essential tool for implementing the Social Studies Curriculum. It also provides educators
with opportunities to make cross-curricular connections to other subject areas, such as

the Inuktut Language Arts 15t Language, English Language Arts 1°t Language, Science,

and Physical Education, Health, and Wellness curricula. This will ensure that it is easy for
educators to implement the QTC's work in their everyday program.

By using this resource, elementary students will gain a wealth of knowledge about
their community, their rights and responsibilities, and how the past shaped what their
community looks like today. This understanding will serve as a foundation to help
contextualize the challenging subject matter of their community's history as they are
introduced to it in later grades.

For middle and high school students, this resource will serve as a tool that will help facilitate
their participation in an empowered and informed learning of their history, highlighting their
ability to become advocates for social and cultural equity.
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Connections to Inuit Qaujimajatuqangit

Social studies is a particularly rich subject area for teaching Inuit Qaujimajatuqangit (IQ)
because of its broad and multidisciplinary nature. Although IQ has been organized into eight
principles, its holistic nature must always be kept in mind. The principles would not be necessary
in a traditional Inuit pedagogy; however, they are necessary in the structure of the current
curriculum. The Social Studies Curriculum has been organized into three strands: Community;,
Stories, and The Land. Each of these strands connects clearly with specific IQ principles.

Community: inuuqatigiitsiarniq (people living well together). This principle is the
foundation of the Major Understanding of this strand. Inuugatigiitsiarniq involves
valuing diversity and recognizing one another’s rights, needs, and responsibilities.

= Stories: pilimmaksarniq (developing skills through observation, mentoring, practice,
and effort). Stories have always been the means of transferring knowledge and
wisdom to others, especially between generations.

The Land: avatittinnik kamatsiarniq (taking care of the environment). The purpose
of this strand is based entirely on this IQ principle. The land will take care of you if
you take care of it.

The other five principles are integrated throughout the curriculum and have important
roles during different parts of the learning process. Piliriqatigiinniq, for example, plays a
strong role in collaborative inquiry outcomes. The Community strand also has very strong
connections to aajiigatigiinniq (consensus building and decision-making through the
governance field of learning), pijitsirniq (serving through responsibilities and leadership
aspects), and tunnganarniq (being welcoming and open to building a healthy community).
Qanuqtuurniqg (innovative solution seeking) can be applied everywhere.

Please be aware that the IQ principles that connect most organically in each lesson
have been identified; however, other principles are also present.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 5
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Connections to Inuuqatigiit: The Curriculum from
the Inuit Perspective

Inuuqatigiit: The Curriculum from the Inuit Perspective was
developed in 1996 by the Northwest Territories Department of
Education, Culture and Employment for Kindergarten to Grade
12. It was the first curriculum of its kind and served as a map for
future curricular development. It continues to be an important
part of Nunavut's approved curriculum, as it contains critical
Learning Outcomes developed by many Inuit Elders. It can be
viewed as a key step toward Inuit empowerment. The goal of
helping children understand the significance of maintaining a
healthy community is central to Inuuqatigiit. Ultimately, the goal
of maintaining a healthy community serves as a cornerstone for
the resource in its entirety. The connections between the lessons

and objectives of Inuugatigiit are too numerous to include in this document, but educators
are advised to read through the resource prior to teaching this unit.
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Trauma-Informed Teaching

This teaching guide supports educators in teaching about Inuit experiences in Canada
since the 1950s with Nunavummiut students. In an age-appropriate manner, it addresses
important and sensitive topics, including forced relocation, gimmiq slaughter, and the
short- and long-term impacts of government policies on Inuit communities.

A trauma-informed approach is essential as the content requires a responsive and
thoughtful approach to teach these difficult and important subjects.

PALLE ANONCD/LoSTO-DP/PLoo AchAgSe?
What Is Trauma-Informed Teaching?

Trauma is a complex response to difficult, distressing, or harmful events that can affect
feelings, behaviour, and ability. It impacts those who have experienced a distressing event
directly and those affected by distressing events endured by someone else, such as family
members.

Trauma-informed teaching recognizes and responds to trauma’s impacts on student
learning and well-being. Educators create safe and supportive learning environments where
students feel valued and understood. They approach difficult topics with cultural sensitivity
and deliver lessons with care, accuracy, and respect.

This approach builds trust and emotional safety while supporting student strength and
avoiding retraumatization. Educators recognize signs of trauma and respond with

empathy and appropriate interventions. By acknowledging the impact of historical and
intergenerational trauma, they support students’ emotional well-being and help them
connect to content in ways that honour the strength of Inuit communities and their ongoing
healing journey.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 7



At its core, trauma-informed teaching prioritizes responsive education, compassion,
relationship-building, and a deep respect for diverse cultures, traditions, and ways of
knowing.

Sbos® qIPeaSL LS ANPNCP/LoST-DP/PLoo Acnost
The Importance of Trauma-Informed Teaching in Nunavut

Trauma-informed teaching helps educators understand the impacts that colonization,
forced relocations, and other events had on collective and intergenerational trauma in Inuit
communities. This approach is crucial in Nunavut, where Inuit students comprise most of
the population.

For decades, residential schools were one of many tools used to disempower Inuit. The
residential school system disrupted traditional knowledge transmission and erased
languages, cultures, and identities. This trauma continues to impact Inuit communities
across generations. Educators must understand the complex relationship between Inuit
and formal schooling, including its structure and expectations. To practise trauma-informed
teaching effectively, be aware of colonization's lasting effects and the challenges Inuit
students face both in and outside the classroom. Learning spaces are only as successful as
they are reflective, responsive, and supportive of students’ unique experiences.

A Note for Educators New to the North:

Educators new to the North need to approach teaching Inuit history with
cultural humility and sensitivity. Understanding Nunavut’s unique context
is essential, as students’ experiences often differ significantly from those of
students in other parts of Canada.

Prioritize listening, learning, and adapting your teaching to respect Inuit
traditions, values, and ways of knowing. A supportive and trauma-informed
environment enables open and empathetic dialogue that acknowledges
community challenges and honours Inuit resilience and strength. Collaborate
with local knowledge keepers and Elders to ensure lessons are accurate,
meaningful, and culturally relevant.
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How to Apply the Trauma-Informed Approach

A trauma-informed approach creates a safe, supportive, and inclusive environment for
all students, particularly those affected by trauma. These practices help ensure teaching
remains effective and supportive and fosters continuous reflection and growth.

Before teaching:

Familiarize yourself with Inuit culture, language, and history in Nunavut.
Consider exploring the following websites:

- Inuit Qaujimajatugangit (www.nirb.ca/inuit-gaujimajatugangit)

- The Qikigtani Inuit Association (www.gia.ca)

- The Kitikmeot Inuit Association (Www:.kitia.ca)

- The Kivallig Inuit Association (www.kivalliginuit.ca)

- Isuma TV (www.isuma.tv/)

- Inuktut Tusaalanga (www.tusaalanga.ca/)

- Videos about Inuit culture on the National Film Board of Canada (www.nfb.ca)

Engage in ongoing research about Inuit experiences of colonization.
Consider reading the following resources:

- QTC Final Report: Achieving Saimaqatigiingniq by the Qikigtani Inuit Association
- ADJPNAT®: AAC Ao <N N~/ LE / Making a Whole Person: Traditional
Inuit Education by Monica Ittusardjuat

Recognize signs of trauma in students. Withdrawal, difficulty concentrating, or
sudden outbursts can all be signs of trauma. Offer emotional support to students in
need, a safe physical space, or access to school or community resources.

Reflect. Be prepared to encounter difficult feelings from your students and yourself,
particularly if you are not Inuit. Ensure you acknowledge these feelings.

Attend community events. Engaging with the community can help build trust with
your students.

= Familiarize yourself with support resources for Nunavummiut.
Consider exploring the following resources:

- Isaksimagit Inuusirmi Katujjigatigiit Embrace Life Council (www.inuusig.com)
- Representative for Children and Youth (www.rcynu.ca/)
- Department of Family Services (www.gov.nu.ca/en/department-family-services)

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 9



During teaching:

Acknowledge you don't have all the answers and you are learning together.
By learning and teaching Inuit history and experiences, you are participating in the
reconciliation process.

Be mindful of triggers to prevent retraumatization.

- Show empathy and recognize that students’ behaviours may be linked to
trauma.

- Modify or pause activities if they trigger any students. Allow students time to
process their emotions and end the activity if needed.

- Avoid language, actions, or situations that may trigger traumatic memories.

Create a safe environment. Ensure the classroom is a safe and welcoming space
where students feel comfortable expressing themselves.

- Build strong relationships. Get to know each student individually. Emphasize
trust, consistency, and positive interactions.

- Provide consistent routines and structure. The classroom should be
predictable and stable for students. For example, start every lesson with a
check-in or group discussion.

- Set clear expectations that prioritize respect and kindness. Have students
create rules for respectful sharing and listening. Students will feel in control and
safe while learning and sharing.

- Encourage open communication. Facilitate open, honest, and judgement-free
group discussions. Use check-in questions at the beginning or end of each day
to anchor your lessons.

- Normalize emotions. Reinforce that it's okay for students to feel a range of
emotions during and after the lessons.

- Model emotional regulation. Show students how to self-regulate and manage
difficult emotions using techniques like deep breathing, counting down, and
movement breaks.

- Build resilience. Develop student confidence and coping strategies by building
a tool box they can access for support.

- Create quiet spaces. Provide a calm and quiet space for students to go when
they face a difficult emotion or need a break so they can safely self-regulate.

- Use positive reinforcement. Celebrate student effort and sharing, acknowledge
participation, and highlight thoughtful contributions.

Read the Creating an Inclusive Learning Environment section for additional

ideas on creating a safe and welcoming classroom environment.

)
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Offer emotional support. If any students appear particularly affected by a lesson,
check in with them individually and recommend they meet privately with you, a
trusted school counsellor, or an Elder to process their feelings.

Maintain confidentiality. Respect students' privacy by keeping any discussions
about their emotional or behavioural responses confidential, unless there is a need
to involve parents or professionals.

Connect with support resources. Connect students with school counsellors, Elders,
or mental health professionals trained to offer trauma support.

After teaching:

Connect with support networks. Consult counsellors, Elders, and community
support services for advice and guidance on how to address student needs or
challenging situations that arise during the lesson.

Foster healing. Include self-regulation activities, such as mindfulness exercises,
storytelling, and art, in your teaching to help students express and process their
emotions.

Encourage reflection. Provide opportunities for students to reflect on the lesson
and share how it made them feel. This can be done through journaling, group
discussions, or one-on-one conversations.

Self-reflect. Reflect on how you felt during the lesson, how students responded,
and whether any content may have been triggering.

Adapt teaching accordingly. Use student feedback and your own reflections

to identify better approaches and adjust upcoming lessons accordingly. Revisit
content to identify any potential triggers that might have been overlooked, and plan
alternative ways to approach these topics in the future.

Practise self-care. Recharge after emotionally intense teaching through activities
like walking or connecting with family, friends, and fellow educators. Set boundaries
and practise self-compassion so you can provide the best care for yourself and your
students.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 11
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Creating an Inclusive Learning Environment
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Students learn and express themselves in different ways. To create an inclusive learning
environment that engages all students, educators must understand each student’s learning
preferences, strengths, and areas of growth. By incorporating different instructional
strategies, educators can gather more comprehensive information about student learning
and use it to inform their continued instruction. Acknowledging and accommodating
differences in how young people learn maximizes their learning potential and ensures every
student has equal access to education.

Incorporating traditional Inuit knowledge and language into the classroom makes lessons
more meaningful and affirms students’ identities. When students feel empowered to
express themselves comfortably, they are more likely to actively participate in class activities,
express their ideas freely, and take ownership of their learning process.

The better that educators know their students’ learning preferences, interests, and goals,
as well as their socio-economic, familial, personal, and community contexts, the better that
they can create an inclusive learning environment.

)
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Before teaching, ask yourself questions like:

Does this activity give every student an opportunity to succeed?

How can I design this lesson to accommodate every learning style?

= Can my students see themselves in the texts and resources?

= Are there opportunities to engage with various ways of being and knowing?

»  Does my language carry any assumptions?

Responding to students’ unique needs and identities restores their agency and ownership
over the learning process and ultimately facilitates a learning space designed by and for
students. Below are a few strategies to support the development of healthy classroom
communities where students feel seen, safe, and supported.

Strategy

Plan for
meaningful
community
engagement.

What Does This Look Like in the Classroom?

Invite guest speakers to your classroom to share their
knowledge.

Celebrate progress by allowing students to apply what they
have learned in the community, like organizing a community
cleanup, presenting work to a school leader or other
community member, or visiting Elders.

Engage families and parents whenever possible.

Incorporate Inuit traditions and stories into the classroom.
This could include playing Inuit games or doing crafts, like
sewing or beadwork, with members of the community.

Encourage land-based learning whenever possible by taking
students outside on a community walk or arranging for a
guest to accompany you to lead an activity.

Encourage students to share what they know and what they
are learning in school with the adults or Elders in their lives.
They can get varying perspectives by telling others what they
have learned, asking questions, and asking others if they have
had similar experiences.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective
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Facilitate open
discussions
around why
students are
learning what

they are learning.

Encourage students to ask questions about the content they
are learning. Model asking open-ended questions that allow
for discussion and extended learning. For example, “What
would happen if ?" "Why is it important that we
learn about the past?”; “How did this event change what our
community looks like today?”; “How can we use what we
know to help others?”

When reading stories or looking at photos, encourage
students to make connections between the text and their
personal lives and communities. This way, students can see
themselves reflected in their learning, which will enhance
understanding.

Help students think about what they know, what they have
learned, and what they still want to know by using student
reflection sheets.

Encourage inquiry- and interest-based learning by allowing
students to direct the flow of lessons. If students are
interested in a particular area in the unit, spend more time
developing ideas, researching, and exploring the topic. For
example, visit the library or computer lab as a class, engage
with community members, or provide opportunities to learn
on the land.

Provide students
with the
opportunity to
demonstrate
understanding in
a variety of ways.

If a student is developing fine motor skills, ask them to tell you
what they know during a writing task as you scribe for them.

If a student is developing written skills, ask them to draw and
label instead of writing a full sentence.

If a student expresses themselves more confidently
one-on-one, put them in a small group or conference with
them instead of asking them to share in a large group.

Plan for hands-on or kinesthetic activities that help students
demonstrate their understanding of a concept. For example,
gross motor games, collecting berries, using modelling or
building materials like plasticine or playdough, and so on.

If a student requires longer processing time, allow additional
time for activities.

Allow students to choose how to best show their learning by
providing options for expression, such as songs, games, art,
presentations, and projects.

[
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Use visual
supports.

Keep anchor charts, pictures, posters, success criteria, maps,
or written instructions in a visible place for students to refer to
easily.

Use a variety of books, videos, and photos to enhance student
understanding. If possible, create a designated space where
materials are available to students, like in your class library or
social studies materials area.

Use culturally relevant visuals or vocabulary walls around
the classroom to promote the development of Inuktitut and
English vocabulary.

Incorporate
various learning
approaches.

For visual learners, use photos, storybooks, manipulatives, and
charts.

For auditory learners, engage in class discussions and play
songs and videos.

For kinesthetic learners, include hands-on activities that allow
them to move around the classroom, such as group games,
learning outdoors, or activities.

Provide choice when it comes to assignments and flexibility
when assessing.

Set up learning centres based on different topics to promote
inquiry and exploration.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective
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Grade 1: My Healthy Community
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The Goal of This Resource

The goal of this resource is to help build a positive foundation for understanding what a
healthy community looks like. Students will learn about the different features of a healthy
community and preview parts of their history in an age-appropriate way. This will build their

capacity to contextualize and learn difficult parts of their history and the history of Nunavut
as they age.

While engaging in rich tasks informed by IQ, Inuit culture, and QTC content, students will:

Build a connection to their community, the land, and themselves.
Explore how community is built on respect, responsibility, tradition, and belonging.

Develop an understanding of the people, places, stories, and land that make their
community unique by exploring their past and present.

*  Explore community responsibilities and learn how their history has shaped how
their community looks today.

Inuktut is foundational to student identity and culture, making it essential to
prioritize the language throughout all aspects of instruction. Educators should

actively incorporate Inuktut terminology, concepts, and ways of knowing
in these lessons, recognizing that language preservation strengthens both
academic learning and cultural continuity for Nunavut students.
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How to Use This Resource

The Grade 1 unit, My Healthy Community, includes 20 lesson plans with accompanying
support materials and a culminating task. This resource can be used to explore the My
Community Learning Context from the made-in-Nunavut Social Studies Curriculum and
includes Learning Outcomes from the Community, Stories, and The Land strands. There are
opportunities for cross-curricular connections to the Inuktut Language Arts 1t Language,
English Language Arts 15t Language; Physical Education, Health, and Wellness; and Science

Curricula. Lessons include books, videos, and photos that prompt engaging discussions and
activities. The estimated instructional time is approximately 20 hours.

Students will develop foundational knowledge to answer several guiding questions from the
Social Studies Curriculum. The guiding questions that students will focus on are:

*  What makes a healthy community?
How can I participate in and contribute to my community?
What are the stories of my community, past and present?

How can our actions affect relationships with the land?

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 17
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Parent/Guardian Communication: Preparing for sensitive
content and supporting home-school discussions

The following page contains a template letter to send to parents and guardians before
beginning your social studies unit.

This letter:

Tells families what their children are learning at school and helps prepare them for
questions their children might ask

Shares tips on how parents/guardians can support learning at home

)
(@0, >rc pacnaPsanoc ApqIIC pastbNfrEsIC
18 ‘ FOOTPRINTS THROUGH THE PAST TO A HEALTHY COMMUNITY



<4D*CPa*De* Ao

Coa DAL D OMAYAY® PILAS IAFINTRBH<E LPDCP>a *Da* Ac>*Da*
DB>I>PLYe Acto<PN >0 AsrenoT. Crd<>BLY>N A*AYa DA*an<IbLC Ac b o
<DFCBrLYG AsP™ o

<LARPNPJALS D>bLY ~o-b* N ¢ Coda™L ANNe*o®, AL*a. Av=a *>NC:

e o™bbA%a*HNC
o DbBDP/noMc APAM7NS CNPY*a®*C 0" Ab*an 7" 0% Ac™ o= 5%¢¢
o  AbI®/Pa*D*’P> LN

o  Ab¥®PPea®DC D>d<, LY DI D> AD>V¥a * D b LL®, 1-800-265-3333
>becJLJAC.



<LUNEbAY YIS /ALY YIS,

ALC YLD I BBP>NIL-DONE POMPAC Ao o*C* Lot AdPeno [ bod NIt I*
ovacl. AaldPro <Ir*Do, Acto<I*N< Ac*o<o<LC nac*To* - bo® <> obL S,
bo® oa by > NP L*LE, Ac>*Dot . Ca PO LAY AT<I* > Acsa<I*No*
Acca<1*N<MC pa T AcP>*Do* <L PP*Co A Plerdo<I®NE ao’Ly Mo N>\ o°
IS B

C<o, PI*L¢ Cda *o<I*D >do*L:
o bo® boANIa*<C pa *bNC
o AYSNC pac™ o
o <ID%*LNC a5 D>otbny D>V ba *bN oC
o boANCP>Y ST ID*LY M C

Ac®d>LE oC*bC D>B>IBPL 5N Acto<I*Cla* Ac™0°. Ctdo-*L DV*NNa P DJC
D> <OMMA®YLYoF Ao *<C.

>da*L <D 5N Abv®YPa >N PIOL*AC Acca<*c*La*:
o Ca*™MIl Db Ja®*N-o°
o AR NP> 5AHDY ot PAM S Ao <I®bD>L ¢
o Dbl 5N Achardde <DLy Yoo ba *bNY o
o AYN gt D>BD>PBI NS pa PbNMCN<IPa d-5NC
o ABCHNNOd oarg DobDN-c<od AcP>*Da*
o DbclSAr<Hd vac?eat AN b A% Yo' >
o AcDP<' Y par o Acn<Uvo <'L boAcP>c o

DAPRSE AcBN<Lon S PILPAT Aca<Lanb Lo APAIAPAS PILAS IAFIN BT <
DBLYB>CDYA by o Acra<Ta°T, b>rN o <I*<NIS Aca<I*NNN<d->C oa >
> * NG, ABIRNMLSC, Ab¥P=a *>J¢ 5C*ba* ALLn o A7NDTC >bLY>N%bSe<IGEC.

sdyeal™® Ab¥®PSabGAC PO ULPAC Acco<an*La®. IACINENDBRAS AFL_>JNBRA _5>aC
Acea<I*CD>NC [ o, D>H>NY D>V *>JC,

DQM‘L%D%,

AKArD< NP> C™M

AhAN <LI*H L C <IND>*C™L
AbY®Z*eND><



SENSITIVE CONTENT

This information prepares you for conversations your child may initiate about sensitive historical topics
from their social studies unit. These discussions may trigger emotional responses in families with
personal connections to these historical experiences.

If you find yourself experiencing distress while engaging with this material, please consider:

e Taking a break before continuing
e Discussing your feelings with a trusted friend or family member
® Reaching out for support

For additional support, the Kamatsiaqgtut Helpline is available 24/7 at 1-800-265-3333 for anyone
needing to talk.



Dear Parent/Guardian,

We're excited to tell you about your child’s upcoming social studies unit: My Healthy Community. In the
coming weeks, students will learn about their community—how it functions, how to be a respectful
member, and key aspects of its history. This unit will prepare students for learning about difficult parts
of Nunavut’s history, such as forced relocations, and the Qikigtani Truth Commission’s findings in later
grades.

In this unit, your children will explore:
e What makes a healthy community
e Their responsibility within the community
e Past and present stories of their community
e How their actions affect the land

It’s natural for children to want to discuss what they’ve learned at school with you. We are sharing this
information so you can be prepared for questions or conversations your child might bring up.

Ways you can support your child’s learning:
e Create a safe space for conversations
Ask them about their day and what they learned
Share family and community stories with them
Talk about their role in building a healthy community
Walk around your community and talk about its history and important landmarks
Read stories about your community and culture together
Participate in community activities and events

We value your involvement in your child’s education. If you feel your child asked questions that should
be discussed in the classroom, please let us know so we can provide the best education for Nunavut’s

future leaders. Together, we can help children learn about these important topics and have respectful

conversations.

Thank you for supporting your child’s education. If you have any questions or concerns about what is
being taught, please don’t hesitate to reach out.

Sincerely,

Teacher signature(s)
Principal signature(s)
Support staff signatures (s)



DSbPr/codCE
Key Words

The following definitions and examples
are intended to help educators use this
teaching guide.

Amaugq: the Inuktut word for great-
grandmother or great-grandfather.

Anaana: the Inuktut word for mother.

Anaanatsiaq: the Inuktut word for
grandmother. Note: Some dialects use
the word ningiug for grandmother.

Anecdotal notes: a written record of
educator observations of student
learning. Notes are most useful when
dated, specific, objective, and related to
defined criteria. Anecdotal notes should
be used to inform assessment.

Ataata: the Inuktut word for father.

Ataatatsiaq: the Inuktut word for
grandfather. Note: Some dialects use the
term ittuq for grandfather.

Atiqg: An atig (namesake) is part of Inuit
naming culture. Children receive their
atig or soul name, which creates an
important connection between the child
and the person they are named after.

It is believed that the child displays
characteristics of their namesake after it
is chosen for them.

Chart paper: large size paper primarily
used by educators to document student
ideas, collaboratively brainstorm, or
create anchor charts or examples.
Typically displayed on an easel,
whiteboard, or wall at the front of the
classroom where students gather.

Community: a group of people living or
working together that share something
in common.

Elbow partner: someone sitting close to
you who you can easily share with.

Elders: In Inuit society, the term Elder
refers to a person who holds a position
of respect and authority within the
community due to their age, wisdom,
experience, and cultural knowledge.
Elders play a crucial role in preserving and
transmitting traditional knowledge, values,
and practices to younger generations.
They often serve as advisors, teachers,
and mediators in resolving conflicts
and making important decisions for
the community. Inuit Elders are highly
esteemed for their wisdom, leadership,
and contributions to the preservation
of their culture and way of life. The term
senior can also be used to describe an
Elder, especially in non-Inuit settings.

Formative assessment: Formative
assessment is performed before and
during learning. This type of assessment
checks for prior understandings, provides
opportunities for student reflection while
learning, and helps educators plan and
direct focus based on student interests
and understanding.

Inuit Perspectives: the way Inuit sees or
think about something and influenced
by their own experiences, beliefs, and
background. People can have different
perspectives on the same situation
because they might look at it differently.
Understanding different perspectives
helps us see things from others' points
of view and learn more about the world
around us.
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Inuuqatigiit: Inuuqatigiit can mean
somewhat different things, depending
on how it is used. In Inuuqgatigiit: The
Curriculum from the Inuit Perspective,
Inuuqgatigiit means “Inuit to Inuit, people
to people, or family to family.” In this
resource, it could mean community and
implies unity between people.

Inuktut: all Inuit language dialects
spoken in Inuit Nunangat. Inuktitut and
Inuinnaqgtun are the two main dialects of
Inuktut spoken in Nunavut.

Inuit Qaujimajatuqangit: Inuit societal
values that guide all aspects of social
living.

Kamiik: traditional boots made of animal
skin and fur.

Knowledge keepers: a person, place, or
thing that people can learn from.

KWLS chart: a tool that provides structure
when learning and organizing new
information. The Know column contains
prior knowledge that students share
when starting a unit. The Want to
Know column contains questions that
students share while working through
a unit. You can use this information to
guide additional lessons and check for
understanding. The Learned column
contains knowledge that students gained
from the activities during a unit. The Still
Want to Investigate column contains
ideas or questions that students want
to explore after a unit is over. The KWLS
chart should be referred to and updated
at several points throughout a unit.

Natsiq: the Inuktut word for a ringed seal.
The plural form is natsiit.

Qikiqtaaluk: the Inuktut name for Baffin
Island.

Qilalugaq: the Inuktut word for beluga.
The plural form is qgilalukkat.

[

Qimmigq: the Inuktut word for dog. The
plural form is gimmiit.

Qullig: a lamp that holds cultural, practical,
and symbolic significance. It is typically
made from stone, soapstone, metal, or
other heat-resistant materials and lit
using oils or animal fats. Long ago, it
was used for light, warmth, cooking, and
drying skins. Today, it can be used in
ceremonies and important meetings or
while camping. The qullig is an essential
tool for providing light and heat in the
harsh Arctic environment and serves as
a source of warmth and illumination in
homes and communal spaces.

Retraumatization: occurs when someone
is reminded of past trauma and
experiences the same intense emotions
they felt during the original event. In
a classroom, certain words, activities,
images, or interactions can cause
retraumatization.

Summative assessment: assessment that
is performed after learning has occurred.
This type of assessment is evaluative.

Taqqut: the stick used to shape the wick
and control the flame of a qullig.

Traditional wayfinding skills: techniques
used by Inuit to navigate prior to the
introduction of non-Inuit technology.

Trauma: a complex response to a difficult,
distressing, or harmful event that
can have lasting effects on feelings,
behaviour, and ability to learn. Trauma
can be carried by those who have
experienced a distressing event directly
and by those who have experienced the
impacts of a distressing event endured
by someone else, like a family member.

(@@, >ic pacnarsanot ApqIIC oasEbNvEse
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Trauma-informed teaching: a teaching
approach where educators consider
difficult or harmful events students
may have endured and how these
experiences may affect students. This
approach fosters a caring and predictable
classroom. Educators using this approach
build trust with their students, help them
manage their emotions, and ensure that
learning happens in a safe and secure
environment.

Trigger: a word, sound, image, or situation
that reminds someone of a difficult or
distressing experience. This reminder
can cause strong emotions, stress, or
reactions that may make it hard for a
student to focus or feel safe.

Unikkaaqtuat: Inuit founding legends or
traditional stories.

Uvanga: the Inuktut word for me, myself,
and L.
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Ao/cn’<¥NI€ Aceo<dPNI€ 4°Ddo*L
Social Studies Curriculum Connections

While teaching this unit, you will be able to address various Learning Outcomes in the
Community, Stories, and The Land Learning Strands.

Learning Outcomes are end-of-year expectations and should be taught and

assessed throughout the year.

1.C.1: Activate prior knowledge about different kinds of communities through
discussions and questioning.

1.C.2: Demonstrate an understanding of what community means and identify
characteristics of a healthy community.

1.C.3: Explore various communities in Nunavut and examine different perspectives
among individuals and groups about issues affecting their local community as well as
other communities in Nunavut.

1.C.4: Demonstrate respect and sensitivity for diversity through words, images, and
actions.

1.C.5: Demonstrate an understanding of rights, roles, and responsibilities by exploring
these concepts in the local community, through inquiry.

1.C.6: Demonstrate an understanding of leadership and give examples of leadership in
their communities (Elders, mayor, community volunteers, etc.)

1.C.7: Examine how rights, roles, and responsibilities change over time and in different
situations.

)
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1.5.1: Using the 5 Ws, explore traditional stories of local and other communities.

1.S.2: Identify significant events and figures in the community's past and present and
demonstrate how events from the past have influenced the community today.

1.5.3: Explore the local community’s history by gathering information using a variety of
sources, including Elders, knowledge keepers, and local visitor centers. Describe some
of the ways that the local community has changed or stayed the same over time.

1.5.5: Demonstrate how events from the community’s past have influenced the
community today.

The Land

1.L.1: Explore their understanding of the impact of human actions on the land.

1.L.2: Describe how people use the natural and human-made features in and around
the community to meet their needs.

1.L.3: Describe how the land shapes life in the community.

1.L.4: Identify different local Inuktut place names and explain how they describe the
land. Describe local Inuit landmarks and significant places.

1.L.5: Construct and use maps that represent the local community and the
surrounding land. Identify significant places on the map, including community
landmarks.

1.L.6: Make and share observations about the land, including weather, sky,
animals, plants, water, and ice. Give examples of how daily life is influenced by the
environment/land.

1.L.7: Collaborate and work together with peers in Authentic Inquiry related to how
their community's relationship with the land can be strengthened.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective
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Ac%cdPNcLoc 4*ddo*L
Cross-Curricular Connections

bbb/ o€ POP/cno T Ac®o<dP¢/ Inuktut Language Arts 1°
Language Curriculum

The success of this unit is dependent on rich and engaging discussions facilitated by the
educator and inspired by the stories, books, videos, and topics explored in the classroom.
These resources offer opportunities to make cross-curricular connections to several Learning
Outcomes in the Inuktut Language Arts 1°t Language Curriculum. Consider taking anecdotal
notes about student learning related to the Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and
assessed throughout the year.

Oral Communication

1.0C.1.2: Demonstrate active listening and observational skills in familiar situations
through repeated experiences.

1.0C.2.1: Communicate needs, feelings, and information using non-verbal gestures
and familiar phrases.

1.0C.3.1: Demonstrate Tunnganarniq and Inuugatigiitsiarniq with familiar greetings
and phrases in supported daily social interactions.

1.0C.3.2: Ask and respond to simple questions about personal needs, interests, and
daily life topics. Focus on Who?, What?, and Where?

1.0C.4.1: Engage in traditional stories told orally and shared through books, songs,
and chants.

)
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1.R.1.1: Respond to texts read aloud in whole-class reading activities using modelled
comprehension strategies.

1.R.3.1: Recognize some text forms and purposes, such as signs, labels in the
classroom, storybooks, recipes, simple notes, and invitations.

1.R.3.2: Recognize and use basic text features to make connections and predictions
about texts (for example, title, front and back covers, and pictures), with support.

1.W.1.1: Experiment with drawing and writing by participating in shared writing
activities for various purposes (for example, to narrate or inform) by contributing
words, phrases, gestures, or simple ideas.

1.W.1.2: Begin to write short texts using familiar text forms, with support.

1.W.1.3: Begin to explore ways to express information, feelings, or attitudes through
drawing and writing.

1.W.2.2: Begin to plan for writing and brainstorm ideas with teachers and peers in
modelled and shared writing activities.

1.W.2.3: Produce writing that demonstrates basic organizing features, such as
including one noun and one verb, with support.

b oA NI< bbbrlcnose Pbbr/S 0 Ac®o<4dP€ / English
Language Arts 15t Language Curriculum

The success of this unit is dependent on rich and engaging discussions facilitated by the
educator and inspired by the stories, books, videos, and topics explored in the classroom.
This creates opportunities to make cross-curricular connections to several Learning
Outcomes in the English Language Arts 15t Language Curriculum. Consider taking anecdotal
notes about student learning related to the Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and

assessed throughout the year.
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Oral Communication

1.0C.1.2: Demonstrate purposeful listening in familiar contexts through modelled
behaviour.

1.0C.2.1: Communicate thoughts, feelings, information, and opinions through non-
verbal gestures and complete sentences.

1.0C.2.2: Experiment with new vocabulary for different purposes in the classroom
during guided activities.

1.0C.2.3: Share personal experiences, interests, and ideas with others using modelled
vocabulary.

1.0C.2.4: Make connections to oral stories about family and community.

1.0C.3.1: Collaborate and work together with peers in small-group and whole-class
contexts.

1.0C.3.2: Build relationships and shared understanding through Inuugatigiitsiarniq
and Tunnganarniq.

Reading and Viewing

1.R.1.1: Respond to texts by expressing feelings, questions, and simple observations.

1.R.1.2: Demonstrate basic comprehension strategies to make meaning from texts,
with support.

1.R.1.4: Demonstrate pilimmaksarniq by asking questions.

Writing and Representing

1.W.1.1: Begin to create texts for different purposes using modelled vocabulary.

1.W.1.2: Explore a variety of text forms.
1.W.2.1: Begin to plan and develop ideas for writing.

1.W.2.2: Produce texts about familiar topics and experiences, and to tell stories.

)
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ASDACKSTTY, AA]NSoT®, SboA** 0> Ac®o<dP€ / Physical
Education, Health, and Wellness Curriculum

As mental and emotional health and wellness are connected to a healthy community,

you may find opportunities to make cross-curricular connections to some of the Learning
Outcomes in the Social Emotional Wellness strand of the Physical Education, Health, and
Wellness Curriculum. Consider taking anecdotal notes about student learning related to the
Learning Outcomes listed below.

Learning Outcomes are end-of-year expectations and should be taught and
assessed throughout the year.

Healthy Living

1.HL.2.4: Demonstrate a personal understanding of the various people who can
support their health and the health of others (parents, doctor, dentist, surgeon, nurse,
Elders, etc.) by creating a poster.

Social Emotional Wellness

1.SE.2.1: Describe their personal skills and interests.

1.SE.2.2: Explore and ask who they are named after, if anyone, for their English and
Inuktut names.

1.SE.2.3: Recognize kinship terms and different types of families.

1.SE.2.4: Demonstrate understanding of the spaces and places that are special to
them through a verbal presentation (e.g. my two most special places or spaces are...).

1.SE.3.1: Develop Inuugatigiitsiarniq between themselves and others during activities.
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SbBANSo T Ac?o<dP€ / Science Curriculum

Throughout this unit, students will explore the ways that humans can learn from animals
and the land. Students will also identify animals that are part of their community and

the importance and historical significance of gimmiit. This creates opportunities to make
cross-curricular connections to some of the Learning Outcomes in the Science Curriculum.
Consider taking anecdotal notes about student learning related to the Learning Outcomes

listed below.

Learning Outcomes are end-of-year expectations and should be taught and
assessed throughout the year.

Life Sciences

1.LS.1.5: Investigate the relationships between plants, animals, and humans.

)
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Ach\A*RNg® Cdsbd*roS®
Lesson Overviews

Below are lesson titles and brief descriptions of lesson activities. It is suggested that
the lessons be taught in order, but you may choose to teach lessons at different times
depending on the needs of your students.

An asterisk (*) indicates an opportunity to invite an Elder or community member into

the classroom. Consider inviting guests as much as possible to enrich lesson content and
engage students. This will involve planning with your administration and the guest. Elders
are typically remunerated for their time, so make sure to check the protocol for payment
with your school.

If inviting an Elder to your classroom, ensure that students are familiar with
the IQ principles of inuuqatigiitsiarniq and tunnganarniq. Have students
practise how to respectfully greet, speak to, and serve an Elder. Invite an

interpreter if you do not speak the same language as your guest. Welcome
your guest with tea and snacks, and prepare questions that will help them
share stories about life in the past.

b.oS® 0aPbNSbSg® IPSHSLE? / What Does
AchA*Re 1 Community Mean?
Lesson Students will discuss the meaning of community. They will begin
to explore what makes a healthy community.

*bDALAMC D€ paN%o (dA®/LoS® 1) / *Knowledge
AchANC Keepers in My Community (Part 1)
Lesson 2 Students will explore the concept of knowledge and knowledge
keepers. They will acknowledge the importance of learning from
Elders.

*SbBALMC2C 0a N0 (dAP/LoS® 2) / *Knowledge
AchAPE Keepers in My Community (Part 2)
3 Students will identify knowledge keepers in their community
and reflect on who they learn from. They will acknowledge the
importance of learning from other people.

Lesson
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Ach\AI€C
Lesson

AchAYC
Lesson

AchA’¢€
Lesson

Ach\AR€C
Lesson

AchA¢€
Lesson

Ach\A*R€C
Lesson

Ach\AR€C
Lesson

AchA<¢€
Lesson

AchAYC
Lesson

10
11
12

*oacvo AAIvoS® / *Taking a Community Walk
Students will go on a community walk and explore important
places in their community.

Before taking students on a community walk, make sure to
complete the necessary forms required by your school.

A¥®5\5bSo5® / Responsibility

Students will explore the meaning of responsibility and share
ways they practise this value in their community, at home, and
at school.

af€J2a GL? / Where Do I Fit In?
Students will identify important skills within themselves and
others.

*Asbha AbbN\C ALbLNC 5 pa %0 / *Jobs and
Responsibilities in My Community

Students will identify the jobs and responsibilities of community
members.

*ALLbSc.® ASbba AbbNPc PBSeDC AbbLS 5 / *Jobs and
Responsibilities from Long Ago

Students will learn about jobs and responsibilities in the past and
discuss whether they look similar or different today.

*>c_SbcCsoS® / *Visiting
Students will explore the practice of visiting and how it
contributes to personal well-being and a healthy community.

*ANS/SoSb A%q So-® / *Serving Our Elders
Students will talk about the importance of serving Elders. They
will make a card for a special Elder in their life.

oalegs® / Using the Land

Students will explore this Major Understanding from the
curriculum: Knowing the land and how it sustains us provides a
sense of identity and responsibility.

oa**Jdcdnod oal / Mapping My Community
Students will continue to investigate how the land influences life
in the community by creating a community map.

dI€ BPN<PSahaS Ap<ds®D ¢ pa SobNfrgsic
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AchAYC
Lesson

AchA*S€
Lesson

AchAR€
Lesson

Ach\AYR€C
Lesson

AchA<€
Lesson

AchAY¢C
Lesson

AchAS¢€
Lesson

Ach\A*R€C
Lesson

13

14

15

16
17
18
19
20

BLI¢ o¥N°> oa.c*o / Animals and Wildlife in My
Community

Students will explore their responsibility to animals. They will
identify animals in their community and talk about ways animals
help humans survive.

*spLi-c / *Qimmiit
Students will learn about the significance of gimmiit and their
importance to the Inuit way of life.

*a“cboo/PSg¢ oac?o / *Celebrations in My
Community

Students will explore how Nunavut Day is celebrated in different
communities. They will develop an understanding of how
coming together and celebrating is an important aspect of life in
their community.

*>g-bhsbD ¢ / *Traditional Stories
Students will listen to unikkaaqtuat (traditional stories). They will
explore how traditional stories teach us important lessons.

* pa.c20-¢ Pobbe / *Stories from My Community
Students will explore a story from Pond Inlet. They will explore
how learning the stories of our community helps us connect to
where we live.

Sb.oSc Pabbsbso>%L? / What's My Story?
Students will explore the significance of naming in Inuit culture.
They will listen to and tell naming stories.

4D qsbNMFE va.c2o / Connections in My Community
Students will explore the importance of being connected to
people in the community and how connection to others helps
maintain a healthy community.

*AAQSPDS pga.cUl / *My Healthy Community
Students will celebrate their knowledge by creating a puzzle that
shows the many ways their community is healthy.

Footprints through the Past to a Healthy Community: Exploring Social Studies through an Inuit Perspective 35



Ach\AodS5gclc <Sa.*gSb
Preparing to Teach

Before teaching a lesson, make sure to prepare all the necessary materials and resources.
A suggested list of materials and resources can be found in the Materials section at the
beginning of each lesson plan and in the following table.

At the end of each lesson, there are optional extension activities that can be used to explore
concepts in more depth or to engage students who finish ahead of time. Make sure to
prepare any materials or resources needed to support extension activities prior to each
lesson.

If you are inviting an Elder or community member to your classroom, coordinate with
your guest and your administration well in advance. Make sure to prepare any materials or
resources needed to support your guest speaker and the activities they would like to share
with students.

Videos, photo packs, and other resources are available under the
Resources tab on the Qikigtani Truth Commission’s website at https:/www.
qtcommission.ca/iu (Inuktitut) or https://www.qtcommission.ca/en (English).

In addition to everyday classroom materials (such as pencils, paper, chart
paper, markers, crayons, scissors, and glue), it is recommended that you have
access to a computer and projector to play the suggested videos.

‘b0 0a SPbNSbSg-® DPSLSLE? / What Does
Community Mean?

AchA*I€ [] *  Book: boAcPP<C2C pa N*a / What We Do
Lesson in Our Community by Inhabit Education
1 «  DegSbLLSE 1: o< Mh .ot JA®INC/
x2 Handout 1: Community Questions

» DegSblSP 2: NN®DLSo™ NNGSoSH/
Handout 2: Draw and Write (extension activity)

[

)
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https://www.qtcommission.ca/iu
https://www.qtcommission.ca/iu
https://www.qtcommission.ca/en

AchAS€
Lesson

2

QA o G APCHIT
Gantma fow b o lgh e Qli?

SbB>ALMC D€ paNo (dAb/LoSb 1)/

Knowledge Keepers in My Community (Part 1)
Book: <a.a /<%, bo® ‘dc® AdHLP<CADL? /
Grandma, How Do You Light the Qullig? By Jeanie
Joanasie

AchA<€
Lesson

3

SbBALMC D€ pa N0 (dAP/LoS® 2)/
Knowledge Keepers in My Community (Part 2)
DegSPhLSb 3: PalC ActNRE>*L? / Handout 3:
Who Do I Learn From?
DegSPhLSe 4: NN®IAc® / Handout 4: Making a
List (extension activity)

AchAS¢€
Lesson

4

oacvo AAIvg® / Taking a Community Walk

« CSnbbNSe 1: pa 2L I, CSnbhC/ Video 1:
Welcome to Nunavut! video series
Do P4 Sb 5: oo cra AADONE a DN PN/
Handout 5: Community Walk Observation Sheet

= D%gSb4|Sb 6: oa.cl / Handout 6: My
Community
DegSbLSb 7: JASdNC PLJN“ / Handout 7:
Question and Answer (extension activity)

AchAS¢€
Lesson

5

U thenee

£y

AY°\SbSgsb / Respon5|b|I|ty
Book: '<bd€ D5*LA 5: DS*LAC AbY®N1 6D/ Mia
and the Monsters: The Monsters Help Out by Neil
Christopher
D% SPaLSe 8: D Hnd™ on Do/ Handout 8:
A Star and a Wish (student reflection sheet)

AchA*S€
Lesson

6
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al€>%a GL? / Where Do I Fit In?
Book: b0 I ONIYNNDbO>*? / What's
My Superpower? By Aviag Johnston
D2g-SbL|SE 9: Jbpu AL Acn<bhS / Handout 9:
Puzzle Activity
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AchA<€
Lesson

7

ASbba AbbNE ALBLE 5 5a 20 / Jobs and
Responsibilities in my Community
»  Book: A%tba ALC Ac."NJC/ Jobs in My Family by
Inhabit Education
»  Photo Pack: ASba. ALC¢ oa cGé.a Ab<®NC D5
AtLb“c_ > / Jobs and Community Helpers Now and
Long Ago in the Camps
D2g-SPRhLSe 10: A%ba ALPNC AYPN“5 oa o€/
Handout 10: Jobs and Responsibilities in My
Community

[~
7
[~

ALLb%c.® ASbba AbbLPc PSDE ALbLE 5/ Jobs

Ach\A*NC ~bad
Lesson and Responsibilities from Long Ago
Photo Pack: A®ba AY¢ oa cGc.a Ab<®NC D<o
8 AtLbc_ > / Jobs and Community Helpers Now and
Long Ago in the Camps
AchAYC — >C.5beCSo5® / Visiting
Lesson e »  Book: Db LU > o LD/ Visiting Amauq
by Meeka Aqgiarug and Ken Beardsall
9 w&”ﬂmum
AchAYE oo ANS/5g5® A%a.Sg® / Serving Our Elders
Lesson e Book: <% P> AbY®Ib Ja.a N ob/
Pallug and Qiligti Help Their Anaanatsiaq by
10 Jeela Pallug-Cloutier
AchAYR€ oalegst / Using the Land
Lesson D2g-SPhLSb 11: oal*o®/ Handout 11: Using
11 the Land
AchA*I¢ oa.**Jdcdn.oJ oa.l / Mapping My
Lesson Community

12

[

£y

Deg-SbLhSb 12: oac‘N*c P<ULAC/ Handout 12:
Places in Our Community
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Ach\AYR€C
Lesson

13

x2

BLYC o-S¥N°> oa.c*o / Animals and Wildlife in

My

Community

Deg-sbaSb 13: Dl Jg® SPoSoSt aodo > LPCCE/
Handout 13: Animal Seek and Find Cards
D2gSbaLSt 14: Dl Yo SPoSo® aodoSo LPCCE/
Handout 14: Animal Seek and Find

AchA*S€
Lesson

14

<®o% Aoobs

qqqqqqqqqqqqqqqqq

SpLIC / Qimmiit

CSnlbhse 2: “PLC” / Video 2: “Qimmiit”

Book: <% A5t ICCNe <Ya ANdbN*L</
Pallug and Inuluk Go Hunting with Their Ataata by
Jeela Pallug-Cloutier

D2g-SeaLSb 15: P </ Handout 15: Qimmiit
(extension activity)

AchA*S€
Lesson

15

a“cbPeosb/PSg€ oa c?o0 / Celebrations in My
Community

CSnbbase 3: “0q < D5 Mo DHNAND /
Video 3: “Happy Nunavut Day!”

D2g-SbhLSb 16: 0a 2< D, P P>CSo®
NN/ R-<"<¢ / Handout 16: Nunavut Day Poster
Checklist

AchAYS€
Lesson

16

B>o-bbsD ¢ / Traditional Stories

Cnlbhse 4/ Video 4: The Owl and the Raven
(https://www.nfb.ca/film/owl_raven_eskimo_
legend/)

DegSby s 17: [DPAP D U] The Owl and the
Raven / Handout 17: The Owl and the Raven

AchA*S€
Lesson

17

TNLC=10S
e Toip e Pond, Inlet

oa.c®g< Pagbbc / Stories from My Community

Book: NLCc*J<°cG/ My Trip to Pond Inlet by
Solomon Awa
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Ach\ANC
Lesson

18

Sb.oSc Po-bbsbse>%L? / What's My Story?
Book: ‘b.o% <INbPAC? Dbl L% AoAC
NP Peat / What Is Your Name? A Book About
Inuit Naming Practices by Kukik Kusugak, Seth
Naullag Benjamin Arreak, Panigusiq Obed, and

Dominic Tegeapak Bergsma
@ . Dag=byLse 18: <L / Handout 18: Uvanga

(extension activity)

AchA*S€C
Lesson

19

4®DqSbNF€ pa.c20-< / Connections in My
Community
*  Book: ABc6\P>PC P tNNo "t/ The Birthday
Scavenger Hunt by Jenna Bailey-Sirko
DegSbhSb 19: <bDbNPb / Handout 19: My

@ Connections (extension activity)

AchAYNE
Lesson

20

AAQSPD5® pa.cL / My Healthy Community
x2 = DegSOaLSE 20: AALPD® ool <SPe LSt /
Handout 20: My Healthy Community Puzzle
Handout 21: My Healthy Community Puzzle Rubric

Keep any chart papers you co-create with students in a safe space to use in

later lessons or for review.

[
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SOPANST T AccndUdeq SbDC
Assessment Considerations

Effective assessment is an ongoing process. To accommodate all learners, assessment
should be well structured, fair, and reliable. Students should be provided with authentic and
diverse learning opportunities in which they can respond to descriptive feedback, reflect on
individual learning, and demonstrate learning.

Assessment should be performed before, during, and after learning. Assessment that

is performed before and during learning is called formative assessment. This type of
assessment checks for prior understanding, gauges student understanding, identifies
learning gaps, tracks student progress, encourages student reflection, and informs the
direction and focus of teaching and learning. Assessment that is performed after learning
has occurred is called summative assessment. This type of assessment is evaluative and is
meant to measure and assess knowledge and skills that have been consolidated throughout
the unit.

The goal of assessment is to support and enhance a student’s learning process as well as
measure academic progress. Use the following assessment tools to help guide students as
they become capable and engaged meaning-makers.

KWLS chart

A KWLS chart is a tool that provides structure when learning and organizing new
information. Referring to the KWLS chart throughout the unit is a good way for students to
reflect on their learning.

Know and Want to Know: In the early stages of the unit, you can use the Know and Want
to Know columns to check for prior knowledge, explore student interest, and help identify
areas that may need additional attention or focus.

Learned: Students and educators will write knowledge gained from the lessons in the
Learned column after most lessons or after a concept has been taught.

Still Want to Investigate: Students and educators may write questions or topics to further
explore under the Still Want to Investigate column when the unit is finished.

You should check in with your students by using the KWLS chart after each lesson or
concept has been explored. As the amount of student learning grows, so will your Learned
column. Posting the KWLS chart in a visible and accessible place will allow your students
to watch how their learning grows and evolves as you answer the guiding question for this
unit: What makes a healthy community?

An example of a KWLS chart for this unit can be found below.
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My Community:

What Makes a Healthy Community?

Want to Know Learned =il W:?nt t0
Investigate
Safety Wheredomy | = Learning from Elders Who else am I
Playgrounds friends live? - Learning from people connecte-d toin my
Family Who clears in the community community?
- Friends the snow? +  Being responsible What are the
Where does | . people using their responsibilities
- Food P 9 of my family
my teacher SUPErpowers or members in the
go after skills to help their community?
school? community v
Where do . Jobs What other
animals sleep traditional stories
at night? = Responsibilities are told in my
. i community?
Where do the Helping others y
airplanes go? | = Traditional work
= Visiting
* Helping our Elders
= Using the land
= Animals
= Using animals to
survive
= Showing respect to
animals
= Qimmiit
= Hunting
»  Celebrations
= Traditional stories
= Sharing stories
= Sharing and learning
about name stories
= Feeling connected to
others
)
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NNSPYSbSoS* / Anecdotal Notes

During each lesson, consider using the anecdotal notes template to record
observations about learning or behaviour demonstrated by students. This
can help you identify the strengths and needs of each student as well as
with overall assessment of progress over time. Examples of what to record
include stories that are shared during group discussions, connections
made to books or other material, collaboration, and active participation.

A template is provided for you in the Assessment Reproducibles section.

AcodNS Acnddo™Mc PeICPC / Student Work Samples

Student work samples, like worksheets, allow students to communicate
their learning by writing or drawing what they have understood. There are
many opportunities to integrate this type of learning throughout the unit.
The worksheets, labelled “Handout #” in the lessons, can be found after
each lesson plan. Prepare these worksheets prior to the lesson, and keep
them in a contained space or Duo-Tang while teaching the unit. When the
unit is finished, use the worksheets together with other assessment tools
to evaluate student understanding.

Acn.dbL\*bb2GC / Extension Activities

At the end of each lesson plan, you will find optional extension activities.
These activities can be explored or assigned at the end of a lesson and
aim to deepen students’ understanding of concepts, promote critical
thinking skills, foster creativity, and encourage independent learning.
Extension activities ensure that students are continuously challenged and
stimulated in their learning journey. Be sure to prepare any handouts or
materials needed during the preparation phase of your lesson.

Ac®od°Noc A/L*NNEC: P HOHN.e 4PAvgS> / Student Reflection Sheet:
A Star and A Wish

Be sure to check for understanding at different points throughout the unit.
Ask students to complete a student reflection sheet whenever it feels like
a natural moment for students to formally reflect on what they have
learned. The star will help students think about what they have learned
and enjoyed, and the wish will help students identify areas to think about
further. The student reflection sheet will help you understand what
worked well for students, what may need to be revisited, or what
misunderstandings need to be cleared up. The student reflection sheet

can be found in Lesson 5.
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Acn<bhLLnb: oacl A/ Gsepe LS 5 / Culminating Task: My
Healthy Community Puzzle

You may use the My Healthy Community Puzzle to perform a
summative assessment at the end of your unit. Students will create a
puzzle that shows six components of a healthy community. This task
demonstrates how they have conceptualized what a healthy
community means in a way that is relevant to themselves and their
place in the community. The rubric for assessing this task can be

found in Lesson 20.

NNS®D Aot / Checklists

A checklist is a tool used to assess how student Learning Outcomes
have been met after lessons have been delivered. Gather the KWLS
chart, your anecdotal notes, student work samples, student reflection
sheets, and the culminating task, and use them to check for evidence
of understanding for each Learning Outcome. Two checklist
templates can be found in the Assessment Reproducibles section.
One provides you with the Social Studies Curriculum codes for the Learning Outcomes
explored in this unit. The other has blank spaces for you to fill in curriculum codes if you are

exploring different Learning Outcomes. Choose the checklist that best suits your assessment
needs.

(8]
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SbPDANPNE KSOPCOLC
Assessment Reproducibles




Anecdotal Notes

Student:
Date: Date: Date: Date:
Date: Date: Date: Date:
Date: Date: Date: Date:
Date: Date: Date: Date:
Date: Date: Date: Date:

SdN*ac® 1: A/L®I® oacL
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Ach\ARNEC
Lessons




Lesson Title

ACI\A,QC 1: qb.qu .oo.‘bbn‘b"o"b Time 50 minutes
JPSbSLE? / Lesson 1: What Does
Community Mean?

Learning Goal

Students will share what they like to do in their community and begin
to ask questions about what makes a healthy community. They will
explore the meaning of community and identify ways their community
members live well together.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for
people.
Aajiigatigiinniqg: decision-making through discussion and consensus.
Curriculum Social Studies
Connection 1.C1,1C21C31C4
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the concept of a healthy community.
Ask and answer questions about their community.

» Identify people, places, and activities in their community that are
important to them and their families.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.

Materials

Chart paper

Educator markers

Book: ‘b oAcPt<C2C oa “N*a / What We Do in Our
Community by Inhabit Education

Bag

Deg-SOaLSd 1: 0o ¢ Mh ot JAPINC / Handout 1: Community
Questions

Extension Activity Materials:

Student writing and colouring materials
Deg-SbLLS 2: NNSDLSo® NNGSo5> / Handout 2: Draw
and Write

[
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Preparation:

Photocopy and cut D%a-$ehLSe 1: oa cP< Mh ot JA%INC / Handout 1: Community
Questions. Add questions that are relevant to your students. Put the questions in a bag.

Prepare a class KWLS chart.
Prepare any extension activity materials you are using.

Create the following KWLS chart on chart paper and post it in the classroom

for students to reference throughout the unit.

oacc dN*L: / Community Name:

Sbo%® 0a ¢ AALAYURE? / What Makes a Healthy Community?

SbP>aLY< / Know SbbavLYC / Want to AcC€ / Learned SobrarltboPLYC

/ Still Want to

Know

Investigate

Introduction (5 Minutes)

1.

Gather students on the carpet and explain that they are going to learn about their
community. Ask students the following question for group discussion:

SboS® _oa SbN°bo-® JPSbSLE? / What does community mean?

« ADSBNNOC A%ba ALSBNNEDC PrgSbeI“ 5aC. / A group of people living or
working together that share something in common.

Read-Aloud (10 Minutes)

2.

Read the book “b_oAcCP*<C2¢ oa “N*a / What We Do in Our Community to the
class.

Share student answers to the last question in the book:

Sb.oAcP AW’ 0a ’%c? / What do you do in your community?
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KWLS Chart (15 Minutes)

4. Show students the KWLS chart. Write your community's name at the top and read
the guiding question together. Tell students they will learn about many things that
make communities healthy during this unit.

5. Explain that they will be filling in the Know and Want to Know columns of the KWLS
chart. Ask students the following questions as you fill in your chart:

AA]So5e SboSe Ac*.0€ JPSHb®<L? / What does healthy mean?
Sb.oS oa.c®C L o SbP>ALACS? / What do you know about our community?

boSYUa 0a2¢ AALSe<? / In what ways do you think our community is
healthy?

Sbose JPINLYSbPAC AAS®Io® oac*o? / What do you want to learn
about healthy communities?

The term healthy can refer to many things, such as being physically,
emotionally, or environmentally healthy. Types of communities may include

school or classroom communities, municipal communities, faith or cultural
communities, and clubs or special interest communities, among others.

Whole-Group Activity (15 Minutes)

6. Take out the bag containing the questions. Have students take turns pulling out a
question. Read the question to the students and discuss the answers as a group.

Reflection (5 Minutes)

7. After your group discussion, invite students to revisit the Know and Want to Know
columns of your KWLS chart. Add any additional thoughts or insights they may have.

Extension Activities:

1. Have students get into pairs and talk about their favourite thing to do in their community.

2. Have students draw and write about their favourite thing to do in their community.
Use D%gSehLSe 2: NNILSo® NNGSo> / Handout 2: Draw and Write.

3. Have students draw and write about a community they belong to, such as a club,
faith, or cultural community. Use D2g-SbhLSe 2: NN®DILSos® NNGSo > / Handout 2:
Draw and Write.

)
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Where is our
community?

Where do we
get food in our
community?

What's the
weather like in
our community?

Who makes
decisions in our
community?

Handout 1: Community Questions

What do you I L
. Y  Who lives in our
like about our - .
. 1 community?

community? !
How do we , How do we
learn in our \ stay safe in our
community? ' community?

' What questions
What animals do | would you have
you see in our \ if you were
community? ' visiting a new

I community?

Grade 1. My Healthy Community

What jobs do
people have in
our community?

Do we have any
traditions in our
community?

What are some
important
places in our
community?
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Name:

Handout 2: Draw and Write

Grade 1. My Healthy Community




Lesson Title

AchA*C 2: SHbPALMCDC pa N0 Time 45 minutes
(dA\®b/Lo® 1) / Lesson 2: Knowledge
Keepers in My Community (Part 1)

Learning Goal

IQ is manifested most clearly in Elders. Students will explore the
meaning of knowledge and recognize the role of Elders as knowledge
keepers. They will explore what Elders have to teach us and discuss the
ways their wisdom strengthens community well-being.

IQ Focus Inuugatigiitsiarniq: respecting others, relationships, and caring for
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1C2,1C31C4,1.C51C6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the concepts of knowledge and knowledge keepers.
Identify Elders as respected knowledge keepers.

Identify and describe learning from Elders as a characteristic of a
healthy community.

O Make note of student suggestions on the KWLS chart.
O Use student work samples to check for understanding.

Materials

*  Book: Jaa /4P, bo® ‘dc AL, APY? / Grandma, How
Do You Light the Qullig? by Jeanie Joanasie
Chart paper
*  Educator markers
KWLS chart
Whiteboard
= Sticky notes

Extension Activity Materials:

Student writing and colouring materials
DegSbaSb 2: NNDLSo e NNSSo> / Handout 2: Draw and
Write (can be found in Lesson 1)
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If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

Preparation:

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask the following question for
group discussion:

Pal€ P<SINAYNS AcSNILLG*LAS SbP>AL**[CSa*? / Who do you go to
when you want to learn something new?

2. Tell students that people who teach us how to do something can be called
knowledge keepers. Ask students to think about who the knowledge keeper in the
book you will read might be.

Read-Aloud (10 Minutes)

3. Read <a.a. /<%, bo dc® AJLHLP<AP®? / Grandma, How Do You Light the
Qullig? to the class.

Whole-Group Discussion (15 Minutes)
4. Ask students the following questions:
Sb.OALLS MLALP< g*MP>*LC CAR “daaSesfob™? / Why did Jemima's
grandma call her “my little mom"?
PLALDS daa S/<d*LC pLAL CAY*L “daaGe ST dNbsLe daa ’<*LC

da.a*Lao®. / Jemima's grandma called Jemima “my little mom” because she is
named after her grandma’s mom.

)
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Sb.oS® pLAL AccNeose< Sd«csv? / How did Jemima learn about the
qullig?

PLALDS <A Y<*LC AcSNeP>SLJd Ad-LP<K™L. / Jemima’s grandma taught her
how to use it.

ALAL SboSe Sd=cP< Mgt AccNoe<? / What did Jemima learn about
the qulligq?

SLAL AGLLNP<*L AcCNStbc P AcCNNoo IDndc™a® ASH DA% A>Ngb,
LoSa®, CSedHe, APPNIMT 5. AcCNN<o0 Sbos AoAS D% PSL*LC Sd <
ML o¢ AdLL*oST.5. / Jemima learned how to light the qullig. She learned about
all the materials you need, like oil, Arctic willow, dried moss, a tagqut, and a
lighter. She learned how people used and lit qulligs long ago.

SgecSb PAIC qIeCPA<R? / What is the qulliq used for?

ALLbSc b, SdocSe ShDLINCD> AN PS>, PsedrdC> 5o Ao*.0¢, o N>PC>Ho,
<g®d7IC>RIg 5 AMSoC Do, AD<C_Se/LJ ot ID%CD> A% [*a

Q. “c DoY) h®eN“HJd 5o bNLIb®N“HJo. / Long ago, the qullig was used
to create light, keep people warm, cook, and dry skins. Today, it is used when
people go camping or in ceremonies and important meetings.

Sb.oSc PLALP< daa /4 L AdLLJ%aSb/?ose< Sd“cS*? / How did
Jemima'’s grandma learn to light the qulliq?

<a.a < *LC Ac*adeNCAa™L. / Her grandmother taught her.

a“c<deg® PSbelLLS PSbD/5bse<c SbPBALACS®? A+LE? / Who do you think
the knowledge keeper in this book is? Why?

Sd°cSI® AdLLc PS®/LANC? / Have you ever lit a qullig?
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Group Work (10 Minutes)

5. Remind students that knowledge keepers are people who can teach us how to
do something. Ask students the following questions for group discussion. Record
student answers on chart paper and put the student’s name next to their share.

SbPALoS® SboS® DPSbSLE? / What does knowledge mean?

SO>ALa® SB>ALYDC AcC2“ . AoAC Sb>ALoSbP>SLC DNeCP>NCNKREDNL
AcSAc®dS, Cd*a N NobdS Acn*</Sa®, Dobbso®dS, AbdSsad . / Knowledge
is what we know and learn. People have knowledge and share knowledge

by teaching, showing others how to do something, telling a story, or helping
someone.

ALAL AcCN/LSNASLE daa /ST €. AvLE A®a D¢ SbBALACN o GSe<P>C?
/ Jemima learned a lot from her grandma. Why do we consider Elders
knowledge keepers?

A% AS ADIC/LYLC SbP>ALE DNV <o, / Elders have lived a long time
and know many things.

A*QAS ACNAAYDC ACHPJ AT, ASPGSa ST, @ bcNN*a ST, Sb.oS >
ADZSbASbSLMLEC A+ Ac®o<SA\*T 5. / Elders teach us about respect, new
skills, how to love each other, and how to act at home and school.

A% ST AcNASbc P>Se/LAC? / What have you learned from an Elder?

Reflection (5 Minutes)

6. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add to the Learned column (for example, learning from Elders). Add any
additional student suggestions or questions to the Still Want to Investigate column.

Extension Activities:

1. Have students brainstorm words used to express gratitude and write them on the
whiteboard. Using the sticky notes, have students draw a qulliq and choose a word
to write from the board. Students can stick their sticky notes on the whiteboard to
show gratitude.

2. Have students draw and write about something they learned from an Elder. Use
JegSehLSe 2: NN®ILSo® NNGSo> / Handout 2: Draw and Write.

)
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Lesson Title

AchAYRC 3: SbPPALACDC oa N0 Time 45 minutes
(dA\®b/Los® 2)/ Lesson 3: Knowledge
Keepers in My Community (Part 2)

Learning Goal

Students will explore how knowledge is shared and reflect on their
personal learning experiences. They will discover the many learning
opportunities around them and identify the people they learn from in
their community.

IQ Focus Inuugqatigiitsiarniq: respecting others, relationships, and caring for
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1C2,1C3,1C4,1C5 1C6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

= Explore the concepts of knowledge and knowledge keepers.

*  Recognize different people as knowledge keepers and name their
roles in the community.

= Identify how learning from community members helps create a
healthy community.

O Make note of student suggestions on the KWLS chart.
O Use student work samples to check for understanding.

Materials

= Chart paper

»  Educator markers

= D%gSPNLS® 3: PalC ActNo*L? / Handout 3: Who Do I Learn
From?

= Student writing and student colouring materials

= KWLS chart

Extension Activity Materials:

= D%gSPaLSP 4: NN®DIAC ™ / Handout 4: Making a List
= DegSbLSb 2: NN®DLo NNGSoS> / Handout 2: Draw and
Write (can be found in Lesson 1)

Consider inviting a community member into the classroom to teach or tell
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today'’s lesson.

Preparation:

1. Prepare chart paper by writing Pa.l"¢ AcNé\b~JA? / Who Do We Learn From?
along the top.

2. Photocopy a class set of D2g-SehLSe 3: Pa ¢ AccNRe>*L? / Handout 3: Who Do I
Learn From?

3. Prepare any extension activity materials you are using.

Optional Review

1. Begin the lesson by gathering students on the carpet and reviewing the terms
knowledge and knowledge keepers.

Introduction (5 Minutes)

2. Ask students the following questions for group discussion:

Sb.o%® Acn.cN<AYACS? / What is something you know how to do well?

P4 AchNeos<N<? / Who taught you?

Whole-Group Discussion (15 Minutes)

3. Ask the following question for group discussion and and list student answers on your
prepared chart paper. Put the student’s name next to their ideas.

A®a A€ SbDALACD2C AcA\MN2a G NJC AlMAdo*o®. aP€
AccNbbeoP*a S AC AH6/N*o? / Elders are knowledge keepers because
we can learn many things from them. Who else can we learn from in

our lives?

Model how to make a list. Write or say what other community members teach us

and what their role is. Give examples of your own, and use examples that students
provided during group discussion. An example list has been made for you.

)
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Palc AccNéSbAYJAC?

A% AC ANKLR> e PR
AcCNARDC,

da.aY<S PRrge AcALLIC
ASboOLAYTST®,

ACCYHS QYa oSt pRegh
ACNARED,

daal ACKAREDS PG > 5[
<DL,

ACCL AchAASe pRegh
A*J<*a® bLENSTT®.

oL ACKAAS pRegh
DLy APLDL o,

ablL PRgb ACNAREDS SPL¢ S
<SbPCNSTST®.

A“HG DR ACKAREDSH
LR R

AyL/<ECL DRYge ACHARLI
DSedbCN<Se/ Lo s

ol AP D 5N .

QLL/<PbLo DRUge ACHARED
CCSQ®CACLT® ANSG<NPdC,
ASBNL DRAg® AcKALLD®
qRedNShST[®.

ACSANL DRUGE ACKNARED
ASNACST®,

HGPSoSTe DSHDYANL DR
ACNARED® HGPSoST,
DLIcnnbdC PRAgb ACNARLDC
BLYAC ok of,

AINPAANS, /S SeNC ALL S,
DPAST AN DRYGE AcHARPDC
DOASGD>< ok of,

<EPLC ACK®CPAYLL
eCS@ e CACLaST®.

Who Do We Learn From?

Innait (Elders) teach me how to be a
good person.

My anaanatsiaq (grandmother)
teaches me how to fish.

My ataatatsiaq (grandfather)
teaches me how to hunt.

My anaana (mother) teaches me
how to use an ulu.

My ataata (father) teaches me how
to take care of my toys.

My anik (brother) teaches me how
to tie my shoes.

My najak (sister) teaches me how to
look after the puppy.

My illug (cousin) teaches me how to
ride a bike.

My ajak/attak (aunt) teaches me
how to keep warm on cold days.
My anga/akkagalu (uncle) teaches
me how to be safe on an ATV.

My piqgati (friend) teaches me how
to share.

My ilinniaqtitsiji (teacher) teaches
me how to count.

My hockey coach teaches me how to
play hockey.

A wildlife officer teaches me about
animals.

A priest, minister, imam, or other
religious leader teaches me about
faith.

An RCMP officer teaches me about
safety.
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Independent Work (20 Minutes)

4. Have students find their tables and distribute D2g-SehLSe 3: Palc AccNRE>*L? /
Handout 3: Who Do I Learn From? Students will draw and write about two people
they learn from. Circulate as students work. Offer them support with their writing
and ask follow-up questions.

5. Take time to share student work. Discuss the different people who can be knowledge
keepers, including students themselves. Emphasize that learning from people is part
of what makes a healthy community.

Reflection (5 Minutes)

6. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add to the Learned column (for example, learning from people in the
community). Add any additional student suggestions or questions to the Still Want
to Investigate column.

Extension Activities:

1. Have students draw and write about something they would like to learn. Use
JegSehLse 2: NN®ILSo® NNSGSo> / Handout 2: Draw and Write.

2. Have students draw and write about someone teaching them something new. Use
JegSehLSe 2: NN®ILSo® NNGSo> / Handout 2: Draw and Write.

3. Have students make a list of things they would like to learn. Use D®g-S®LLSe 4:
NNIAc / Handout 4: Making a List.

)
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<Nse;

Dag-SoaLsb 3: Pal€ AccNAYDrL?
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Name:

Handout 3: Who Do I Learn From?

Draw and write about two people you learn from.

4 ) 4 )
\_ y, \_ y,

teaches me teaches me
how to how to

Grade 1. My Healthy Community
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Deg-SeRLSe 4: NNSPD AgS®
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Name:

Handout 4: Making a List

Grade 1. My Healthy Community




Lesson Title

Ach\AR€ 4: oaco AAIvoS® Time Plan to use a full
/ Lesson 4: Taking a Community morning or afternoon
Walk for this activity.

Learning Goal

Students will explore their community on a guided walk. They will ask
and answer questions about their observations, discuss what makes
their community healthy, and describe a place in their community that
makes them happy.

IQ Focus Inuugatigiitsiarniq: respecting others, relationships, and caring for
people.
Pilimmaksarniq: development of skills through observation, mentoring,
practice, and effort.
Qanugtuurniqg: being innovative and resourceful.

Curriculum Social Studies

Connection 1.C1,1.C21C3,1C4,1C5,1C6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

= Explore different parts of their community and why they are
important.

Talk about something in their community that makes them
happy.
*  Ask and answer questions about their community.
» Talk about things that make their community healthy.
O Use student work samples to check for understanding.

Materials

Computer with a projector
- CSabbNSe 1: 5o DL I CSALPNC / Video 1: Welcome to
Nunavut! video series
Community map (optional)
DegSP4Sb 5: pacro AANDo abtN /PN / Handout 5:
Community Walk Observation Sheet
Educator markers
DegSb4Sb 6: oa.clL / Handout 6: My Community
Student writing and colouring materials

Extension Activity Materials:

Deg bl ,5b 7: AN PLUN L / Handout 7: Question and
Answer
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Consider inviting a community member into your classroom to share
knowledge about the origins of your community’s name.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

Preparation:

1. Complete the necessary forms required by your school before taking students on a
community walk. Invite parents or community volunteers to join you.

2. Photocopy an enlarged educator copy of D®a-®hLS 5: oa ™o AAOHNP
aP>cNse PN / Handout 5: Community Walk Observation Sheet.

3. Photocopy a class set of 2%a-SehLS® 6: .oa.cL / Handout 6: My Community.

Prepare CSnbohse 1: oo DL I*LAP CSnbPSC / Video 1: Welcome to Nunavut!
video series. Show the video that focuses on the region you live in within Nunavut.
Consider showing the videos that explore the other two regions in Nunavut in
another lesson.

5. Prepare any extension activity materials you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask the following questions
for group discussion:

a.c>CPAC? / Where do we live?

0a.c<C AN*L PA<R? / What is our community’s name?

Video and Discussion (10 Minutes)

2. Tell students they will learn about their community and others by watching a video.
Ask them to listen for their community’'s name while the video plays.

)
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3. Show the video you have selected from the .oa. 2L/ Il N CSnbbNC / Welcome
to Nunavut! video series to the class. Discuss what students heard about their
community and others.

Guided Community Walk (30 Minutes)

4. Tell students they are going on a short walk to explore their community. Ask students
to look for people, buildings, types of transportation, and nature. Brainstorm
examples of each so students know what to look for on the walk.

5. Discuss safety rules with students. If possible, use the community map to look at the
route you will take.

Whole-Group Discussion (15 Minutes)

6. When you return, gather students on the carpet and discuss what everyone saw.
Record answers on D%0-ShLS® 5: oa ™o AANONE o PCNAPN / Handout 5:
Community Walk Observation Sheet. Ask questions to guide your discussion. For
example:

Dol Y Sb.oASD<R? / What is the weather like today?
AAPNDC Pal® CdSebP>AC? / Who did we see on our walk?
AAPILNS5C PLLo® CdsebP>AC? / Did we see any wildlife on our walk?

AAIPNHC D°bN.dc®IbebPR AYG*IN®IHb®I o 5%6-C? / Was anyone
riding a bike or ATV while we were on our walk?

SboADag® Ao CdPbBAC? Pa. A/S/LAnS bPADY? / What kinds of
buildings or houses did we see? Who do you think was inside?

AAIPNHC PAT® CALAC SdAdAebPA\C? / What did you see on our walk
that made you happy?

APIPNESC PAME CIBbPAC 0a.cNeo¢ AAIPCPAMt? / What did you
see on our walk that makes our community healthy?

Sb.ose AASedNbPNSbeAC ba.cbC ML.0c? / What questions do you have
about our community?
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Independent Work (15 Minutes)

7. Have students find their table and distribute D¢o-5ehL® 6: oa.clL / Handout 6: My
Community. Students will draw and label something in their community that makes
them feel happy.

If going on a community walk is not possible, consider using Google Earth to

explore your community.

Extension Activities:

1. Have students ask someone at home about something in their community that
makes them happy. Use D2o-SehLSe 7: JA®dNC PLUN“ / Handout 7: Question and

Answet.

2. Have students ask an Elder what their community was like when they were younger.
Use D%g-SehLSe 7: <JASdNC PLUN“1> / Handout 7: Question and Answer.

3. Asaclass, use Google Earth to explore a friend or relative’'s community. Talk about
similarities and differences.

4. If anything was brought up as unsafe (for example, a broken stop sign or a
road blockage), write a letter as a class to the mayor or a decision-maker in your
community asking for it to be fixed.
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Name:

Handout 5: Community Walk Observation Sheet

Our community is called

People Buildings

6¢ b
& o

Nature Transportation

e =&

Other Things We Saw

Grade 1. My Healthy Community
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Name:

Handout 6: My Community

Draw and label something in your community that makes you feel happy.

f

Grade 1. My Healthy Community
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Handout 7: Question and Answer

Question

Answer
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Lesson Title

AchA%RC 5: AY®\SbSoS® / Lesson 5: Time 45
Responsibility minutes

Learning Goal

Students will learn about responsibility. They will explore how they can
be responsible community members and understand the important
role of responsibility in creating a healthy community.

IQ Focus Inuugatigiitsiarniq: respecting others.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.
Aajiigatgiinniq: decision-making through discussion and consensus.
Curriculum Social Studies
Connection 1.C1,1C2,1C31C4,1C5,1.C6
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the concept of responsibility.

Talk about different ways to show responsibility in a community,
at home, and at school.

Identify that being responsible is a characteristic of a healthy
community.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.
O Use the student reflection sheet to check for understanding.

Materials

Book: ['<dC D5*LA“5: D*LAC AbN*D</ Mia and the
Monsters: The Monsters Help Out by Neil Christopher
Chart paper

*  Educator markers
Student writing and colouring materials
KWLS chart

Extension Activity Materials:

= DegSP4LSP 8: Do JPA*o 5>/ Handout 8: A Star and a
Wish (student reflection sheet)
D2g-SehLSt 4: NN®DAc® / Handout 4: Making a List
(can be found in Lesson 3)
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today'’s lesson.

Preparation:

1. Prepare any extension activity materials and photocopy a class set of D%o-SehLSe 8:
> ond%® onP>*o> / Handout 8: A Star and a Wish if you will be using it.

Read-Aloud (15 Minutes)

1. Begin the lesson by gathering students on the carpet. Tell students they will be
learning about responsibility.

2. Read the book I'<td€ J5*LA: D*LAC AbYeN*6DC / Mia and the Monsters: The
Monsters Help Out to the class.

3. Ask students the following questions for group discussion:
4 O5%LA®S SboAcPcP®<E oac* g Ab<d®DNL? / What were
some things Mia and the monsters did to help their community?
LY oseN>*Da >NN“ o ./ Muck cooked and baked.
« ST DRLAC Aot Na oo DPdCNSheCSo<SLC 1CSa NI 5

<*MSGsbsHNe, / Qallu fixed the monsters’ homes so they could have a warm and
safe place to live.

D>< AcSA“ o D5*Lob oCao®. / Oop taught other monsters new things.
D5¢ dbP>P/Rc*N DoM<, / Tulu made people feel better.
<< oa. bLMPNeIa>e. / Mia took care of the land.
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<4 DS*WA“> dMAo® bLPYPNSbSLC oa.c* g, Sb.ose bLMLb4 e DPShSLE?
/ Mia and the monsters have many responsibilities in their community.
What do you think responsibility means?

* bLPYPNCE DPct AcndnbsbeCeN*at DPRN*g® bLMOHC, I/ N, ARN N g . /
Responsibility means doing things we are supposed to do by taking care of
ourselves, others, and the environment.

Sb.oS® ['d JSLA D APAJACP®LE pa.c*o® bLENA®NESM? / How
did Mia and the monsters feel when they took care of their community?

= SO A D®IC AbdJADNY . / They felt happy and proud.

Paired Discussion (15 Minutes)

4. Have students find an elbow partner and discuss the following questions:

PAo® Q%SG bLMYSbAWACS? / What kind of responsibilities do you have
at home?

Plo® Aca<SA*T bLPYSbAWAC? / What kind of responsibilities do you
have at school?

When asked to find an elbow partner, students find the person who is nearest

to them or someone they could touch elbows with.

Whole-Group Discussion (10 Minutes)

5. Share responses with the group after students have had time to discuss. Use chart
paper to make a list of ways students can be responsible.

6. Explain that everyone has responsibilities in a community and it is important that
everyone helps each other and does their part to keep our community healthy,
happy, and safe.
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Reflection (5 Minutes)

7. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (such as being
responsible). Add any additional student suggestions or questions to the Still Want
to Investigate column.

Consider having students complete D2g-sehLSe 8: B on.d® AP/ %g5> /
Handout 8: A Star and a Wish. This will help you understand what worked well

for students, what you may want to revisit, and what misunderstandings need
to be cleared up.

Extension Activities:

1. In pairs, have students create posters showing different ways to be responsible in
the classroom, such as tucking in chairs, lining up quietly, or helping a friend.

2. In pairs, have students make a list of different ways to show responsibility toward
the environment, such as picking up garbage or conserving water and energy. Use
J%oPNLS 4: NN®DAc / Handout 4: Making a List.

3. Create a responsibility pledge for your classroom using the ideas students generated
during your discussion. Have students sign the pledge as a promise to show
responsibility in their classroom.
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Name:

Handout 8: A Star and a Wish

A Star A Wish

One thing I learned: One thing I wish I knew more about:

Grade 1. My Healthy Community




Lesson Title

AchARE 6: al€D%a GL? / Lesson 6: Time 45 minutes
Where Do I Fit In?

Learning Goal

In traditional Inuit society, everyone had a role to play in keeping

a strong and healthy community. One's role would most often be
based on their skills and strengths. Students will continue to learn
about responsibility. They will identify personal skills and talents and
understand their responsibility to share their unique abilities to help
build a healthy community.

IQ Focus Inuugqatigiitsiarniq: respecting others, relationships, and caring for
people.
Pijitsirniqg: serving and providing for family and/or community.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1.C1,1C2,1C31C4,1.C51C6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Share a special skill with the group.
Talk about how people use their skills in a community.

Identify people using their skills to help others as a characteristic
of a healthy community.

O Make note of student suggestions on the KWLS chart.
O Use student work samples to check for understanding.

Materials

Book: b0 IV ONIYNNDbP>Y? /) What's My
Superpower? by Aviag Johnston

D2g-SbLLSH 9: Jopu AL Acn<bhS / Handout 9: Puzzle Activity
Student writing and colouring materials

Scissors

Glue

Cardboard

KWLS chart

Extension Activity Materials:

Deg Sl 5t 2: NN®eILo* NNGSo > / Handout 2: Draw and
Write (can be found in Lesson 1)
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today's lesson.

Preparation:

1. Photocopy D®g-SehLse 9: sepe L% Acn<Ph / Handout 9: Puzzle Activity. Each
student will get one puzzle piece.

2. Create an example puzzle piece with your superpower on it.

3. Prepare any extension activity materials you will be using.

Read-Aloud (10 Minutes)

1. Begin the lesson by gathering students on the carpet. Tell students they will be
reading a book that explores different skills that people have. Ask students to listen
for the characters’ special skills as you read.

2. Read the book b0 II* N ONIYNNbe>*? / What's My Superpower? to
the class.

Whole-Group Discussion (10 Minutes)

3. Ask students the following questions:
a<<a. PA/P>cP®<? / What was Nalvana searching for?

aRa. SPoc PSLE AL*NCMa: A9+ NN <N a®. / Nalvana was searching for
something she was good at: her superpower.

PlAolc A/¥NC AR CONQYUNNSbebP>RC? / What were everyone’s
superpowers?

CAAN D J%abP>dse Abb<5d<IS 5 5o / Davidee could run fast, like he had
super speed.

» LC <> beCseda <P*L5%b>se N*P<*a DNDC. / Maata could swing very high,
like she could fly.

ar PYGo® o o 1DP D% PAIA*G H*0® ~Na o / Joanasie could
use rocks or ice to build all types of things.

« QI doseheCACLL*a %D J%b>L 5o <Ido<Is®. / Adamie could hold his
breath underwater for a long time.
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SboSc a“Ra ACHPJA oo LopLNEN] ASbeany.0c? / How was
Nalvana showing respect to her friends?

«aRab< AtbranbcL N DR N®HDRAC L CDSI LN g
SdAANP=O0 N5 Ad*a oM<, / Nalvana was showing all her friends their
superpowers and celebrating things they could do with their skills.

PARE aRabP< Q¥ LI¥q*+J*<4N*L? / What was Nalvana's
superpower?

A Rabc PA IINONLYRNNL? / Nalvana could make other people feel
good about themselves.

Paired and Whole-Group Discussion (10 Minutes)

4. Have students find an elbow partner and discuss their special skill or superpower.
After two minutes, ask students to find a different elbow partner and discuss the
same thing with someone new.

When asked to find an elbow partner, students find the person who is nearest
to them or someone they could touch elbows with.

Circulate while students are discussing their superpowers. Spend time with
students who are having difficulty and make suggestions of what you have
seen them excel at in the classroom.

5. Invite students to share their special skill, or superpower, with the group, and ask
students the following question:

SboSc A¥M2g-2C AbJINMIa <D pa.cN*.0? / How can we use our
special skills to help our community?

« DSbAbI®CH®LE PSbec >Nb®NHC, DobbP*a D¢ AbdSs 5N ob®N>o®ehg
AcSADo. / If someone is good at talking when we are having discussions, they
could tell stories and help teach younger children.
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SP_oALPh®CSHH<LC ICCMa® AbdP*a ®D% ASbHLAPNJ. / If someone is good
at being patient, they could help their dad when they are fishing.

N bb®CSh<C AbdPTa ®D% Ac Ll a® oA 5Ne Qudds/ sNe JLLse/L<a®, / If
someone is good at fixing things, they could help their family sew clothes with
holes in them.

Cdlra D PbbseCib®<e, d5g® Ab<P @ D% N<*"n.N“d. / If someone is
good at art, they could help their aunt when she is doing beadwork.

@ I¥CSh®<LE, DoA™ A% ST AbdP*a 5vIC. / If someone is good at
building with blocks, they could help build a front porch for an Elder.

Independent Work (15 Minutes)

6. Have students find their table and show them your puzzle piece example. Tell

students they will write their name and draw themselves showing their special skill or
superpower on their puzzle pieces. Distribute D%a-SohLSse 9: P A <L /
Handout 9: Puzzle Activity.

When finished, help students cut out their puzzle pieces. Glue the puzzle pieces onto
cardboard to create a class puzzle.

Brainstorm a title and write it on the top of the puzzle, such as Aaqqgiksugaq, We All
Fit Together, or Our Healthy Community. Display the puzzle in your classroom.

Refer to the guiding question on the KWLS chart: What makes a healthy
community? As a class, add student suggestions to the Learned column, such

as aaqqgiksugaq (people using their special skills or superpowers to help their
community). Add any additional student suggestions or questions to the Still Want
to Investigate column.

Extension Activities:

88

1. Have students draw and write about someone they know using their special skill

or superpower in their community. Use D2g-SeLLS 2: NNSDILSos NNGSaS /
Handout 2: Draw and Write.

2. Have students act out their superpower for other students to guess.
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Handout 9: Puzzle Activity

Grade 1. My Healthy Community



Lesson Title

AchA™NE 7: ASPba AbPNE ALK S Time 45 minutes
»oac?0 / Lesson 7: Jobs and
Responsibilities in My Community

Learning Goal

Students will continue to learn about responsibility. They will explore
how shared tasks and responsibilities help create a healthy community
that meets everyone'’s needs.

IQ Focus Inuugatigiitsiarniq: respecting others, relationships, and caring for
people.
Pijitsirniq: serving and providing for family and/or community.
Curriculum Social Studies
Connection 1.C1,1C2,1C31C4,1C5,1C6
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the roles and responsibilities of community members.

Ask and answer questions about the responsibilities of
community members.

O Use student work samples to check for understanding.

Materials

Chart paper

*  Educator markers
Book: A%ba AXC Ac."NJC/ Jobs in My Family by Inhabit
Education

»  Photo Pack: A%ba ALY oa.cGéo AbI®NC DS ALLbSc b5 /
Jobs and Community Helpers Now and Long Ago in the Camps
D2g-SbLLSd 10: ASPba ALPNC AN oa.cN®o / Handout 10:
Jobs and Responsibilities in My Community
Student writing and colouring materials

Extension Activity Materials:

Deg-SbLSb 2: NN®ILSo ™ NNSSo> / Handout 2: Draw and
Write (can be found in Lesson 1)

Deg bl St 7: JASINC PLUN“1> / Handout 7: Question and
Answer (can be found in Lesson 4)
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Consider inviting Elders, parents, or community members to the classroom to
talk to students about their jobs and how they help the community.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today'’s lesson.

Preparation:

1. Prepare chart paper by writing A%ba A€ oa.cvo_5 Ab<%1¢/ Jobs and
Community Helpers along the top.

2. Prepare pictures from the current day in the ASba. AL oa.cGé.a Ab<NC > 5I
ALb c > / Jobs and Community Helpers Now and Long Ago in the Camps Photo
Pack. Set aside pictures from life in the camps. You will use these in Lesson 8.

3. Photocopy a class set of D285 10: A%ba ALPNE ALPN“ 5 oa o/
Handout 10: Jobs and Responsibilities in My Community.

4. Prepare any extension activity materials you are using.

Read-Aloud (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Remind them that they have
been learning about different ways to show responsibility in their community. Today
they will be learning about different jobs people have in their community.

2. Read the book Aba A>C Ac."NJC/ Jobs in My Family to the class.

)
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Whole-Group Discussion (10 Minutes)

3. Ask students the following questions and list student responses on the prepared
chart paper.

PAot AStba.ALSb®<C AoAC PSbcLLST? / What kind of jobs did people
have in the book?

QYa N, ACKAN, HC®, SheNy, Dobbsed<®eN, Mo %N 5. / A hunter, a teacher,
a doctor, a firefighter, a storyteller, and a seamstress.

Sb.oADo® ASba AbSb®<E Ac?NC? / What kind of jobs do people have
in your family?

4. Tell students that jobs come with responsibilities and tasks that people must do.
Use the A%ba AXC oa cGc.o Ab¥®NC >S5 AtLbec_t_5 / Jobs and Community
Helpers Now and Long Ago in the Camps Photo Pack to show pictures of community
members at work. Model how to describe the picture and the responsibility that
goes with each job, then ask students to try. As students look through the photos,
ask them to describe other jobs they know about in their community.

ACSAN ACNAAC Ac®o<d%®No®. / A teacher teaches students.

Jeo DN SboLN“HC Abde<b<NJC. / A nurse helps us when we're sick.
A*a A€ DobbAC AT a5 AcSA“SNE. / An Elder tells stories and teaches others.
SH*LCAT <5dNE <5dAC Acn=oNto MAALYa®, A9, Ao¥a® 0°CP7N NP
oPaolo NPP>7r=HNe, / A pilot flies a plane to do many things, like take people
places and deliver freight.

Group Work (15 Minutes)

5. After looking at the pictures, add any additional jobs that students brought up to
your chart paper. Discuss how everyone in the community has a responsibility to
take care of each other and that this contributes to a healthy community.

Independent Work (10 Minutes)

6. Have students find their tables and distribute 22a-s5Ls® 10: ASba ALPNC ALPNS 5
oac*c ¢/ Handout 10: Jobs and Responsibilities in My Community. Have them
choose four jobs or community helpers and draw and label what each of their
responsibilities are.
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Group Share (5 Minutes)

7. When finished, gather students back on the carpet and allow them to share their
work.

Display the pictures from the A%ba.AY¢ oa.cGéa Ab¥®NC P oI ALLbSc b /

Jobs and Community Helpers Now and Long Ago in the Camps Photo Pack so
students can view the pictures and refer to the vocabulary words.

Extension Activities:

1. Have students draw and write about a job they would like to have when they grow
up. Use D%o-SehLSe 2: NN®ILSa NNSSo> / Handout 2: Draw and Write.

2. Have students ask a family member or friend about their job and what
responsibilities they have in the community. Use D%g-SehLSe 7: JASdNC PL N> /
Handout 7: Question and Answer.

3. Asaclass, write a list of questions you could ask a community member about
their job.

)
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ASbba A€ oa.cGég AbISNE Pe ST
AtLbcc b

Jobs and Community Helpers Now and Long Ago
in the Camps

The Jobs and Community Helpers Now and Long Ago in the Camps photo pack show

the diverse roles Inuit have held in Nunavut, from traditional camp life to today’s modern
communities. These photos show students how everyone's work contributes to the well-
being of the community and emphasize the importance of responsibility and collaboration.
By exploring these images, students will learn about the connection between work in the
past and present and how it helps build strong, healthy communities where members take
care of each other.

Photocopy and cut out the pictures in this photopack or project the pictures using the
digital link.
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Lea / Now

dea<4¢>seN / Nurse

o D>ANCN / Cashier

SdN*ac® 1: A/L®I® oacL




Lea / Now

>PseCc? / RCMP Officer

AcSAR / Teacher

SdN*ac® 1: A/L®I® oacL




Lea / Now

[SeAse / Seamstress

<*Ja.N / Hunter

SdN*ac® 1: A/L®I® oacL




Lea / Now

>L<cn.» / Conservation Officer

AIMeC®N / Water Truck Driver

SdN*ac® 1: A/L®I® oacL




PANdPdo® oa.cGco [/ Long Ago in the Camps

<Ja %o / Hunting

ASboOLA*o® / Fishing

SdN*ac® 1: A/L®I® oacL




PANdPdo® oa.cGco [/ Long Ago in the Camps

At H>c o / Building an igloo

J

P> ®/L o <‘a*o® <aA‘c“> / Packing and unpacking the camp

SdN*ac® 1: A/L®I® oacL



PANdPdo® oa.cGco [/ Long Ago in the Camps

AP PNAc® o / Preparing animal skins

SbdN*o® <Sa*o / Preparing the sled

SdN*ac® 1: A/L®I® oacL




PANdPdo® oa.cGco [/ Long Ago in the Camps

SPLC o <SepPe/gst / Taking care of the dogs

g Pcno® / Preparing food

SdN*ac® 1: A/L®I® oacL




<Nse;

Dag-SoaLsb 10: ASbba.AbPLE AYPNC 5 pacCNoo

>a

D>a

>a

D>a

SdN*ac® 1: A/L®I® oacL




Name:

Handout 10: Jobs and Responsibilities in My Community

This is a . This is a

This is a . This is a

Grade 1. My Healthy Community




Lesson Title

A;_—I\Abe.c 8: AlLb®c® Time 40 minutes
ASPba AYSN\Dc BSPDE AYPNE 5 /

Lesson 8: Jobs and Responsibilities

from Long Ago

Learning Goal

Students will explore jobs and responsibilities in traditional Inuit camps
and compare them to present-day communities. They will discover
how shared duties support community well-being over time.

IQ Focus Inuuqatigiitsiarnig: respecting others, relationships, and caring for
people.
Pijitsirnig: serving and providing for family and/or community.
Curriculum Social Studies
Connection 1.C1,1C21C31C4,1C5,1.C6,1C71S1,152,153,1S5
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore jobs and responsibilities from long ago.

Talk about jobs and responsibilities from long ago and how they
are similar to or different from jobs and responsibilities today.

Actively participate while learning about traditional jobs and
responsibilities from video, discussion, Elders, and images.

Identify jobs and responsibilities as a characteristic of a healthy
community.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.

Materials

Photo Pack: A®ba AL¢ oa.cGc.o Ab¥®NC D5 ALLb“c b5/
Jobs and Community Helpers Now and Long Ago in the Camps
KWLS chart

Extension Activity Materials:

*  Student writing and colouring materials
Deg-Sba St 2: NN®ILSoe NNSSo® / Handout 2: Draw and
Write (can be found in Lesson 1)

» DegSOlLSP 7: JA®RINC PLUN“> / Handout 7: Question and
Answer (can be found in Lesson 4)
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Consider inviting an Elder into the classroom to describe a job or responsibility
they had when they were younger.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

Preparation:

1. Prepare pictures of life in the camps from the A%ba Ab¢ oa.cGé o Ab<®NC > 5
ALb“c_> / Jobs and Community Helpers Now and Long Ago in the Camps Photo
Pack.

2. Prepare any extension activity materials you are using.

Introduction (10 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask students the following
question for group discussion:

Ab/Neg Lea DSbDYHbPCC, BSbec PNHGEC Learl. BSbec BrbGeLeC
AS/Dc PO/ ALLb . 5°, PJocN2G<Da® PSbPYSbe>JC. na D¢
PP PPCONN P LL L2a.0C. 0a.cDC SboADCDSAPADY ALLbSE 5b? /
When we talk about our lives right now, we are talking about the present.
When we talk about life from many years ago, we are talking about the
past. Our community hasn't always looked the same as it does now. What
do you think our community might have looked like long ago?

2. Remind students that they have learned about many jobs and responsibilities people
have in their community. There were also many jobs and responsibilities people had
long ago. Some look very different from today, and some look the same.
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Photo Pack (15 minutes)

3. Show students pictures of life in camps from A%ba Ab¢ oa.cGé o Ab<®NC >S5
AtLbc_ > / Jobs and Community Helpers Now and Long Ago in the Camps Photo
Pack. Have students describe what they see in the picture, then explain each job to
students. Use the information in the photo pack to help describe the pictures.

4. Tell students that over time jobs and responsibilities can change because the
community changes. Learning about jobs and responsibilities from long ago is
important because they show us the importance of traditional work, how people
lived well long ago, and how our community can change or stay the same over time.

Whole-Group Discussion (1O Minutes)

5. Ask students the following questions:

Sb.oACDE ASba ALC ALPNE 5 IPAKOPRAC LA LA H%FC ALLb coC
Lealc ba.ccNec? / What is similar or different about jobs and
responsibilities from long ago and jobs and responsibilities we have in
our community today?

PAc® AASdNSbP*aAC ALb 5% Abc BSe/LII® sb>praAbb®os5C
ASba AW PSe/Ldot ALPD>Rc PSo/Ldov5? / What questions could we
ask someone who lived long ago to find out more about their jobs and
responsibilities?

Reflection (5 Minutes)

6. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column, such as jobs,
responsibilities, traditional work, helping others, and so on. Add any additional
student suggestions or questions to the Still Want to Investigate column.

Extension Activities:

1. Have students draw and write about themselves doing a job from long ago. Use
JegSblse 2: NNSeDLSose NNGSoS> / Handout 2: Draw and Write.

2. Have students draw and write a job they think might exist in the future. Use
JegSehLSe 2: NN®ILSo® NNGSo> / Handout 2: Draw and Write.

3. Have students ask an Elder about a job or responsibility they had when they were
younger. Use D®g-sehLSe 7: JAdNC PLUN > / Handout 7: Question and Answer.
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Lesson Title

AchNA*NC 9: >cSbeCSgSb / Time 45 minutes
Lesson 9: Visiting

Learning Goal

Students will explore how visiting supports personal and community
wellness. They will discover how sharing time together strengthens
family and friendship bonds and discuss ways to maintain visiting
traditions today.

IQ Focus

Inuugqatigiitsiarniq: respecting others, relationships, and caring for
people.

Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Pilimmaksarnig: development of skills through practice, effort, and
action.

Curriculum
Connection

Social Studies
1.C2,1C3,1C4,1C5,1C7 1S3

Assessment
Opportunities

O Take anecdotal notes of students’ abilities to:
Talk about different ways, places, times, and reasons people visit
each other.

Talk about the importance of visiting Elders and identify visiting
as a characteristic of a healthy community.

= Actively participate while learning about visiting from books,
Elders, the group visiting activity, and discussion.

O Make note of student suggestions on the KWLS chart.
O Use student work samples to check for understanding.

Materials

Book: D>SbcLL% >¢ o LD/ Visiting Amaug by Meeka
Aqgqiaruqg and Ken Beardsall

Chart paper

Educator markers

Timer

KWLS chart

Extension Activity Materials:

Student writing and colouring materials

DegSbaSb 2: NNDLSo e NNSSo> / Handout 2: Draw and
Write (can be found in Lesson 1)
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Consider inviting an Elder to visit the class to talk about visiting in the past
and why he or she likes to visit and be visited.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today'’s lesson.

Preparation:

1. Prepare chart paper by writing “b_oALLS > o ALLnP? / Why Is Visiting
Important? along the top.

2. Prepare any extension activity materials you are using.

Read-Aloud (10 Minutes)

1. Begin the lesson by gathering students on the carpet. Remind students they have
been learning about different ways to show responsibility in their community. Explain
that today they will learn about another way they can show responsibility in their
community.

2. Read the book >Sbc LU >c¢ o6 <ILD>ST® / Visiting Amaug to the class.

Whole-Group Discussion (10 Minutes)

3. Ask students the following questions:

do®, da.a ™, LCo a L P®<Le? ShoAcPc P<e? / Where did Kunuk,
Anaana, and Maata go? What did they do?

dob, daa L, LCo dALPST 0t > ndc PP gP>®bsbNNONe ASb_5eDINL,
DNGA DNV ALD*L A™P®N=5d PobbbCPNHJ0, do°H 1L Lo

Ac L Pegt s CdeoNd NOLL®RNASHNNONL. / Kunuk, Anaana, and Maata went
to visit their amaugq. They shared tea and fish, listened to Amaugq sing and tell
stories, saw Kunuk's anga and his family, and helped clean up.

)
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>C 50t Sbos® DJPSbSLE? / What does visiting mean?

= >SS DPct ISR C CdYyseIseDNe, / Visiting someone means going to
see someone where they live.

SbOALLS > SbcCSaoS ALLNP><R? / Why is visiting important?

s >EhCCSaSe ALLALDNC ASHALL Sb>ANCI*a GANE IZNE APANT ST,
D>abbsbNAJ*a DY ALLNE/2ab DabbsbNNe 7, APdA®/ DN 57
dbA“cD>PNa®, SdAAbNM=_5¢/ . / Visiting is important because you can let
others know that you care about them. You can share stories and ideas, solve
problems together, and have fun.

A®aSo® >cSbCCSost SboALLC ALLNnP><R? / Why is it important to visit
Elders?

= A% A% ALLn<dDO*o® SbPpLoSo® DN®CPHNCPNb®>C
AbIN.<bIA*a.Ndbn.“oNe, >bbNbPLIA*a.nbr.“5N°b. / Elders have a lot
of important knowledge to share. They might need help with something, or they
might just like to have someone to talk to.

AcbNe> Pbde0¢ >Ende<bAl? / Who do you and your family visit?

Group Work (10 Minutes)

4. Tell students they will practise visiting their classmates. Brainstorm questions they
could ask each other while visiting and write them on chart paper.

5. Put students into two groups: the a /< / natsiit (ringed seals) and the sPc__5UAC
Sb><_sseCc / gilalukkat (belugas). The natsiit will sit at their tables. The gilalukkat will
find a natsiq to visit for two minutes. Then the gilalugaqg will sit, and the natsig will
find a qgilalugaqg and visit for two minutes.

Set a timer for two minutes while students are visiting. Timers are a good way
to help students pace themselves during an activity.

Circulate while students are visiting each other. If students are having a hard
time communicating, ask guiding questions to prompt discussion.
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Reflection (5 Minutes)

6. After students are finished visiting, gather back on the carpet and ask students the
following questions for group discussion:

PAc® DSbcPNSbc PPAY > SeN“HNC? / What did you talk about while
you were visiting each other?

>c_S6¢ Sbo APAJA*ancPPAPP? / How did visiting make you feel?

Group Work (5 Minutes)

7. Show students the chart paper you prepared and read the title. Have students
answer the question and record their ideas. Include different ways to visit, like by
going to someone’'s home, by phone, by text, through Facebook, or by listening
to local radio stations. Encourage students to think about what visiting may have
looked like in the past.

Reflection (5 Minutes)

8. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student ideas to the Learned column (for example, visiting). Add
any additional student suggestions or questions to the Still Want to Investigate
column.

Extension Activities:

1. Have students draw and write about themselves visiting or being visited. Use
JegSehLSe 2: NN®ILSo NNGSo> / Handout 2: Draw and Write.

2. Have students draw and write about what visiting might have looked like in the past.
Use D%g-SehLSe 2: NN®ILSo® NNGSo / Handout 2: Draw and Write.

3. Have students draw and write about what visiting might look like in the future. Use
JegSehLse 2: NN®ILSo® NNSSo> / Handout 2: Draw and Write.
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Lesson Title

AchAYIC 10: AMS/SoS® A%aSob / Time 50 minutes
Lesson 10: Serving Our Elders

Learning Goal

Students will explore the IQ principle of pijitsirniq. They will discover
different ways to serve and celebrate Elders in their community and
learn how Elders help create healthy communities and preserve
cultural traditions.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships and caring for
people.
Pijitsirnig: the concept of serving.

Curriculum Social Studies

Connection 1.C2,1C3,1C4,1C5

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

» Talk about the importance of helping Elders.
» Talk about different ways to help Elders.

= Identify serving our Elders as a characteristic of a healthy
community.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.
O Use the student reflection sheet to check for understanding.

Materials

«  Book: <% PPN AbY®Ib Ja.a. N o / Pallug and
Qiligti Help Their Anaanatsiaq by Jeela Pallug-Cloutier

= Chart paper

*  Educator markers

= Blank paper

= Student writing and colouring materials

= KWLS chart

Extension Activity Materials:

= DegSbLSb 8: D Hn % P~ *c >/ Handout 8: A Star and a
Wish (can be found in Lesson 5)

= DegSbL|Sb 2: NNGSo® NN®ILSoS> / Handout 2: Draw and
Write (can be found in Lesson 1)

Consider inviting an Elder into the classroom. Set up a time to share stories,

tea, and bannock.
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today's lesson.

Preparation:

1. Fold blank paper in half to create a card. Make one for each student.

2. Prepare any extension activity materials and photocopy a class set of D%o-SeiLSe 8:
> ond%® onP>*o> / Handout 8: A Star and a Wish if you will be using it.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask students the following
questions for group discussion:

Ab¢/5a P°dC A%a.né\M<? / Who are the Elders in your life?

2. Tell students they will read a book about helping an Elder. Ask them to listen for the
different ways Pallug and Qiligti helped their anaanatsiaq.

Read-Aloud (5 Minutes)

3. Read the book <<% PN AbY®Ib Jaa N o/ Pallug and Qiligti Help
Their Anaanatsiaqg to the class.

Whole-Group Discussion (10 Minutes)

4. Ask students the following questions:

Sb.oS® << 5% SPcbN_5> Abdc P®<t qaa /ST o*? / How do Pallug and
Qiliqti help their anaanatsiaqg?

<E5bde SPseNbde Acn<Phse/D>seIr. / Pallug and Qiligti look for chores that
need to be done.

= <E5< g SHECT DG SHDANLPITD g BIg DU, PN
SbyGPIo N LIGPNC K xLaeo®NAS. / Pallug checks the ice bucket on the porch
and fills it with small pieces of ice. Qiligti shovels the front stairs.
aDABCLTINe < DLPCAL®LITINe NCALPICIN S LLny>o<d®Io®
CLA®* ¢ / They both go to the store to buy flour and tea as a treat for everyone
to enjoy.
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SbOALLE ALLN PR AR A%aSog® AbYHCCSo®? / Why do you think it's
important to help our Elders?
AbYBbCCST® A% o JC®PJANaSLE. / Helping our Elders is a way to show
them respect.
Ac_*a®d¢ Ao AC Ab<bbeon b AU LC A%alln<oPcS*LC. / Sometimes
Elders need extra help as they grow older.
A% AC DRN>gL AbI®IDHAYDC, Dobb®INe ALLSahH%a®, ACNA“HNe
I PCAdro®, ADA“ D AP a® ACNANONS. ALLN Q52 A% o>¢
JCPPNCNPLLEIC NI AbYe<HLC BPRN>a®. / Elders help us in many ways,
like by telling stories from long ago, teaching us skills, and teaching us about

important Inuit traditions. It's important for us to show respect to Elders as they
help us.

AY°N\5b®>JC A%a cN2o® AbYSHC. Sbo® A%aST® AbJc BSPAC? / We have
a responsibility to help our Elders. How have you helped an Elder?

b0 A% SI® Ab<JP%aS®Ac? / How could you help an Elder?

Group Work (10 Minutes)

5. Tell students they will be making cards to celebrate an Elder in their life. They can
draw themselves helping or visiting an Elder. They can deliver their card the next
time they see the Elder.

6. Brainstorm images and words students could put on their cards. Record student
ideas on chart paper.

Independent Work (15 Minutes)

7. Have students find their tables and distribute folded paper for them to work on their
cards.

8. Collect the cards and return them to students at the end of the day.

Reflection (5 Minutes)

9. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (for example, helping
our Elders). Add any additional student suggestions or questions to the Still Want to
Investigate column.
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Consider having students complete D%g-sehLSe 8: BoHn.dse APAvgS> /
Handout 8: A Star and a Wish. This will help you understand what has worked
well for students, what you may want to revisit, or what misunderstandings

need to be cleared up.

116

1.

Have students role-play scenes from the story <<% SPc%N_5 AbJIb
<Ja.a N a?/ Pallug and Qilitgi Help Their Anaanatsiaq.

Have students draw and write about a time they helped an Elder. Use D%g-SehLSe 2:
NN®ILSgs NNGSo > / Handout 2: Draw and Write.
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Lesson Title

Ach\A¢C 11: oalgs® / Lesson 11: Using Time 50
the Land minutes

Learning Goals

Students will investigate how the land influences life in the community
by creating a list of the many ways we feel its presence. They will share
ideas about how to take care of the land.

IQ Focus Avatittinnik kamatsiarniq: respect and care for the land, animals, and
environment.

Curriculum Social Studies

Connection 1C1,1C2,1C3,1C4,1C5,1L.1,1L.2,1L3 1L4 1LY

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Talk about land they see in their community (rocks, water, ice,
grassy areas, hills, mountains, sand, shores).

Talk about how the community uses the land to meet their needs.

«  Pilirigatigiiglutik with peers and brainstorm ways to keep the land
healthy.

Identify how people use and take care of the land to create a
healthy community.

O Use student work samples to check for understanding.

O Make note of student suggestions on the KWLS chart.

Materials

Computer with a projector and access to the Internet
*  Chart paper
= Educator markers

D2g-Sb4|Sb 11: oa o / Handout 11: Using the Land
= Student writing and colouring materials

KWLS chart

Extension Activity Materials:

DegSsbaSb 7: JAINC PLUN“> / Handout 7: Question and
Answer (can be found in Lesson 4)
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today's lesson.

Preparation:

1. Prior to the lesson, ask students to bring in something that came from the land.
Collect the items before the lesson.

Load the Google Earth website.
Photocopy a class set of D%g-SehLSe 11: oal*c / Handout 11: Using the Land.
Prepare chart paper by writing .oa.[o-% / Using the Land along the top.

nop oW oN

Prepare any extension materials you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Remind students that people
have many different responsibilities in the community. Tell students they will explore
another important responsibility, the responsibility to the land.

2. Display a Google Earth image of your town. Discuss the land while you explore your
community and Inuktut place names.

Whole-Group Discussion (10 Minutes)

3. Ask students the following questions:

ag<%a°AP® 0a 2¢? / Can you find our town?

acd® 4*o PP, oac2C 0a 5%6C? / What is bigger, the town or the
land?

oa aosaAYP*a®APb? / Can you describe the land?

)
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4. Ask students the following questions and record their answers on the chart paper
you prepared.

Sbos oactN%o .oa 41/n<><? / How do we use the land in our
community?

QsedND>AYLIS, AL HPPIC, NG PIC, <oPIA*a®, Aob o,
AJ<ACP>PDIC DLYSo DD, PYSc o, SPYol. / We build roads, buildings,
homes, drying racks, inuksuit, and playgrounds using rocks, gravel, and wood.
qsedNedc AA<bDJC, 0a /P>PIC, oa/PNNdo®, SbICP>Y®IC, Dbbndc®ICo. /
We use the road to walk on and drive our cars, trucks, snowmobiles, and

bikes on.

oal <D%IC AlLHPAYULIE, AJ<SACD>CIC, MACD>®IC . / We use open
land to make buildings, playgrounds, and an airplane runway.

ATCNRYT D%IC CHSa€, d¥a €, e NP>PNNHNE, AT<IN< 5. / We use fresh
water from the lake or river for cooking or drinking.

ALAPIE D¢ A%LJS, ASbOLAPDC <*Ja*DCo. / We use the ocean for travelling,
fishing, and hunting.

/DGt DYGots ALDS Sbo My DA S®Cb>*Io, dd*oa®, ASboa®,
DLdo<5 Alo. AL DcCC®Ia No<Cn“o. / There is sand or rock near the

water. There are shells, seaweed, fish, and animals in the water. The tides go in
and out.

DLYoC oa ALSHS <*NSGALD>RYIS, / Animals use the land and water for their
home.
SPc_* 1€ GSHGLEC CIRMYUC Y a® < *NDag® 0a N A ASY®Do,
<dLon~o®, sb*ag®Dg®, Ld*Da®, /PgtIat . / We look at the sky and have
different types of weather on our land, like blizzards, winds, snow, rain, sunshine.
oa < b ot DabbsbNP AT LJC. / We tell stories about the land.

s ADEEPILL®DANILIC oa S AlcoSot D5 AL SbICD>Y o¢ NNLcvo. /
We go camping on the land. We use trails on the land for snowmobiles
and ATVs.
AP®IC oall APAC. /dsb®DJC, o>, SAALDE, AL, L5G® PLGE 5 oal ./
Plants grow on the land. We have ice, snow, lichen, dirt, mud, and gravel on
the land.

Sb.o% APAJAAYAE oal G LAC? / How do you feel when you are on
the land?

SboAcP>NA*L oal SdAdArcnP>*? / What do you like doing most on
the land?
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Sharing Circle (15 Minutes)

5. Ask students to take the item they brought from the land and sit in a circle on the
carpet. Go around the circle and have students explain what item they brought in.
Add to your list as students share the significance of their item.

6. As a class, brainstorm ways to keep the land healthy. Discuss how and why it is
everyone's responsibility.

Independent Work (15 Minutes)

7. Have students find their tables and distribute D%g-se5LS® 11: oal o / Handout
11: Using the Land. Students will draw and write about one way they use the land.

8. When finished, allow students to share their wor

Reflection (5 Minutes)

9. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add any additional student suggestions to the Learned column (for
example, using or taking care of the land). Add any additional student suggestions or
qguestions to the Still Want to Investigate column.

Extension Activities:

1. Asaclass, visit other communities using Google Earth. Describe the land, how other
communities look, and any similarities and differences to your community.

2. Asa class, brainstorm ways to organize a classroom or school-wide cleanup.

Have students ask someone at home about their connections to the land. Use
JegSbhLse 7: JASdNC PLUN“L> / Handout 7: Question and Answer.

4. Have students ask someone at home how we can show thanks to the land. Use
Jegselse 7: JASdNC PLUN“ / Handout 7: Question and Answer.

)
(@0, >rc pacnaPsanoc ApqIIC pastbNfrEsIC
120 ‘ FOOTPRINTS THROUGH THE PAST TO A HEALTHY COMMUNITY



<Nse;

Deg-SbaLSt 11: oal gt

NN®ILAC Sbo%® oal <<LL*L®AC

f

SdN*ac® 1: A/L®I® oacL



Name:

Handout 11: Using the Land

Draw a picture of how you use the land. Write a sentence about what you are doing.

4 )
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Lesson Title AchA*€ 12: oa"vJdcnod oal / Time 50
Lesson 12: Mapping My Community minutes

Learning Goal Students will create a map of their community and the surrounding
land. They will use Inuktut place names to identify and label key
features and geographical landmarks.

IQ Focus Avatittinnik kamatsiarniq: respect and care for the land, animals, and
environment.

Curriculum Social Studies
Connection 1C1,1C2,1C3 1C4,1L1,1.L2,1L3,1.L4,1L5
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities = Identify features of their community.

= Discuss local Inuktut place names and how they describe the
land.

*  Represent important community places and features of the land
on a map.

O Use student work samples to check for understanding.

Materials = A computer with a projector and access to the Internet
= Map of your community
*  Chart paper
= Glue
= Educator markers
= DegSb4SP 12: oo cN*c P<KULAS/ Handout 12: Places in Our

Community
= Student writing and colouring materials
= Scissors

Consider inviting an Elder into the class to teach students about traditional

wayfinding skills like reading the land and stars and inuksuit.
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today'’s lesson.

Preparation:

Load the Google Earth website or display a map of your community.

Photocopy a class set of D%o-SehLS® 12: oa.cN*c P<UAC/ Handout 12: Places in
Our Community.

3. Research the Inuktut place names in your community and how they describe the
land.

4. Tape two pieces of chart paper together. Draw a compass rose in the top right
corner.

5. Prepare any extension activity materials you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Invite students to share how
they used the land since your last lesson.

2. Display the zoomed-in Google Earth image of your town. Point out the Inuktut place
names and discuss how they describe the land.

Whole-Group Discussion (5 Minutes)

3. Ask students the following questions:

oacN®c oal“oH PAo® P*»PA<PAC? / What do you notice about our
community and the land?

0a.CN% A0V PANE Aca<SAb(-AS)/ F%\bljbnkl%\b(-é\c) A
ALAC P<LP<R®IC? / Can you find our community’s school(s)/airport/
church(es)/or other important places?

4. Tell students that Google Earth shows a satellite image of their community. Explain
that you are going to make a paper map of your community.
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Group Work (10 Minutes)

5. Show students the large chart paper and write your community’s name on the top.

6. Ask students the following question and record answers on a separate piece of chart
paper:

PAS ALLADPLC PLLBRPIC pa.cCNo 0a **J5ib/PNyn.d5bse<<? /
What are some of the important places in our community that we should
include on our map?

7. Tell students they will draw their home and one other building to put on their map.
Ask students which building they would like to draw, and write their names next to it
on your chart paper.

Independent Work (15 Minutes)

8. Have students find their tables and distribute D®o-sehLSe 12: oo cN*a DP<KULAC/
Handout 12: Places in Our Community. Allow time for students to colour and cut
their homes and buildings.

Group Work (15 Minutes)

9. Gather students on the carpet. Explain to students that the compass rose shows
directions using north, south, east, and west.

10. Use student advice to draw main roads, rivers, lakes, creeks, the airport runway, and
the dock on your map. Use Inuktut place names and discuss their significance. If
needed, use Google Earth images to help you.

11. Have students glue their home and building onto the map.

The complexity of the map should be tailored to student ability. The above
steps are a guide to be simplified or expanded as needed. For example,

allow students to describe where they think buildings, homes, and natural
landmarks should go without needing to be too exact.

Extension Activities:

1. Have students draw animals or vegetation to include on the map using blank paper.
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Name:

Handout 12: Places in Our Community
Draw your house or apartment in Box 1.

Draw an important building or place in our community in Box 2.

Box 1

____________________________________________

Box 2

____________________________________________
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Lesson Title AchAE 13: BLIC oRN*> oac e/ Time 45
Lesson 13: Animals and Wildlife in My minutes
Community

Learning Goals  Students will identify the animals in their community. They will explore
the importance of animals to traditional Inuit ways of life and discuss
how these animals support community well-being today.

Connection to Inuuqatigiitsiarniq: respecting others, relationships, and caring for
IQ people.
Avatittinnik kamatsiarniq: respecting and caring for the land, animals,
and the environment.

Curriculum Social Studies
Connection 1C2,1C4,1C5,1.L3 1L.6
Assessment O Take anecdotal notes of students’ abilities to:

Opportunities Identify different animals in their community and the ways

humans depend on them.
»  Discuss our responsibility to animals.

» Identify how respectful animal practices build healthy
communities.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.

Materials »  DegSbaLSb 13: Dl JoP SPoSot a.odoSy LPCCE / Handout 13:
Animal Seek and Find Cards
DegsbaLSb 14: Dl Jo® PoSo® ao’oS> LPCCE/ Handout 14:
Animal Seek and Find
Clipboards
Student writing and colouring materials
Timer
KWLS chart

Extension Activity Materials:

= DegSbL|Sb 2: NN®ILSo NNGSoS> / Handout 2: Draw and
Write (can be found in Lesson 1)
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Preparation:

1. Photocopy D%g-SehLSe 13: DLdo® SPoSos® a.o’oS> LPCE / Handout 13: Animal
Seek and Find Cards. Cut out the pictures and hide them around the classroom.

2. Photocopy a class set of D%gSehLSe 14: PLdob SPoSo™ aodos> LPCCE/
Handout 14: Animal Seek and Find.

Introduction (10 Minutes)

1. Begin the lesson by gathering students on the carpet. As a group, list the animals
students have seen in and around their community.

2. Tell students they will go on a hunt by searching the classroom for 12 hidden animals.
Discuss how they will stay safe in the classroom.

Whole-Group Activity (15 Minutes)

3. Distribute clipboards, pencils, and D%a-SehLSe 14: DLYo® SPoSo® aodos > LPCE /
Handout 14: Animal Seek and Find. Tell students to copy the animal’'s name next to
its number once they find it.

Set a timer for 10 minutes for this activity. Timers are a good way to help

students pace themselves during an activity.

4. When finished, have students bring the hidden pictures to you and sit on the carpet.
List the animals students found and discuss which animals are from your community
and which are not.

Whole-Group Discussion (15 Minutes)
5. Talk about how animals help humans survive in different ways. Use the pictures to
help you.
+ oSNNATST® TP AUNIS, 1% 0GShe<IC, NP N gty APSPNSH®R<EDC. / We
use animal meat for food, skins and parts for clothing, and bones for tools.
« SPLTC AbYAC <*JaANNPeoNJC SbINobs beeDN®e. / Dogs help us hunt and pull
sleds.
+ DDOUAS PLLLENNAC APSeI<eNg, DLYAT ST orn“oNe, BobbDNt. / Ravens
help us by spreading seeds, eating dead animals, and telling us stories.
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6. Ask students the following questions:

Pac PLYo® <P, 5bSLE? / Whose responsibility is it to take care of
animals?

Sb.ose PLIC ACNAP2ae<DC ACPP NS5 < 5? / How can we show
kindness and respect to animals?

Reflection (5 Minutes)

7. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column. Example student
responses include animals, using animals to survive, and showing respect to animals.
Add any additional student suggestions to the Still Want to Investigate column.

Extension Activities:

1. Have students draw and write about their favourite animal in their community. Use
JegSehLSe 2: NN®ILSo® NNGSo> / Handout 2: Draw and Write

2. Have students play animal charades.
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Handout 13: Animal Seek and Find Cards
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Name:

Handout 14: Animal Seek and Find
1. Find all 12 animals that are hiding around the classroom!

2. Write the animal names in the spaces below.

Is this animal in
my community?

Animal
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Lesson Title

Ach\AY<S 14: SPL[C / Lesson 14: Time 50 minutes
Qimmiit

Learning Goal

Students will explore how gimmiit were essential to traditional Inuit life
through their roles in transportation, hunting, and community safety.
They will examine how gimmiit symbolized community well-being and
analyze how changes in gimmiq use have influenced Inuit hunting
practices from past to present.

IQ Focus Inuugatigiitsiarnig: respecting others, relationships, and caring for people.
Avatittinnik kamatsiarniq: respecting and caring for the land, animals,
and the environment.

Curriculum Social Studies

Connection 1C1,1C2,1C31C4,1C5,1.C6,1.C71S1,15.2,153,185,1.L.3 1L.6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Talk about the role of dogs in their community now and long ago.

Begin to make connections between gimmiit and the changes in
how Inuit hunt.

= Actively participate while learning about hunting and gimmiit
from books, videos, Elder visits, and group discussions.

Identify how gimmiit contribute to a healthy community.
O Make note of student suggestions on the KWLS chart.

O Use student work samples to check for understanding.

Materials

Book: <<% Ao 5ty <ICCNY <Ja  N<bN*LE / Pallug and
Inuluk Go Hunting with Their Ataata by Jeela Pallug-Cloutier
= Computer with a projector
Csnbense 2: “spLe” / Video 2: “Qimmiit”
Blank drawing paper
= Students writing and colouring materials
KWLS chart

Extension Activity Materials:

«  DegSbyLsb 15: P ¢/ Handout 15: Qimmiit

= DegSbLLSP 7: JA®INC PLUN“ / Handout 7: Question and
Answer (can be found in Lesson 4)
DegSbhLSe 4: NN®DAc® / Handout 4: Making a List (can be
found in Lesson 3)
DegSbl St 2: NN®ILSo* NNSSo " / Handout 2: Draw and
Write (can be found in Lesson 1)
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Consider inviting an Elder who trained and worked with gimmiit to the
classroom to talk to students.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today'’s lesson.

Preparation:

1. Prepare CSnbbhse 2: “spic” / Video 2: “Qimmiit”.
2. Research vocal commands used for gimmiit in your community.

3. Prepare any extension activities you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask the following questions
for group discussion:

Pal 4o P<dAr® SbPBALYSbSAC? PrAea A <? / Who do you know that
goes hunting? What do they hunt?

Read-Aloud (5 Minutes)

2. Read the book <<% Ao 5t > JCCN® <Ya. r<bN*L</ Palluq and Inuluk Go
Hunting with Their Ataata to the class.
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Whole-Group Discussion (10 Minutes)
3. Ask students the following questions:

<¢5% A0 5%, dCC*o PALALSbeP<E d*Ja  P<dseINs? / What did
Palluq, Inuluk, and their ataata need for their hunt?

DA, SPAL, Ico5, 1*Ja.~NE, aPC, N, ACC*LCH SbIN*M®. / A tent, sleeping
bags, mats, hunting gear, food, tea, and their ataata's gamutiik.

Sbose /a*Loc P<c? / How did they travel to the floe edge?

SbICPYST e P>SeIC SbIN*o 5. / They rode on snowmobiles and the gamutiik.

1Yo rdcPse/LAC? / Have you ever gone hunting?

ALLbec® dJar/va® Sb.oADc PIn AP®? / What do you think hunting
might have looked like long ago?

4. Have students find their tables. Tell them they will watch a video about gimmiit.

Video (10 Minutes)
5. Show CSabbhse 2: “spifc” / Video 2: “Qimmiit” to the class.

6. Part of the video contains a guided drawing of a gimmiit. Pause the video and
distribute blank paper, pencils, and erasers. Make sure students give their gimmiqg a
name after the drawing lesson.

Whole-Group Discussion (10 Minutes)

7. Discuss information from the video. Talk about what dogs do in their community
now and the role they played long ago. If you know any vocal commands used for
gimmiit in your community, share them with the class.

Whole-Group Activity (5 Minutes)

8. Have students lay their pictures on their tables and do a gallery walk.

Reflection (5 Minutes)

9. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (for example, gimmiit
or hunting). Add any additional student suggestions to the Still Want to Investigate
column.
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Extension Activities:

1. Have students write about and draw what gimmiit can do. Use D%g-SehLSe 15: spL[ ¢ /
Handout 15: Qimmiit.

2. Have students ask an Elder if they remember hunting with gimmiit. Use D%g-SehLS® 7:
<JASdNCE PLJN<> / Handout 7: Question and Answer.

3. In pairs, have students make a list of questions for hunters who use gimmiit. Use
J%0PNLS 4: NN®DAc / Handout 4: Making a List.

4. Have students draw and write something they learned about gimmiit. Use
JegSehLSe 2: NN®ILSo NNGSo> / Handout 2: Draw and Write.
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Name:

Handout 15: Qimmiit

Complete the sentences using the examples below or your own ideas.

4 N [
g J
Qimmiit can Qimmiit can

[ help on a hunt ] [work ona team]

pull a sled

Grade 1. My Healthy Community



Lesson Title

AchA*€ 15: a “cP2oP/PSGC  Time 45 minutes
oa.cvo / Lesson 15:

. . . Students may need
Celebrations in My Community

additional time to
complete their posters.

Learning Goal

Students will explore how different communities celebrate Nunavut Day
and preserve their cultural traditions. They will investigate how these
celebrations build community strength and leadership and discuss how
they contribute to a healthy community.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for
people.
Pijitsirnig: serving and providing for family and/or community.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1C1,1C2 1C31C4,1C5,1C6,1S5

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Talk about how their community celebrates Nunavut Day.

Ask and answer questions about how other communities celebrate
Nunavut Day.

Compare how different communities celebrate Nunavut Day.
» Identify celebrations as a characteristic of a healthy community.
O Use student work samples and student reflection sheet to check
for understanding.
O Make note of student suggestions on the KWLS chart.

O Use the student reflection sheet to check for understanding.
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Materials

A computer with a projector

CSnbbhse 3: “0a < Py o D oHNANY” / Video 3: “Happy
Nunavut Day!”

Chart paper

Educator markers

Student writing colouring materials

Large size paper

D2g-SbLLSP 16: 00 2< D HYLo AP STDCEIC NN®DIANS /
Handout 16: Nunavut Day Poster Checklist

KWLS chart

Extension Activity Materials:

Deg-SbLSb 2: NNSDLSoSe NNSSo > / Handout 2: Draw and
Write (can be found in Lesson 1)

DegsbaSb 8: D Hn P P~ *c >/ Handout 8: A Starand a
Wish (can be found in Lesson 5)

Deg-sbL St 7: JASdNC PLUN“ / Handout 7: Question and
Answer (can be found in Lesson 4)

144

Consider inviting an Elder or community member to the class to tell stories of
Nunavut Day and other celebrations.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today'’s lesson.
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Preparation:

1. Prepare CSnbbhse 3: “0a &< D 5*Lo D HHNANY” / Video 3: “Happy Nunavut
Day!”

Find posters around the school and take a picture or borrow them as examples.

Photocopy D2o-°hLSe 16: 0a &< D H*L P STD>Cia® NN®YREc<<C /
Handout 16: Nunavut Day Poster Checklist for each pair of students.

4. Prepare any extension activity materials or photocopy D®o-SehLSe 8: D= Hn. %
onP>*c 5> / Handout 8: A Star and a Wish if you will be using it.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Ask the following question for
group discussion:

acdvo P oo SdAAACDRIo® acPeoseYPPCP Aot >
SdAArsbseA<? / What special days or events do you like to celebrate?

2. Tell students they will learn how people celebrate in different parts of Nunavut.

Video (5 Minutes)

3. Show CSnbehse 3: “0a 2< D >*Lo P BN / Video 3: “Happy Nunavut
Day!" to the class.

Whole-Group Discussion (15 Minutes)

4. Ask students the following questions:

PAYLE 0a.2< P 5*L? / What is Nunavut Day?

Sb.o® ADAS acPo®/PPNb®<P<E 0a.D< P 5*,0? / How do
people celebrate Nunavut Day?

Sb.o® 0a cP€ acPeost/PPNbH®<e<S 0a. 2< P 5*ao? / How does our
community celebrate Nunavut Day?

Sb.OALLE @ “cPegstyPSost 0a < P oo ALLAP<? / Why is it
important to have celebrations in a community?
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5. Ask students what they know about posters. Show students the example posters.
AP STDCE Ao*0¢ DNSAD>AYUDC D%CPHIa *INL S SboAcPPCHo®Ia®. /
Posters give people information and can be used to tell people about an event
happening soon.

AP STDCAC CALYD*<N*NC Q<L 55> CHND>CNS 5N, NN®eILSANZLE NG,
Dbt/ 5N Sb*L, el Sb.oAcD>®Ibsa<sL*LE. / Posters should have a big title,

bright colours, illustrations, and information about when and where the event will
take place.

6. Tell students they will create a poster for Nunavut Day with a partner. Write .oa. 2<
> 5% / Nunavut Day on chart paper and brainstorm a list of words and images
students can include on their poster.

7. Show students D®g-SehLSe 16: 0a < D5 AP STP>Cia® NN/ << /
Handout 16: Nunavut Day Poster Checklist. Read the checklist together and tell
students that everything in the checklist is what they will need to include in their
poster. Tell students they will use the checklist with you when their posters are
complete to make sure they have included everything they need.

Consider creating a poster together as a shared writing activity before asking

students to create their own. This way, students will have a model to reference.

Paired Work (15 Minutes)
8. Ask students to find a partner and a workspace.
9. Distribute large pieces of paper and allow time for students to work on their poster.

10. When students are finished, gather on the carpet and have them share their work.
Put posters up around the classroom for a gallery walk.

Invite the principal or community leaders to see the posters. Ask them to save

the posters to be displayed before Nunavut Day.

)
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Reflection (5 Minutes)

11. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (for example,
celebrations). Add any additional student suggestions to the Still Want to Investigate
column.

Consider having students complete D2g-hLSe 8: B“oHn.d® P Ava5> /
Handout 8: A Star and a Wish. This will help you understand what has worked

well for students, what you may want to revisit, or what misunderstandings
need to be cleared up.

Extension Activities:

1. Have students ask someone at home what they know about Nunavut Day. Use
Jegsblse 7: JASedNC PLJN“> / Handout 7: Question and Answer.

2. Have students ask someone at home about their favourite celebration. Use
JegSbLLSe 7: JASdNC PLUN“> / Handout 7: Question and Answer.

3. Have students write and draw about their favourite celebration. Use D®o-SehLSe 2:
NN®ILSose NNSSo> / Handout 2: Draw and Write.
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Name:

Handout 16: Nunavut Day Poster Checklist

Names:

Nunavut Day Poster

Our poster has....

[0 Atitle
[0 The date of the event

O Colourful pictures of
things to do at the event

[0 Neat writing

Names:

Nunavut Day Poster

Our poster has....

[0 Atitle
[0 The date of the event

[0 Colourful pictures of
things to do at the event

[ Neat writing

Names:

Nunavut Day Poster
Our poster has....

[0 Atitle
[0 The date of the event

O Colourful pictures of
things to do at the event

[0 Neat writing

Names:

Nunavut Day Poster

Our poster has....

[0 Atitle
[0 The date of the event

[0 Colourful pictures of
things to do at the event

[ Neat writing

Grade 1. My Healthy Community




Lesson Title

Ach\AYNE 16: Pobbsbddc / Time 50 minutes
Lesson 16: Traditional Stories

Learning Goal

Students will learn how unikkaagtuat teach principles for living well
together through stories like The Ow/l and the Raven. They will discover
the role of unikkaagtuat in passing down cultural wisdom and discuss
how storytelling builds healthy communities.

IQ Focus Innuuqatigiitsiarniq: valuing diversity and recognizing each other's
rights, needs, and responsibilities.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1C2,1C3,1C4,1C5151

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the meaning of unikkaaqtuat.

Actively participate while learning about traditional stories from
videos, Elder visits, and group discussion.

» Identify traditional stories as a characteristic of a healthy
community.

O Use student work samples to check for understanding.
O Make note of student suggestions on the KWLS chart.

Materials

A computer with a projector and access to the Internet
CSnboh\sb 4/ Video 4: The Owl and the Raven (https://www.
nfb.ca/film/owl_raven_eskimo_legend/)

Chart paper

Educator markers

Deg-SbaLSb 17: [DPAP D HLS] The Owl and the Raven /
Handout 17: The Owl and the Raven

Student writing and colouring materials

KWLS chart

Extension Activity Materials:

Deg-Sba St 7: JA®JINC PLUN“ / Handout 7: Question and
Answer (can be found in Lesson 4)

= DegSblSh 2: NN®DLSo® NNSSoS> / Handout 2: Draw and
Write (can be found in Lesson 1)
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If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

1. Prepare CSnlbohse 4 / Video 4: The Owl and the Raven.

2. Photocopy a class set of J2g-SehLSe 17: [>*AP DL ] The Owl and the Raven /
Handout 17: The Owl and the Raven.

Unikkaaqtuat have been passed down through generations for hundreds of
years. They contain lessons that help people live well together. Sometimes

the message is easy to understand, such as sharing with neighbours, and
sometimes it takes deep thinking to find the meaning. It is important to tell
and learn from traditional stories because it helps us learn from the past and
explore Inuit values to live well together.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Tell students they are going
to watch a traditional story. Explain that traditional stories contain important lessons
that help people live well. Ask students to think about what lesson this traditional
story is sharing.

Video (7 Minutes)
2. Show Csnbbhse 4/ Video 4: The Owl and the Raven to the class.
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Whole-Group Discussion (10 Minutes)

3. Ask the following questions:
Sb.os® A*rJdcPse<t PEAL I 5055 / How did the owl and the raven play?

DPAP D 5L Aol D®Ib Ar<sbeC>N 5N, / Owl and Raven played the bone
game and painted each other.

Sb.oSe CLLSg-SbcPse<b ASb®a.A.b? / What mistakes were made by the two
friends?

JoLSe BPAJANLCP>®I% breCTo® I Do . DoLS AL AbHI
acJd®ac POt PeA / Raven was proud of his kamiik and dancing around.
Raven was stubborn and would not listen to Owl.

DL PP P LLE DPADS A4S N o Pb. / Raven would not hold still
while Owl was trying to paint him.

DAL <SG DoLSIe o*LbDdao, IM<IcLGoY APSDoP D5Us IS / Owl lost her
patience and got mad at Raven, throwing the whole can of paint at him.

Sb.oS Db AchANNSHL DNBCPHSINR 52G-C? / What is the lesson or
message of this story?

Dobb® o Ha A%YI® I HUD< AHMNC PSgPCA*Q PcSa Mo, CdPN>NENLe
P_OAKNDBCA DTN T ACPPM N5 IP2C. / This story tells how Raven got
his black feathers. It shows why we should be patient and respectful with others.

Independent Work (15 Minutes)

4. Ask students to find their tables and distribute D2g-Se\LSe 17: DPAP D U] The
Owl and the Raven / Handout 17: The Owl/ and the Raven. Students will write about
and draw their favourite part of the traditional story.

)
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Whole-Group Discussion (10 Minutes)
5. Gather students on the carpet and allow them to share their work.

6. Ask students the following questions:

PabbIdC AcNARALC BPRN%o® AHSbNACNSosTo0.
ASbAY bR < Pabbbbea s AchANND>I%a eIt PREN oC? /
Traditional stories help teach us lessons about living well together.
Can anyone think of another story that helps teach us a lesson?

Sb.oALLS ALLAP<R PobbsDdn dSbSo-5b? / Why is it important to tell
traditional stories?

Reflection (5 Minutes)

7. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student answers to the Learned column (such as unikkaaqtuat/
traditional stories). Add any additional student suggestions to the Still Want to
Investigate column.

Extension Activities:

1. Have students ask an Elder or someone at home to tell them a traditional story. Use
JegSehLSe 7: JAdNC PLUN“> / Handout 7: Question and Answer.

2. Have students write or draw about another traditional story they know. Use
JegSPLLSe 2: NNDLSa " NNSSo > / Handout 2: Draw and Write.
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Name:

Handout 17: The Owl and the Raven

Draw and write about your favourite part of The Ow/l and the Raven.

f

\

My favourite part of The Owl and the Raven was

Grade 1. My Healthy Community



Lesson Title

Ach\A™NC 17: oa.c%o€ Pobbe / Time 35 minutes
Lesson 17: Stories in My Community

Learning Goal

Students will read a story about Pond Inlet, a community in Nunavut.
They will explore why it is important to share stories and how sharing
stories strengthens community connections and cultural understanding.

IQ Focus Innuuqatigiitsiarniq: valuing diversity and recognizing each other's
rights, needs, and responsibilities.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1.C1,1C2,1C31C4,1C5,1C6,151,1S52,153,155

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore a community story.
Ask and answer questions about a community story.

Actively participate while learning about a community story from a
book, Elder visits, and group discussion.

Identify sharing stories as a characteristic of a healthy community.
O Use student work samples to check for understanding.

O Make note of student suggestions on the KWLS chart.

Materials

Book: MNLCc*I<°c"G / My Trip to Pond Inlet by Solomon Awa

Extension Activity Materials:

»  Student writing and colouring materials
Deg vl St 2: NN®eILo NNSSo >/ Handout 2: Draw and
Write (can be found in Lesson 1)

Do SOlSP 7: JA®RINC PLUN“1> / Handout 7: Question and
Answer (can be found in Lesson 4)

[
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Invite an Elder or community member to your classroom to share a story
about your community.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

Preparation:

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Tell students they will be
listening to a story that takes place in a community in Nunavut. Ask if anyone has
heard of or visited Pond Inlet.

Read-Aloud (10 Minutes)
2. Read the story “NLCc* <0G / My Trip to Pond Inlet to the class.

Whole-Group Discussion (15 Minutes)
3. Ask students the following questions:
Aodio alTP>CPegse<? / Where did Solomon live?
« Aodo sbD*aST>CPcP>SI%®, / Solomon lived in Qaungnag.

Sbos® A jo- 420-5a-°<? / How did Solomon get hurt?

« Abdo atoSLt ab o A®J<SbNbIa. PYAbSoSLE SgecSC Dbdlv <. Cl
Sbc_seDIC bP><é\a®. / Solomon tripped while he was playing with his sister. He
fell toward the qullig and the cooking pot. His arm landed right in the boiling hot
water.
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Aodo alc AbIseCPLSeI5g-v<? / Where did Solomon go to get help?

AoJoD>< ACC*LC <*LICH ro<ddc<Pydo™L MTCNLCc <. / Solomon's
father and brother took him to the health centre in Pond Inlet.

Aodo Sbost ActNeg<? / What did Solomon learn?

Ao o ACCNAT® D/ n J5bSa Mo Sbe_®D5b®N=5J. / Solomon learned to
always be careful around boiling water.

Sb.oS® Ao AANILAD® Pobb< ML.0c? / What questions do you want
to ask Solomon about his story?

Sbose SbPra St [CNLCcts A +PEb? ac<db pac® I oeLp<? /
How are Qaungnaq and Pond Inlet different? Which community is
bigger?

4. Ask students to share any stories they have about something that happened to
them.

5. Ask students the following questions:

ALLAD< PobbsbNrsbeCsase? A+LC? / Is it important to share stories?
Why or why not?

Sb.oSe DabbsbNbcCSo® oac*.0¢ AldSa®I<R? / How can sharing
stories make a community healthy?

Reflection (5 Minutes)

6. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add to the Learned column (for example, sharing stories). Add any
additional student suggestions to the Still Want to Investigate column.

Extension Activities:

1. Have students ask an Elder or someone at home to tell them a story about their
community or another community they visited. Use D®o-SehLSe 7: JASPdNC PLUN“ /
Handout 7: Question and Answer.

2. Have students draw and write about a story from their life. Use D%g-SehLSe 2:
NN®ILSose NNSSo> / Handout 2: Draw and Write.
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Lesson Title

AchAYR€ 18: SboSc Pabbsbso>%L?/  Time 45 minutes
Lesson 18: What's My Story?

Learning Goal

Students will examine the cultural significance of Inuit naming practices
and share their personal name stories. They will explore how naming
traditions strengthen community bonds and create name plaques to
honour their identity.

IQ Focus Innuugatigiitsiarniq: valuing diversity and recognizing each other’s
rights, needs, and responsibilities.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.

Curriculum Social Studies

Connection 1.C2,1C3,1C4,1C5,1S1,1S3

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore Inuit naming practices.

Actively participate while learning about Inuit naming practices
by respectfully listening to and sharing stories, listening to guest
speakers, listening to the story, and having a group discussion.

Identify understanding the importance of Inuit naming practices
as a characteristic of a healthy community.

O Use student work samples to check for understanding.

O Make note of student suggestions on the KWLS chart.

Materials

Book: bo% <INbHBA? PbLL® AoAC A</ g /| What
Is Your Name? A Book About Inuit Naming Practices by Kukik
Kusugak, Seth Naullag Benjamin Arreak, Panigusiq Obed, and
Dominic Tegeapak Bergsma

White cardstock

Student colouring materials

KWLS chart

Extension Activity Materials:

= Degsb4Sb 18: D><*L / Handout 18: Uvanga
Deg-SsbaSb 7: JA®INC PLUN“> / Handout 7: Question and
Answer (can be found in Lesson 4)
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If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today's lesson.
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Someone’s atiq is their namesake. It is a traditional Inuit practice to name
children after someone (often one who is deceased). It is commonly believed
that the child becomes that person. For example, a child may be referred to as
Anaana (mother) if he or she is named after that person’s mother. Note that
the names are not gender specific; a boy can be named after a woman, and

a girl can be named after a man. Students and educators need to know that
this remains a strong part of Inuit culture despite the missionaries’ efforts

to forcefully give children Christian names and the government assigning
identification numbers to Inuit between the 1940s and 1970s, later asking
Inuit to take on a surname.
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Some students may not have an Inuktut name, so sensitivity is required.

ececcce,

o
000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000 o°

1. Cut cardstock into approximately 11" x 4" strips. Fold the strip on the long edge to
form a tent shape. Make one for each student.

2. If you are non-Inuk, ask an Inuk staff member to join your class to share stories
about their names.

3. Prepare any extension activity materials you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students in a circle on the carpet. Ask students to go
around the circle and share their names one by one.

2. Tell students they are going to learn about traditional Inuit naming practices.
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Read-Aloud (10 Minutes)

3. Read bo% JNDBBAC? DblLL® AoAC 1</ "0 / What Is Your Name? A Book
About Inuit Naming Practices to the class.

Whole-Group Discussion (10 Minutes)
4, Ask students the following question:

Sb.o® AcCN®o-®AS ADAS €N*¥Y* 2gb? / What did you learn about
traditional Inuit naming practices?

5. Share your name and any stories with students. If you are a non-Inuk, ask an Inuk
staff member to join your class to share about their names too.

6. Ask students to share what they know about their names.
Have students find their tables and hand out the folded cardstock.

Independent Work (15 Minutes)

8. Tell students they will create a name plaque by writing their name on one side and
drawing anything they know about their name on the other side. When they are
done, they can keep their plaque at their table spot.

Reflection (5 Minutes)

9. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (for example, sharing
and learning about name stories). Add any additional student suggestions to the Still
Want to Investigate column.

Consider having students completedeo-LL5® 8: BoHnde APAvo5> /
Handout 8: A Star and a Wish. This will help you understand what has worked

well for students, what you may want to revisit, or what misunderstandings
need to be cleared up.

Extension Activities:

1. Have students write all the different names they have. For example, their Inuktitut
name, English name, last name, nickname, or other kinship terms that people may
call them by. Use D2g-SehLSe 18: ><*L / Handout 18: Uvanga.

2. Have students ask someone at home about their name story. Use D%g-SehLSe 7:
<AdNE PtJN“> / Handout 7: Question and Answer.
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Name:

Handout 18: Uvanga
Use the circles to write all the different names you are called.

Use some circles to draw pictures of yourself or other people you are named after.
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Lesson Title

AchAYN 19: 42 4SbNPE osacvo / Time 45 minutes
Lesson 19: Connections in My Community

Learning Goal

Students will examine how relationships and connections support
community well-being. They will explore their own role in these
networks and learn how strong connections build healthy communities.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for
people.
Tunnganarniq: fostering good spirit by being open, welcoming, and
inclusive.
Pilirigatigiinnig: working together for a common cause.

Curriculum Social Studies

Connection 1.C1,1C21C31C4,1C5,1C6

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Explore the different connections they have to others in their
community.

Identify being connected to people in their community as a part of
a healthy community.

O Make note of student suggestions on the KWLS chart.

Materials

*  Book: A 6\/P>PC PatNNa b / The Birthday Scavenger Hunt
by Jenna Bailey-Sirko
Chart paper
*  Educator markers
Ball of yarn
Balloon
»  KWLS chart

Extension Activity Materials:

Student writing and colour materials

D2g-SPh S 19: <*DbN®b / Handout 19: My Connections
ISPl 2: NNGSgse NNDLSo5> / Handout 2: Draw and

Write (can be found in Lesson 1)

[
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If students participated in extension activities in the previous lesson, ask them

to share what they discussed or created before you begin today’s lesson.

Preparation:

1. Prepare chart paper by recreating the web from JD2g-SbKLSe 19: <I*D<bNeb /
Handout 19: My Connections. Write <<%’/ Papatsie in the middle.

2. Inflate the balloon.

Prepare any extension activity materials you are using.

Introduction (5 Minutes)

1. Begin the lesson by gathering students on the carpet. Tell students they will listen
to a story about a birthday party. Ask them to listen for the people who came to the
birthday party as you read.

Read-Aloud (10 Minutes)
2. Read AL 8\%/P>PC Pa®NNat / The Birthday Scavenger Hunt to the class.

Whole-Group Discussion (5 Minutes)

3. Show students the chart paper and web you prepared. Ask students to name the
people who came to Papatsie’s birthday party. As students provide answers, record
each name in a different circle of the web.

r <LEYD< GCCHL, daatl, ASbtanc Lo <, <YL ¢S, AsbN*Lo <,
<L, 15N Ah*an b Mo a“cD*odDSsa*L.o®IANGC. / Papatsie’s ataata,
anaana, best friend Ashley, Aunt Sarah, friend Mary, uncles, aunts, and other
friends came to her birthday party.

4. Tell students that we can use this web to see the people Papatsie is connected to

in her community. People you are connected to can be your family, friends, or other
community members.
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Whole-Group Activity (15 Minutes)

5. Have students stand in a circle. Ask them to close their eyes and think of someone
they are connected to.

6. Share who you are connected to while holding the ball of yarn. Toss the ball of yarn
to a student while holding the tail of the yarn. That student will share their answer,
hold onto part of the yarn, and toss the ball of yarn to another student to share.
Repeat the process until everyone in the class has shared and a web has been
created. Do a second round if there are not many students in the class or if there are
large holes in the web.

As an alternative to tossing and catching, students can role the ball of yarn to

each other.

7. Place the balloon on top of the web. See how many times the group can bounce
the balloon without dropping it. Put the balloon to the side. Have students tug on
different parts of the yarn to show how strong their web is. Put the yarn to the side.

Whole-Group Discussion (5 Minutes)

8. Ask students the following questions:

SboSc SbBAL2GSLC >AL bCOA%a’b*reglg*? / How did we make sure
the balloon didn't drop?

SboAclY50SLE \edCPDIA%a So%e<¢© DA\SPLBLSE PR 5e4C
AcnSbNrvg**+M<C? / What would happen if someone let go of their yarn
or wasn’'t working with the group?

APLPPPE AcCN®bDLLDC AAL®It oo cbSosM®. SboSc obb
Keepde 4S5 AADSDNDC oa.ctNDC? / Think about everything we have
learned about a healthy community. How is the strong web like a healthy
community?

oac* P>l AbY®NNHCAAES, AcnsbNN NP, ALPNSHIHNE ASHALL

oac? A>CoBENAGL ™%, A5 5 gldbNIC, LIIHNNNIPC, oa D¢
AALCNLESTPRDLE®eD®, / All the members of a community need to help each
other, work together, and be responsible, or our community can't work, just like
our web. The more connected we are, the healthier our community will be.

)
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Consider having students bounce the balloon with large holes in the web
or before everyone has shared. Then try again when connections are made.

Highlight the importance of having many connections and having everyone
feel connected for the balloon to bounce properly.

Reflection (5 Minutes)

9. Refer to the guiding question on the KWLS chart: What makes a healthy
community? Add student suggestions to the Learned column (for example, feeling
connected to others). Add any additional student suggestions to the Still Want to
Investigate column.

Extension Activities:

1. Have students explore the people they feel connected to by creating a web of their
own. Use D%g-SehLSe 19: <°D<bN°b / Handout 19: My Connections.

2. Have students write and draw about how it feels to be connected to someone. Use
DegSbLSse 2: NNDLSoe NNSSo> / Handout 2: Draw and Write.

3. Have students make a necklace showing their connection to others by writing names
of people they are connected to on strips of paper and folding and gluing the paper
into chain links.
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Name:

Handout 19: My Connections

Write your name in the centre circle. Fill in the other circles with names or drawings
of people you are connected to.

Grade 1. My Healthy Community



Lesson Title

AchA%IC 20: AFAQSPDSP oa L/ Time 45 minutes
Lesson 20: My Healthy Community

Learning Goal

Students will review what they have learned about a healthy community.
They will create a puzzle showing different ways their community is
healthy.

IQ Focus Inuuqatigiitsiarniq: respecting others, relationships, and caring for
people.
Aajiigatigiinniq: decision-making through discussion and consensus.
Pilimmaksarniq: development of skills through observation, mentoring,
practice, and effort.

Curriculum Social Studies

Connection This activity is an opportunity to review all Learning Outcomes explored
in this unit.

Assessment O Take anecdotal notes of students’ abilities to:

Opportunities

Share ideas about what makes a healthy community.

O Use Handout 21: My Healthy Community Puzzle Rubric to assess
student work samples.

O Use the student reflection sheet to check for understanding.

Materials

Chart paper
Educator markers
KWLS chart
Student writing and colouring materials
D2g-SbhLSb 20: oacl AAL®I® oPbAL% / Handout 20: My
Healthy Community Puzzle
= Handout 21: My Healthy Community Puzzle Rubric
Do SOaLSE 8: D Hn %P PA*c >/ Handout 8: A Star and a
Wish (can be found in Lesson 5)

[
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Invite Elders or community members into your classroom for tea and
bannock. Students can share their puzzles and talk about what makes a
healthy community.

If students participated in extension activities in the previous lesson, ask them
to share what they discussed or created before you begin today’s lesson.

Preparation:

1. Photocopy a class set of D2a-sehLse 20: A 6Dt paclL 4P LS / Handout 20:
My Healthy Community Puzzle and Handout 21: My Healthy Community Puzzle
Rubric.

2. Photocopy a class set of D¢g-ehLS® 8: P“>Hn.d gn.P>*o5> / Handout 8: A Star
and a Wish if you will be using it.

Introduction (15 Minutes)

1. Gather students on the carpet and tell them they will be doing a final task for this
unit. It will be one way to show what they learned.

2. Show students the KWLS chart. Read the ideas in the Learned column and discuss.
Compare the Learned column to the Know column.

3. Allow time for students to read and add to the Still Want to Investigate column.

4. Distribute D%g-ehLSe 20: AA]SeDSe pa.cL P LSt / Handout 20: My Healthy
Community Puzzle. Tell students they will be drawing one picture on each of the
puzzle pieces. Each picture will represent one way they think their community is
healthy.

5. Allow students to use the KWLS chart and any work they completed throughout the
unit to help them create their puzzle.
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Independent Work (15 Minutes)

6. Have students find their tables and work on their puzzles. Help students cut out their
puzzle pieces once they finish drawing.

Consider gluing the My Healthy Community Puzzle template to a piece of

construction paper before cutting it out.

Whole-Group Activity (15 Minutes)

7. Allow time for students to share their puzzles with others to celebrate everyone's
ideas. Ask students to put their puzzle together for you while explaining what they
chose to draw for each piece.

Consider having students complete D%g-°LLS° 8: BoHn.de dPAvoS> /
Handout 8: A Star and a Wish. This will help you understand what has worked
well for students and what misunderstandings need to be cleared up.

1. Ask an educator of a different grade to have their students visit your class. Your
students can share their puzzles and ask older students what they think a healthy
community means.

)
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Student Name:

Developed

Developing

Needs
Support

Handout 21: My Healthy Community Puzzle Rubric

Date:

independently or with minimal support.

The student discusses examples of characteristics of a healthy

their ideas.

The student identifies five or six characteristics of a healthy community

community learned throughout the unit with little to no prompting.

The student uses appropriate illustrations or words to communicate

The student identifies less than five characteristics of a healthy
community or requires direct support to do so.
healthy community learned throughout the unit.

The student uses some appropriate illustrations or words to
communicate their ideas.

The student requires support to recall examples of characteristics of a

requires direct and sustained support to do so.

community learned throughout the unit.

The student does not use appropriate illustrations or words to
communicate their ideas.

The student cannot identify characteristics of a healthy community or

The student cannot recall examples of characteristics of a healthy

Additional Notes
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